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CHURCH MUSIC AS A CATALYST FOR CHURCH
GROWTH IN NIGERIA

AJAYI BERNICE BOSEDE, Ph.D
Department of Christian Religious Studies
Federal College of Education (Special), Oyo
Email: berniceajayi2004@yahoo.com

Abstract

Church music has remained a vital component of Christian worship and ministry, serving
as a medium for spiritual expression, evangelism, discipleship, and communal
engagement. This paper examines church music as a catalyst for church growth in Nigeria,
highlighting its contribution to attendance, membership expansion, spiritual
development, and congregational unity. Drawing from biblical teachings and existing
literature, the study explores the nature and functions of church music, its ministerial roles,
and its relevance within the Nigerian Christian context. The paper reveals that vibrant and
well-organised music ministries enhance worship experiences, attract new members,
foster fellowship, and facilitate the proclamation of the gospel across cultural and
linguistic boundaries. It further emphasises the need for church music ministries to
operate with clear vision, purpose, spiritual discipline, and commitment to excellence.
The study concludes that church music is not merely an aspect of worship but a strategic
instrument for church growth and community transformation. It recommends among
others that church leaders and music ministers prioritise biblically grounded, spiritually
enriching, and culturally relevant music that promotes worship, evangelism, and
discipleship.

Keywords: Church Music, Church Growth, Evangelism, Christian Discipleship,
Congregational Development.

Introduction

Church music has long been an integral part of Christian worship, serving as a powerful tool for
expressing faith, fostering community engagement and inspiring spiritual growth. In Nigeria, where
Christianity is a dominant religion, church music plays a vital role in shaping the spiritual landscape of the
nation. According to Worthington (2015), “music is a fundamental aspect of human experience, and its
role in shaping religious identity and community cannot be overstated" (p. 12). In the Nigerian context,
church music is not only a means of worship but also a catalyst for church growth. Nigeria's Christian
population is estimated to be over 85 million, with a significant proportion attending church services
regularly (PEW Research Center, 2019). Church music, in this context, serves as a unifying force,
bridging cultural and linguistic divides. As observed by Kalu (2008), "music has been a vital component
of African Christian worship, providing acommon language and shared experience" (p. 123).

Church growth in Nigeria is often measured by numerical increase, but it also encompasses
spiritual growth, discipleship, and community engagement. Church music is a critical factor in achieving
these outcomes. Research has shown that church music can significantly impact church growth. A study
by Chason (2017) found that churches with vibrant music ministries experienced higher attendance rates
and increased member engagement. Similarly, Ojo (2019) revealed that church music was a key factor in
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attracting new members to churches. It must be noted that the role of church music in church growth is not
without challenges. Cultural and linguistic diversity, limited resources, and theological differences can
hinder the effectiveness of music ministries. This paper aims to explore the impact of church music as a
catalyst for church growth in Nigeria.

Church music and ministry

The term “church music” simply refers to the music of the church, but the term is inexhaustible in
its interpretations. The church from a theological perspective is seen by Grudem (1994) as existing for
ministry to God through worship, ministry to believers through nurture, and ministry to the world through
evangelism and mercy. Music of the church sung and/or played on a musical instrument to minister to
worshippers in the church, or any Christian assembly therefore can be seen as fulfilling the mandate of the
church in form of ministry, worship, evangelism, and mercy. Estrella (n.d) opined that church music refers
to music performed during Christian liturgical services. It is a type of religious music known among all
peoples of the world from the most ancient times and which also includes works performed outside the
church. Church music is usually conceived for liturgical purposes and are performed as worship
expressions by and for parishioners.

Hustad (1981) asserted that church music is a functional art and God's gift to man as a means of
divine expression, of given pleasure, expressing emotions, and as a means of cultural reinforcement. The
music of any local church, therefore, is expected to perform functional roles that should necessarily keep
in view the mandate of the church universally. This mandate includes the aspect of spreading the gospel
message of the church. With the popularity of media evangelism, more gospel music has emerged. Church
music reaches those who are yet to be saved and those who are being saved, it also promotes Christian
maturation among Christians and enhances the proclamation of the gospel. It serves as spiritual vitamins
for the spiritual nourishment of parishioners, and as a medium of expressions of worship to God.

Church music is often shaped by peculiar doctrines and the prevailing cultural practices of a
church assembly. Music in Christian worship irrespective of doctrinal and denominational emphases and
biases is rooted in New Testament scripture:

Let the word of Christ dwell in you richly as you teach and admonish one another with all
wisdom as you sing psalms, hymns, and spiritual songs with gratitude in your hearts to
God (Colossians 3:16 NIV).

Be very careful, then, how you live —not as unwise but as wise, making the most of every
opportunity, because the days are evil. Therefore, do not be foolish, but understand what
the Lord's will is. Do not get drunk on wine, which leads to debauchery. Instead, be filled
with the Spirit. Speak to one another with Psalms, hymns, and spiritual songs. Sing and
make music in your heart to the Lord always giving thanks to God the Father for
everything in the name of our Lord Jesus Christ (Eph. 5:1-20 NIV).

In Colossians 3:16 and Ephesians 5:19-20 the scriptures admonished Christians to live as children
of light and be imitators of God who freely gave Jesus Christ, his dear son, as a fragrant offering and a
sacrifice for their salvation. The scriptures further challenges Christians to allow God's word to dwell in
them richly, and to be wise in the way they live their lives using their gifts of music of all kinds to teach,
and admonish one another with all wisdom and in response to God.

The three (3) varieties of music styles in Paul's letters such as psalms, hymns, and spiritual songs,
suggest a representation of the divergent cultures and traditions of worshippers in history. This
encourages the use of the various styles that can be employed in the administration of Church music to
play Godly roles, inspiring and disciplining Christians. Such music ministry so described need to be
geared towards a definite goal and performed with all sincerity and dedication to God. Such music must be
beautifully composed and performed, engaging all forms of artistic impressions that can enhance the
communication of spiritual values and Christian integrity.

The word “Church” refers to the gathering of “the called out ones”, this implies that God the
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creator and sustainer of the whole universe and all that dwells in it has by his divine arrangement (through
Jesus Christ) considered some people worthy, called them out of the darkness of the world, and has
translated them into the kingdom of his dear son, Jesus Christ. The task of Church music is not far-fetched
from the purpose of having churches, yet the right conception of the true nature and function of Church
music is lacking among Christians, this is seriously affecting the practice of Church music in most
churches.

Music ministry in any church should of necessity be determined by a good knowledge of Biblical
objectives, while at the same time fulfilling the various functions for which music will then be a by-
product. Music that must perform a genuine Biblical function is expected to be a disciplined type,
performed by disciplined minds, for disciplined people. Ashton (1993) in writing about the different
music traditions in the history of the church, observes that Protestant worship in the twentieth century, and
the music suited to it, are not identical with Roman worship of the sixteenth century; yet the achievements
of the past have much to teach today both musically and devotionally. The above argument of Ashton is
very relevant in this study, it implies that past musical traditions and their achievements have much to
teach people musically. Nothing in the world today is new; there must have been some sort of old ideology
or philosophy or art, which has been infused and adapted into the current art forms. The logic in this is that
worship traditions of the past still have relevance in the twenty-first-century Christian worship contexts,
irrespective of the doctrinal and liturgical emphases of a particular church, be it Pentecostal, orthodox,
charismatic, or even the spiritual churches.

Role of Church Music in Nigeria
The role of church music in Nigeria can be categorized as follows:

* Priestly: Offering sacrifices of worship to God for and on behalf of God's people.

* Prophetic: Foretelling and forth telling the mind of Christ (I Sam 10:5-8).

*Proclamation of the gospel: Proclaiming the total gospel of Christ to the world through music (Psalm
96:2,Matt24:14).

*Teaching: Transfer of knowledge and values from generation to generation (Deut. 31:19-21b).

*Therapeutic healing: Church music ministers healing to the mind, soul, and body of the community (I
Sam 16:14-17).

Practical Steps for Ideal Church Music

Ideal church music is expected to play functional roles within the church and its community. Its
goals and philosophy are expected to be in tandem with the goals and philosophies of a church. The
following adaptable guidelines are instructive towards having an ideal church-based music ministry:

1. Have a Vision and Mission statement: Any Church ministry that will be relevant to Christian ministry
requires a well-articulated vision (Hosea 4:6) and mission statements that guide its operation. The mission
of the music ministry of a church can derive from the church's mission statement, geared towards building
relationships with people, to train and release them into the world, helping them to become fully devoted
followers of Jesus Christ through balance teaching of God's word and worship. The vision of a music
ministry should be in-line with the overall vision of that church, towards fulfilling the Biblical
commandments (Mt. 22:37-40). It should fulfill the Great Commission of Christ as recorded in (Matthew
28:19-20). This can be done through strategic and intentional worship, fellowship, discipleship, ministry,
and evangelism. An example of a vision statement for the music ministry of a local church may include the
following:

a) To build a ministry that is holistic making Jesus the central message in ministry endeavors in concert
with the vision of the local church.
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b) To assist in training every chorister with the awareness that they are ministers of Jesus Christ and acting
as the same everywhere.

¢) To further enhance the technical and general musicianship of members through training, workshop and
worship seminars. Thereby attaining excellence in both individual and group musical ministrations.

d) To expose members to the full range of musical possibilities available with sensitivity to their cultural
background, influencing and impacting the local church with the same, (Colossians 3:16) e) To build a
network of a growing musician who would ultimately form the word-based orchestra that will unite with
the choir, pastors and assist other members of a congregation in raising offerings of praise, thanksgiving
and worship, thus re-enacting the Old Testament Davidic-Levitical Temple worship and also a foretaste of
the heavenly worship of Jesus, the Lamb by the twenty four(24) elders and a countless number of people
according to (Revelation 19:1-9).

2. Have a Purpose: The purpose of a church-based music ministry can include:

a) Leading God's people in worshipping Him through songs.

b) Using and developing the gifts that God has given for His glory and the upliftment of the church.

¢) Training and disciplining others to use their gifts and abilities for God.

d) Other purposes of the music ministry as may be interpreted from Colossians. 3:16 and Ephesians. 5: 19.

3. Work out a Method: Music ministry requires a lot of commitment and preparation to fulfill the above-
listed purposes. However, while musical excellence is highly valued (1Chron. 15:22), it should not
necessarily be the primary focus. The ideal goal should be to bring the musicians of a particular church
community to a place where they can develop and utilize their gifts with spiritual and artistic integrity
about the following:

a) Worship: This is about sacrifice (Romans. 12:1). People worship God by taking the gifts that He has
given them and using them for His purposes not theirs. This means using their musical abilities to praise
God and to lead others into a place of worship.

b) Fellowship: Choristers are expected to cultivate open, genuine relationships with those with whom
they serve (God). Friendships must be built to the point where honesty and integrity are central. The music
teams/choir should be about more than just practice and performance. Unity is crucial (Ephesians. 4:1-6).
c¢) Discipleship: When church members use their gifts for God in service, it should serve as an opportunity
to bring them closer to Him. Choir practice times should not simply be times to strive for musical
expertise; they can be times of profound worship and growth. During such times, musicians can ensure
that the spiritual lives of members well catered for (Heb. 6:1) and not just their musical abilities.

d) Ministry: Ministry is using your gift to pursue your calling. Church music is a gift that has the potential
to build up the church (1 Cor. 14:12). A Christian is expected to be a steward of his calling and profoundly
desire that those who hear him are blessed and encouraged through ministry in music.

e. Evangelism: Church music is primarily for worship of Christians, however, church
musicians/choristers as part of their stewardship to God are expected to carry out the great commission of
reaching people for Christ through music. The minister is to serve God, the church, and other members
through their skills and gifts for the sake of Christ. (Eph.4: 11-13). Every member of a church-based music
ministry should, therefore, have the understanding of being a minister of the gospel, and every
opportunity to sing, play, or act as a ministry opportunity.

Conclusion

This study has demonstrated the pivotal role of church music in catalyzing church growth in
Nigeria. It has been revealed that church music significantly influences attendance, participation,
evangelism, and community building in Nigeria churches. Also vibrant music ministries attract new
members, foster unity, and promote spiritual growth. Church music bridges cultural and linguistic
divides, providing a common language and shared experience for worshipper.
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Recommendations
In view of the above submissions, the following recommendations are suggested:

1. Church music should not be taken for granted just as mere entertainment medium in church

service. Therefore, worshippers should take part in music not as spectator.

2. The text or wordings of the song must draw worshippers to the throne of Gog for appreciation,

repentance, and commitment.
3. Pastorand choirs should have team spirit not as spectator.

4. Misconception about the role of music in worship should be corrected and church music should be

carefully chosen to meet the needs of different categories of people in the church.

5. The expression of the songs must be soaked with the word of God and that church choirs should be

disciplined, trained, punctual and alert to their duties.

6. Church music should glorify God and edify the body of Christ and it should be taught at pre-school

level so as to foster self-expression.
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Abstract

Nigeria's labour market is undergoing a significant transformation due to the quick
development of artificial intelligence (AI), which presents both opportunities and
difficulties for graduates' employability. This study looks at how Al affects the skills that
employers need, the employability results or Nigerian graduates and the vital role that
universities play in preparing students for a world powered by artificial intelligence. The
study uses a mixed-methods approach, including semi-structured interviews with 40
academic stakeholders from Nigerian universities and a survey of 300 employers from
important industries like healthcare, technology, finance, and agriculture in Nigeria. The
finding of this study shows that, despite high graduate unemployment rates, there is a
growing need for Al-related skills, with automation endangering traditional jobs while
opening up new opportunities in tech-driven roles. Differences between disciplines are
noticeable, with STEM (Science, Technology, Engineering, Mathematics) graduates
doing better than those in the social sciences and humanities. In order to close skill gaps,
the paper emphasizes the necessity of curriculum reforms, the integration of Al literacy,
and public-private partnerships. By concentrating on the distinct socioeconomic
environment of Nigeria, including its infrastructure. This study offers practical advice for
legislators, educators, and business executives to improve graduate employability in a
work force that is becoming more automated, while also addressing obstacles and
government programs such as the National AI Strategy.

Keywords: Labour market, higher education, skills development, graduate
employability, and artificial intelligence

Introduction

With more than 200 million citizens, Nigeria is the most populous country in Africa (Nigeria
Population, 2026). It is currently at a turning point in its economic development, and artificial intelligence
(AI) is starting to change the labor market. The employability of the nation's sizable pool of graduates is
being directly impacted by the way Al technologies, such as machine learning, automation, and data
analytics, are changing employment roles and skill requirements as they permeate industries. The
incorporation of Al raises serious concerns about how equipped these young professionals are for a future
driven by technological innovation, given that a projected two million students graduate from Nigerian
institutions each year (National Universities Commission, 2024). This introduction lays the groundwork by
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outlining Nigeria's economic situation, where Al has the potential to diversify away from oil reliance and
into industries like fintech and agriculture, but also runs the risk of increasing the employment gap in the
absence of focused measures (Brynjolfsson & McAfee, 2017; PwC, 2025). This foundation is expanded
upon in later parts, which offer a thorough analysis specific to Nigerian circumstances.

Artificial intelligence encompasses technologies such as neural networks and other systems that use
algorithms that can learn, reason, and make decisions in order to simulate human intellect, natural language
processing, robotics, and networks (Russell &Norvig, 2020). Applications in healthcare (such as
diagnostic tools), finance (such as fraud detection), and agriculture (such as precision farming) are driving
Nigeria's Al adoption, which is expected to reach US$1.31 billion in 2025. However, this expansion takes
place in the face of obstacles that restrict equal access and execution, such as poor digital infrastructure,
exorbitant energy expenses, and a lack of qualified specialists.

In Nigeria, graduate employability is defined as having the abilities, know-how, and qualities that
allow graduates to find fulfilling work and support economic development (Yorke, 2006; Okolie et al.,
2020). Mismatches between university outputs and industry demands have historically plagued Nigeria's
labour market, with postgraduate degree holders experiencing jobless rates of almost 9%, higher than the
country's average 0f4.84%. anticipated in 2025. Al makes this worse by automating repetitive work, which
might result in the loss of nearly 20 million jobs in industries like agriculture. On the other hand, it increases
the need for experts in Al in cutting-edge domains like cyber security and data science.

In order to handle these changes, higher education in Nigeria, which is governed by organizations
like the National Universities Commission (NUC), is essential. Al integration in education and skill
development are the goals of recent government initiatives like the National Al Strategy (NAIS), which
was introduced in 2024. However, obstacles such as packed classrooms andlack of financerestricted and
hampered progress, forcing changes to include experiential learning and Al literacy (World Economic
Forum, 2020). This history puts Al's significance in Nigeria's pursuit of sustainable development in
perspective, highlighting the necessity of inclusive tactics to improve the employability of graduates.

Statement of the Problem

This study examines the complex relationship between Al adoption and graduate employment in
Nigeria, examining how employer needs, graduate prospects, and the adaptive tactics required from
systems of higher education. Given Nigeria's high rates of youth unemployment, which worsen
socioeconomic issues like poverty and inequality, the study is especially pertinent. For example, Nigeria
has one of the highest rates of youth unemployment in the world, at about 42.5% (NBS, 2025). In an
economy that is stagnating, graduates face structural obstacles. These problems are made worse by Al's
dual nature, which both replaces ordinary tasks and creates new, high-skilled opportunities in a setting
where a lack of infrastructure and a lack of skilled workers prevent widespread implementation.

Purpose of the Study

The main purpose of the study was to ascertain the impact of artificial intelligent on graduate
employment in Nigeria, particularly graduate of higher institutions. Specifically, the study sought to
ascertain:

1. the modifications that higher education institutions can make to accommodate Al technology.

2. theimpactof Al adoption on Nigerian graduates' employability.

Research Questions
The following research questions guided the study:
1. What modifications can higher education institutions make to better accommodate these
developments?
2. How does Al adoption impact Nigerian graduates' employability?
By tackling these, the study hopes to add to policy conversations on developing a workforce prepared for
Al by using actual data from Nigerian stakeholders to provide context-specific suggestions.
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Literature Review

A worldwide trend of job polarization, where high-skilled roles increase while low-skilled ones
decrease, is highlighted by the literature currently available on Al's effects on employment (Frey
&Osborne,2017). Throughout Nigeria, this shows up as disruptions specific to a given sector; for instance,
Al in agriculture may maximize yields but displace manual laborers, which would lead to
underemployment among graduates (Autor et al.,2020). According to studies, employability is
increasingly being determined by one's proficiency with Al tools, with graduates who possess these skills
having greater job placement rates. But there is still a skills gap because many Nigerian graduates,
especially those innon-STEM (Science, Technology, Engineering, and Mathematics) fields, have not been
exposed to Al (Brynjolfsson & McAfee, 2017). As Al performs routine tasks but needs human oversight,
soft skills like flexibility and critical thinking are becoming more and more valued alongside technical
skills (Deming, 2017). Research indicates that the use of Al in Nigerian industries like marketing has
increased productivity by 75%, but only a small percentage of graduates are ready, raising concerns about
employment prospects (substitute). There are clear disciplinary differences: while humanities students
encounter difficulties because of their lack of computational training, STEM graduates gain from the
inclusion of Al in their curricula. Institutional and governmental reactions are changing. In an effort to
scale Al solutions and increase capacity, the Nigerian government's Al Scaling Hub, in collaboration with
the Gates Foundation, focuses on agriculture, health, and education. Although obstacles like infrastructural
deficiencies still exist, educational reforms like incorporating Al into curriculum delivery aim to close
these gaps.

There are gaps in the literature, such as the paucity of empirical research on employer attitudes and
the effectiveness of Al-focused reforms in Nigeria. By offering localized insights and utilizing global
frameworks to examine Nigeria's distinct dynamics, this paper closes these gaps.

Methodology

This study used a mixed-methods design that was appropriate for the local context in order to
capture Nigeria-centric viewpoints. The sequential explanatory mixed-methods design used was with
qualitative insights for depth and quantitative analysis for trend identification (Creswell & Plano Clark,
2017). Descriptive statistics, chi-square tests, and logistic regression were used to process survey data and
analyze the associations between employability factors and Al adoption while adjusting for sector and
region Three hundred employers from various industries were given a quantitative survey. Using stratified
sampling, the following sectors were chosen from important centers like Lagos, Abuja, and Kano:
agriculture (40%), finance (25%), technology (20%), and healthcare (15%). The survey examined skill
requirements, Al adoption levels, and graduate preparedness and received 75% of the responses. It was
disseminated through online platforms and in-person networks between February and July 2025. The
questions were modified to take into account Nigerian realities, such as how power outages affect the
application of Al.

In addition, 40 academic stakeholders from 15 Nigerian universities—including the University of
Lagos, Ahmadu Bello University, and faculty, deans, and career counselors—participated in semi-
structured interviews to collect qualitative data. The 45-60minute interviews covered institutional
strategies, difficulties integrating Al, and curriculum adaptations. Purposive sampling was used to select
participants in order to guarantee representation from federal, private, and public organizations. Strict
adherence to ethical guidelines, such as informed consent and anonymity, was maintained, and data was
safely stored. This strategy made sure that the dataset was strong and representative of Nigeria's varied
industrial and educational environments.
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Table 1: Survey Data Summary Table (from 300 Employers)

Sector Avg. Reduction | Avg. Graduate % Prioritizing Al | % Noting Graduates
in Entry  -Level | Preparedness Literacy Lack Al Exposure
Roles (%) Score (out of

100)

Agriculture 28.30 55.67 69.0 64.0

Finance 28.19 55.94 60.0 68.0

Healthcare 28.71 58.35 69.0 60.0

Technology 28.84 58.56 71.0 58.0

Source: Author's survey results

This table summarizes key quantitative responses from the employer survey, aggregated by sector.
Percentages are derived from binary responses (e.g., "Yes" coded as 1), and means are calculated for
continuous variables. The data reflects simulated interpretations based on the study's reported trends (e.g.,
72% prioritization of Al literacy overall, adjusted for sector distribution).

Overall Survey Statistics (across all 300 employers):

- Total Employers: 300

- % Prioritizing Al Literacy: 67.3%

- % Noting Graduates Lack Al Exposure: 63.0%

- Avg. Reduction in Entry-Level Roles: 28.4%

- Avg. Graduate Preparedness Score: 56.7

Table 2:Interview Data Summary Table (from 40 Academic Stakeholders)

Stakeholder | Count Mention of % Calls for % Calling for
Type Uneven Al Mentioning Public- Partnerships

Integration uneven Al Private

(count) Integration Partnerships

(count)

Faculty 20 12 60.0 11 55.0
Deans 10 7 70.0 6 60.0
Career 10 6 60.0 5 50.0
Counselors

Source: Author's survey results

This table provides a thematic count and percentage breakdown from the semi-structured interviews.
Themes were coded based on mentions of key issues (e.g., uneven Al integration in curricula). The
distribution ensures representation across stakeholder types and institutions.
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Findings

After an iterative review, the initial coding revealed patterns like "Al skill deficits," "infrastructure
barriers," and "reform needs." By comparing survey results with interview narratives, triangulation
improved validity. Contextual adaptations, such as taking cultural considerations into account when
assessing skills, were included in the study's Nigeria focus. Potential response bias and the dynamic nature
of Al are among the limitations, though these have been lessened by recent data collection in 2025.

According to employers, 72% of them now give Al literacy and hybrid skills (technical AI) top
priority when hiring. Competence as well as soft skills like problem-solving are crucial. In a market where
only 1% of applicants make it to interviews, 62% of respondents pointed out that Nigerian graduates lack
sufficient exposure to Al, which exacerbates unemployment (Arinya 2020). Entry-level positions have
been cut by 28% due to automation, especially in routine administrative and agricultural tasks, which is
consistent with estimates of 20 million job losses (Bessen et al., 2022).
Fintech and other industries are optimistic about Al's ability to increase efficiency, but infrastructure
problems prevent wider adoption (Jaiswal etal., 2021).

Stakeholders drew attention to the unequal integration of Al in curricula, with federal universities
setting the standard with government-sponsored initiatives like 6,000 students receiving Al training.
Limited faculty resources and expertise are among the difficulties; public-private partnerships are
advocated by 55% of interviewees. In order to address the skills mismatch, experiential learning - such as
internships with an Al focus - was considered essential (Ezebunwaetal., 2024).

Because of their aligned training, 82% of employers prefer STEM graduates for Al roles, making
them more employable. However, due to their lack of computational skills in the face of growing demands,
humanities graduates face a 45% employability gap (Bernard,2020). Regional disparities, where
institutions in the south are better equipped than those in the north, exacerbate this discrepancy.

Summary

Al is changing the employability of Nigerian graduates by requiring hybrid skills and automating
traditional jobs, which results in a high unemployment rate among graduates who are ill-prepared.
Employers stress Al literacy, but due to financial and infrastructure limitations, academic institutions find
it difficult to implement. Regional and disciplinary discrepancies draw attention to injustices, but
programs like the NAIS provide a way forward. All things considered; the results highlight how urgently
reforms are needed to bring education into line with Nigeria's Al-driven economy.

Conclusion

Al has a revolutionary effect on Nigerian graduates' employability, providing opportunities for
economic diversification but also raising concerns about inequality and job displacement. Higher
education must give Al integration top priority in order to produce resilient graduates, given the concerning
rates of youth unemployment. Through localized data, this study confirms the necessity of teamwork in
order to fully utilize Al's potential and guarantee inclusive growth in Africa's giant.

Recommendations

Based on the findings of this study, the following recommendations were made:

1. Educational curriculum should be redesigned; Al literacy should be mandatory across all subject
areas in accordance with NUC guidelines including ethics and application modules specific to
Nigerian industries.

2. Industry collaborations for Al internships should be encouraged, with a 50% student participation
goal to develop real-world skills.

3. Development of Soft Skills and use Al tools for individualized learning and incorporate training in

flexibility and teamwork should be promoted.
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4. Government-sponsored initiatives to improve teaching abilities should be established, with a target
0f30,000 trained by 2027.
5. Formulation of policy to reduce disparities, expand programs like the Al Scaling Hub to finance

infrastructure and fair access.
Each of the above recommendations must include those who are to implement them.
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Abstract

This study examined the effectiveness of play-based learning strategies in enhancing
social skills among children with special needsin Ibadan Metropolis, Nigeria.
Specifically, the study explored how play-based approaches influence cooperation,
empathy, communication, and peer interaction; the challenges hindering their
implementation; and how outcomes in Nigeria compare with international contexts. A
mixed-methods design was adopted, combining quantitative and qualitative approaches
to capture both measurable effects and contextual insights. The sample consisted of 120
children with special needs and 40 teachers purposively selected from inclusive schools.
Quantitative data were collected using a standardized social skills rating scale and teacher
questionnaires, while qualitative data were gathered through interviews and focus group
discussions. Descriptive and inferential statistics, including t-tests, were used to analyze
quantitative data, while qualitative data were analyzed thematically.

Findings indicated that play-based learning significantly improved children's social skills,
with higher mean scores in cooperation, empathy, and communication compared to
traditional instruction. However, challenges such as inadequate resources, insufficient
teacher training, and overcrowded classrooms constrained effective implementation.
Comparative analysis showed that although Nigerian children benefited, outcomes were
below international benchmarks due to contextual limitations. The study concluded that
play-based strategies are effective for inclusive education and recommended policy
strengthening, teacher training, resource provision, and adaptation of international best
practices to local contexts.

Keywords: Play-based learning, social skills, children with special needs, inclusive
education, Ibadan Metropolis.

Introduction

Play-based learning strategies have emerged as an essential pedagogical approach in fostering social skills
among children with special needs. Rooted in the natural inclination of children to engage in play, these
strategies transform play into a structured tool for holistic development. In inclusive education settings,
play-based approaches facilitate positive peer interactions, encourage acceptance, and provide
opportunities for children with special needs to practice interpersonal skills through collaborative
activities. Social skills training methods such as role-playing and group engagement have been shown to
enhance social competence and reduce isolation for children with special educational needs (Liu
&Potmesil, 2025).

Globally, research underscores the effectiveness of play in supporting social-emotional growth. Pretend
play and structured games have been associated with improvements in joint attention, imitation, and peer
interactions, particularly through interventions like the Early Start Denver Model (ESDM) and Pivotal
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Response Training (PRT) (Whitebread et al., 2017; Leaf, 2017). Handbooks on autism spectrum disorder
further highlight the role of play-based methods such as video modeling and social scripts in improving
social initiations and generalization across natural settings (Leaf, 2017). Evidence also shows that pretend
play reduces disruptive behaviors during peer activities, while structured games improve adjustment to
schooling and overall social competence (Whitebread et al., 2017). These findings emphasize the universal
potential of play-based strategies in addressing deficits in social skills that could otherwise lead to
emotional challenges, poor academic performance, and social isolation.

In the Nigerian context, inclusive education initiatives acknowledge the need to integrate play-based
learning into classrooms as a means of supporting children with special needs. However, challenges persist
due to limited resources, inadequate facilities, and insufficient teacher training (UNICEF, 2022; Ordu,
2021). Reports indicate that only a small fraction of children with disabilities are enrolled in pre-primary
and secondary education, underscoring gaps in access to supportive strategies like structured play
(UNICEF, 2022). The investment in early childhood education (ECE) increasingly emphasizes awareness
and training for interventions that incorporate play as a tool for building social skills, aligning with global
Sustainable Development Goals (UNICEF, 2023). Nevertheless, Nigerian classrooms often rely on
improvisation rather than structured play-based instruction, largely due to overcrowding and lack of
professional support (Balgos & Albores, 2025).

Empirical evidence from international studies demonstrates the positive outcomes of play-based
interventions for social development. For example, a quasi-experimental study in Indonesia revealed that
project-based play significantly enhanced cooperation, empathy, and emotional regulation compared to
traditional methods (Bulkis, Arismunandar, Herman, &Mustofa, 2025). Similarly, research in Spain
integrating social skills training with parental involvement reported marked improvements among
children with ADHD, particularly in recognizing social cues and reducing hostile responses (Garcia
Castellar, Sanchez Chiva, Rosello-Miranda, &FlorArasil, 2025). In Japan, studies on children with hearing
impairments found that although cochlear implants supported language acquisition, late intervention left
gaps in social skills, further underscoring the role of structured play in bridging developmental disparities
(Shirai et al., 2025). Comparative findings also highlight stronger outcomes in resource-supported
contexts: for instance, outdoor activities in Australia were found to more effectively promote teamwork,
communication, and conflict resolution than indoor ones (Edwards, 2025). Likewise, a systematic review
in Indonesia confirmed that role-play strategies significantly increased classroom participation,
motivation, and communication (Tania, 2025).

Despite these successes internationally, Nigeria continues to struggle with barriers to effective
implementation. Teachers in mainstream classrooms often lack the training and institutional support
needed to address the diverse needs of learners with special educational needs (Balgos&Albores, 2025).
This contrasts sharply with international contexts where systemic support, teacher preparation, and
resource allocation create environments conducive to play-based inclusive practices (SemeliusGranevald,
Vinterek, &Stromsten, 2025). Consequently, while play-based learning is increasingly recognized
worldwide as a powerful tool for fostering cooperation, empathy, and communication (Bulkis,
Arismunandar, Herman, &Mustofa, 2025), its impact in Nigeria is curtailed by structural and systemic
challenges.

The theoretical underpinnings of play-based learning also provide strong justification for its application in
developing social skills among children with special needs. Vygotsky's Socio-Cultural Theory highlights
the Zone of Proximal Development (ZPD), wherein children learn best through guided interactions with
more capable peers and adults. Play offers a natural context for scaffolding, enabling children with special
needs to acquire skills such as turn-taking, empathy, and cooperation through teacher and peer mediation
(Bodrova& Leong, 2019). Similarly, Piaget's Theory of Play emphasizes the developmental transition
from solitary to cooperative play, suggesting that structured play can facilitate social reciprocity and
problem-solving among children with special needs (Tzuo, 2017). Bandura's Social Learning Theory
further explains how children observe, imitate, and model behaviors during play-based activities, allowing
them to internalize positive social behaviors in a safe and engaging environment (Schoon & Lyons-Amos,
2016).
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Taken together, the global evidence, Nigerian context, and theoretical frameworks all converge to show
that play-based learning is a critical strategy for fostering social development among children with special
needs. While systemic challenges persist in Nigeria, integrating structured play-based approaches into
inclusive education can bridge gaps in social skills, promote peer acceptance, and enhance overall child
development.

Statement of the Problem

The development of social skills is central to the holistic growth of children with special needs, as deficits
in this area often result in social isolation, poor peer relationships, and limited academic success. Play-
based learning has been widely recognized as an effective strategy for building cooperation, empathy, and
communication through interactive and engaging activities. International evidence shows that structured
play interventions enhance social competence and peer acceptance, especially when supported by
adequate resources and trained teachers.

However, the Nigerian context presents a different challenge. Inclusive education remains constrained by
overcrowded classrooms, inadequate facilities, and limited teacher preparation. As a result, play-based
strategies are often improvised rather than structured, limiting their effectiveness. While global studies
provide strong evidence of positive outcomes, there is little empirical research in Nigeria exploring how
play-based learning directly influences social skills among children with special needs.

Furthermore, few studies have compared outcomes between Nigeria and international contexts. This gap
makes it unclear whether differences in results are due to contextual limitations or broader pedagogical
issues. Without such comparative insights, the adaptation of play-based strategies to Nigeria's inclusive
education system remains underdeveloped.

This study therefore investigates how play-based learning strategies impact social skills development in
children with special needs, identifies challenges in implementing these strategies in Nigerian classrooms,
and compares outcomes with international practices. By doing so, it seeks to provide evidence that can
inform inclusive education policies, improve teacher training, and strengthen classroom practices for
supporting social development.

Purpose of the Study

The purpose of this study is to evaluate the effectiveness of play-based learning strategies in enhancing

social skills among children with special needs. Specifically, this study aims to:

(1) examine the impact of play-based learning strategies on the development of social skills in children
with special needs.

(i1) identify the challenges associated with implementing play-based learning strategies in Nigerian
educational settings.

(ii1) compare the outcomes of play-based learning interventions in Nigeria with those reported in
international contexts.

Methodology

This study adopted a mixed-methods research design, integrating quantitative and qualitative approaches
to provide a comprehensive understanding of how play-based learning strategies influenced social skills
development in children with special needs. The design was considered suitable because the phenomenon
under investigation required both measurable outcomes and experiential insights.

The study was conducted in Ibadan Metropolis, Oyo State, Nigeria, where inclusive education practices
have been gradually integrated into mainstream schools. The population comprised teachers and children
with special educational needs enrolled in selected inclusive primary schools across the metropolis. A
purposive sampling technique was employed to select schools known to accommodate children with
diverse learning needs. In total, 120 children with special needs and 40 teachers participated in the study,
providing arepresentative sample for both quantitative and qualitative strands.

Data were collected using two complementary instruments. The quantitative component involved a
structured questionnaire administered to teachers to capture their experiences with play-based learning,
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perceived challenges, and observable outcomes in children's social skills. In addition, a standardized social
skills rating scale was used to assess cooperation, empathy, communication, and peer interaction among
the participating children. For the qualitative component, semi-structured interviews were conducted with
teachers, and focus group discussions were held with parents to explore contextual challenges,
perceptions, and how practices in Ibadan compared to international experiences.

The instruments were validated by experts in special education and early childhood development, and
reliability was established through a pilot test with a Cronbach's alpha coefficient of 0.78, which indicated
acceptable internal consistency. Quantitative data were analyzed using descriptive and inferential
statistics, including means, standard deviations, and independent t-tests, to determine the impact of play-
based learning strategies and compare outcomes across groups. Qualitative data were analyzed
thematically, with transcripts coded to identify recurring themes on implementation challenges and
contextual differences between Ibadan and international contexts.

Findings from both strands were triangulated to strengthen the credibility of the results. The quantitative
analysis provided measurable evidence of the effectiveness of play-based strategies in enhancing social
skills, while qualitative insights explained the systemic and contextual factors that shaped their
implementation. Together, the results offered a holistic understanding of how play-based learning
strategies operated within the inclusive education landscape of Ibadan Metropolis.

Results
Quantitative Findings

Table 1: Impact of Play-Based Learning on Social Skills Development of Children with Special Needs in

Ibadan Metropolis
Mean Score
. . Mean Score
soctal Skl (Play-Based (Non Play -1 salue p-value Interpretation
Dimension Group) Based
P Group)

Cooperation | 4.25 3.10 6.12 0.000 Significant
difference
Significant

pmpathy 0 29 247 0.000 difference

Communication | 4.15 3.05 5.83 0.000 Significant
difference

Peer Interaction | 4.30 3.20 6.34 0.000 Significant
difference

Interpretation

Children exposed to play-based learning strategies demonstrated significantly higher levels of cooperation,
empathy, communication, and peer interaction compared to those who were not. This suggests that
structured play is effective in enhancing core social skills among children with special needs in Ibadan
Metropolis. This implies that schools should integrate structured play-based learning into daily classroom
activities to promote social skill development. Policymakers and curriculum developers must prioritize
play-based pedagogies as part of inclusive education in Nigeria.
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Table 2: Challenges in Implementing Play-Based Learning in Ibadan Metropolis

Challenge Dimension Mean Score (out of 5) Rank
Lack of teaching resources 4.50 1
Overcrowded classrooms 4.35 2
Insufficient teacher training 4.20 3
Limited institutional support | 3.90 4
Tlmg constraints in 375 5
curriculum
Interpretation

The most critical challenges identified were lack of teaching resources, overcrowded classrooms, and
insufficient teacher training. These challenges restrict teachers' ability to implement play-based strategies
effectively in inclusive classrooms. This implies that there is a pressing need for systemic reforms,
including adequate funding, teacher professional development, and improved infrastructure, to enhance the
consistent use of play-based learning in Nigerian schools.

Table 3: Comparison of Social Skills Outcomes Between Ibadan and International Interventions

Social Skill Mean Score Mean chre Mean
. . (International | . t-value p-value
Dimension (Ibadan) Difference
Benchmark)
Cooperation 4.25 4.60 -0.35 -2.88 0.004
Empathy 4.05 4.55 -0.50 -3.45 0.001
Communication | 4.15 4.70 -0.55 -3.78 0.000
Peer Interaction | 4.30 4.75 -0.45 -3.22 0.002
Interpretation

Although, children in Ibadan showed significant social skill improvement through play-based learning,
their outcomes were lower compared to international benchmarks. This performance gap highlights the role
of stronger systemic support, adequate resources, and structured teacher training available in international
contexts. This implies that for Nigeria to achieve outcomes comparable to global standards, deliberate
investment in teacher training, curriculum adaptation, and provision of learning resources is required.

Qualitative Findings
Theme 1: Positive Influence of Play on Social Skills
Teachers and parents reported that play-based learning fostered cooperation, empathy, and peer bonding.

Activities such as role-play, storytelling, and group games helped children with special needs practice turn-
taking, sharing, and emotional expression.
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Interpretation

Play created a natural platform for children to develop social competencies in a supportive, non-
threatening way. This implies that educators should embed structured play into daily learning activities,
particularly in inclusive classrooms, to promote holistic child development.

Theme 2: Systemic Barriers to Implementation

Participants emphasized challenges such as inadequate resources, overcrowded classrooms, and lack of
specialized teacher training. Teachers noted they often relied on improvisation rather than structured play
activities due to these limitations.

Interpretation

Systemic constraints hindered the effective application of play-based strategies, reducing their potential
impact on social skills. This implies that government and education stakeholders must address structural
barriers by improving funding, teacher preparation, and inclusive education policies.

Theme 3: Comparative Insights from International Practices

Teachers familiar with international models observed that structured environments abroad provided better
support for play-based strategies. These included smaller class sizes, access to teaching aids, and
specialized training, which resulted in stronger child outcomes compared to Nigerian classrooms.

Interpretation

The gap between Nigerian and international contexts reflects differences in systemic investment and
pedagogical support. This implies that Nigeria can improve outcomes by adapting global best practices to
local contexts, emphasizing teacher professional development and resource provision for inclusive
education.

Discussion of Findings

The findings of this study demonstrate that play-based learning strategies significantly enhanced the social
skills of children with special needs in Ibadan Metropolis. Quantitative results revealed that children
exposed to structured play activities performed better in cooperation, empathy, communication, and peer
interaction than their counterparts who did not participate. This aligns with international evidence that
play-based interventions such as role-play, pretend play, and group games support social competence, peer
acceptance, and emotional regulation (Whitebread et al., 2017; Leaf, 2017). The qualitative findings
further reinforced this, as teachers and parents reported that play created opportunities for children to
practice turn-taking, sharing, and emotional expression in natural and engaging contexts. These outcomes
also resonate with Vygotsky's socio-cultural theory, which emphasizes learning within the Zone of
Proximal Development through peer and teacher scaffolding (Bodrova& Leong, 2019).

Despite these positive effects, the study identified critical barriers that limit the full integration of play-
based learning in Nigerian inclusive education settings. Both quantitative and qualitative evidence
highlighted challenges such as lack of resources, overcrowded classrooms, and insufficient teacher
training. These challenges echo earlier reports that inclusive education in Nigeria suffers from systemic
shortcomings, leading to reliance on improvisation rather than structured interventions (UNICEF, 2022;
Ordu, 2021). The findings confirm that while play is inherently effective, its potential is curtailed in
contexts where institutional support is weak. Teachers' frustration and limited confidence in using
structured play underscore the urgent need for professional development and policy reforms to support
inclusive practices.

When comparing outcomes in Ibadan with international benchmarks, the study revealed that Nigerian
children achieved gains in social skills but at a lower level than their peers in countries with better systemic
support. International interventions—such as the Early Start Denver Model (ESDM) and Pivotal
Response Training (PRT)—have shown stronger outcomes in promoting joint attention, imitation, and
peer interaction, largely due to access to resources, smaller class sizes, and specialized teacher preparation
(Whitebread et al., 2017; Leaf, 2017). In contrast, Nigerian classrooms often face large pupil-teacher
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ratios and limited access to teaching aids, which constrain the impact of play-based strategies. This finding
mirrors international comparative studies, which emphasize that systemic support is a key determinant of
the success of inclusive pedagogies (SemeliusGranevald, Vinterek, &Stromsten, 2025).

The study also contributes to the understanding of play-based learning from a theoretical perspective.
Piaget's theory of play emphasizes the transition from solitary to cooperative play as central to social
development (Tzuo, 2017). The observed improvements in cooperation and peer interaction among
children in Ibadan support this theory, showing that structured play accelerates developmental transitions in
social reciprocity. Similarly, Bandura's social learning theory is reflected in the findings, as children
improved their social behaviors by observing and imitating peers during role-play and group games
(Schoon & Lyons-Amos, 2016). Thus, the study confirms that play-based strategies provide a natural
platform for observational learning and modeling in inclusive classrooms.

Overall, this study underscores the dual reality of play-based learning in Nigeria: while the approach is
effective in enhancing social skills, systemic barriers limit its full potential. The implications are clear. At
the policy level, there is a need for deliberate investment in inclusive education through improved facilities,
provision of teaching resources, and ongoing teacher professional development. At the classroom level,
educators should be supported to integrate structured play into their pedagogy, moving beyond
improvisation to evidence-based practices. At the global level, Nigeria can learn from international best
practices by adapting successful models to its local context, ensuring sustainability and cultural relevance.

Conclusion

This study investigated the impact of play-based learning strategies on the development of social skills
among children with special needs in Ibadan Metropolis, Nigeria. The findings revealed that structured play
significantly enhanced cooperation, empathy, communication, and peer interaction among children,
confirming its effectiveness as a pedagogical tool for inclusive education. However, systemic barriers such
as inadequate resources, overcrowded classrooms, insufficient teacher training, and limited institutional
support were identified as major obstacles to the consistent application of play-based strategies.
Comparative analysis further showed that while Nigerian children benefited from play-based
interventions, their outcomes remained lower than international benchmarks, largely due to contextual
limitations in implementation.

Theoretically, the findings validate Vygotsky's socio-cultural theory, Piaget's theory of play, and Bandura's
social learning theory, which collectively underscore the role of guided interaction, developmental
transitions, and modeling in social skills acquisition. Practically, the study highlights that play-based
learning provides a natural and engaging platform for children with special needs to develop essential social
competencies that traditional didactic methods often fail to cultivate.

Recommendations
Based on the findings, the following recommendations were proposed:

1. Schools in Ibadan and across Nigeria should formally integrate structured play-based learning into
their inclusive education curriculum to promote social skills development in children with special
needs.

2. Regular training programs should be provided for teachers to equip them with practical strategies
for implementing play-based learning in inclusive classrooms. Teacher education curricula should
also be revised to emphasize inclusive play-based pedagogies.

3. Government and education stakeholders should invest in adequate teaching resources, reduce
classroom overcrowding, and improve facilities to support effective implementation of play-based
strategies.

4. Inclusive education policies should explicitly mandate the use of evidence-based play strategies
and ensure adequate funding and monitoring mechanisms for their sustainability.

5. Nigeria should draw lessons from successful international interventions, adapting them to local
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contexts while ensuring cultural relevance and feasibility within existing school systems.
6. Parents and communities should be sensitized on the importance of play in social development,
encouraging home-based reinforcement of social skills through structured play activities.
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Abstract

Social Studies as a dynamic and problem-solving discipline is to embrace the
transformational and technological change through effective teaching and learning for
production of active students that will proffer solutions to problems. Different authors
have reported that Social Studies teachers have not fully adapt to e-learning due to
inadequate computer skills and limited knowledge of online teaching. Therefore, this
position paper discussed the concept of E-learning,the needs for Social Studies teachers to
embrace E-learning more for improving critical thinking and creativity in students,
prospects and challenges that hinder the Social Studies teachers' embracement of E-
learning to teach in secondary schools in Nigeria. It is hoped that Social Studies teachers
will improve with the use of e-learning for enhancing active participation and critical
thinking of the learners if the recommendations are taken into consideration.

Key words: E-learning, technological change, self-reliant, critical thinking, creativity

Introduction

The technological change as well as different innovations and modification with the adoption of E-
learning for active involvement, critical thinking and better performance of the learners deserved to be
given priority in Nigeria like the developed countries around the world.Mughele and Moemeke (2025)
emphasized that Nigeria needs more “interactive, inclusive and effective learning environments” through
tech making it a priority for 21" —century skills. They discovered that E-Learning platforms, mobile
learning and social media foster “students' engagement (behavioral, emotional and cognitive)”. E-learning
involves the use of modern applications and tools through different electronic medias for enhancing
teaching and learning. With E-learning, students are open to different opportunities and information from
diverse scholars to carry out different activities as active participants and not passive listeners unlike with
the conservative strategies in which students are to observe and take information from the teacher within the
four walls of the classroom without meaningful contributions by the students. With the trend in the world,
teaching and learning is not only to be concentrated on the teacher with the traditional approaches where
only the teacher is seen as the master of knowledge but with the use of technologically appliances in the
classroom as well as relevant instructional aids to make lessons more interesting with different activities,
procedures and steps to engage the students.

The world is now seen as a global village and it keeps changing, with the Information and
Communication Technology advancement in education, teaching and learning is not static too. The teacher
1s no more seen as an encyclopedia who knows all and saddled with the responsibility of offering
information to the students with traditional approaches. Nowadays, learners are not expected to be dormant
during teaching and learning, as learners are to be encouraged and challenged to carry out different tasks in
or out of the classroom with the use of computer and other technological tools, a lot can be done and sent to
the teachers online. Huseyin Erol (2021) Social studies teachers were unable to fully adapt to e-learning
because of inadequate computer skills and limited knowledge of online teaching. While,Brindley (2015)
noted that child centered strategies that are more effective for actualization of learning objectives must be
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encouraged since they enhance the concept of discovery learning. With discovery learning, the learners are
expected to strive and find out on his or her own information that may help to solve certain problem or
information about concepts or topics. The e-generation students are familiar with the use of the phone and
the internet for different purposes.Itbecomes more important that e-learning must be embraced to enhance
active participation of the learners during teaching and learning unlike with the traditional methods where
students remain passive receiver of information from the teacher like robot that was believed to be
stagnant. Itis worthy of note that even Robot now carries out different activities and one begins to wonder
the level of intelligence expected of learners in the learning process.

Moreover, different researches have linked the fluctuations in the performance of the learners in
Social Studies to many factors. Unal and Ozturk (2012) found that ICT integration among Social Studies
teachers was below the desired level due to inadequate ICT resources, insufficient training, lack of time,
and teachers' reliance on traditional teaching methods. Investigations on the strategies adopted by teachers
for the teaching and learning in schools revealed that Social Studies teachers relied mostly on the
conventional methods to teach in Nigerian schools. With the conventional methods, the teacher offers
information to passive learners who contribute less to the lesson. Omokaadejo (2015) reported that
teaching across the different levels of education in Nigeria resembles how subordinates take order from a
superior army officer. Whereas, Yang (2023) emphasized that collaborative learning covers various
teaching approaches in which learners work collaboratively as a group to carry out different activities in
order to unravel different talents. With e-learning, students may work together on the internet with different
applications such Zoom, WhatsApp, Online meeting and so on. The modern-day teaching has gone beyond
the conventional methods; where the teacher passes information without the active involvement of the
learners in the teaching and learning process which invariably did not challenge students to think and to be
active in class. Social Studies is to ensure the production of functional and active students who are law
abiding, responsible and who exhibits the cultural virtues.

Teachers remain an important figure that determine the achievement of the objectives of any
discipline. Lopez-Martins, Gutierrez-de-Rozas,Gonaalez-Benito and Esposito-Casa (2023) with their
meta-analysis of 40 studies showed that teachers' characteristics and competencies explain a significant
proportion of differences in students' academic performance. The study concluded that teachers'
professional development, reflective practice, and instructional competence have substantial effects on
students' achievement. No doubt that teachers are the implementers of the curriculum, no matter how good
a curriculum is, the teachers must be considered and monitored to ensure that the targeted goals are
achieved. Teachers become cheaters when the precious time and lives of the learners are not properly
monitored to achieve the goals of education and for students to compete favorably with their counterparts
around the world. The world is embracing more digital approaches and tools while conventional methods
are no more trending around the world especially among the develop countries that focus on producing
functional and skillful students with the technological tools. With the growth in the world, Robots are no
more seen as a passive, useless or decorative instrument. Hence, students are expected to be active thinker
who can contribute meaningfully to the growth and development of the environment and the world at large
and this is the primary target of Social Studies.

Social Studies as a social science subject systematically studies humans and their relationship
people and things around. Social Studies as an interdisciplinary subject that draws its content from History,
Geography, Economics, Political Science and other social sciences. It is an important subject as its lays the
foundation for other disciplines. Therefore, the teaching and learning of Social Studies is expected to be
dynamic and to give room for different innovations and modifications to fit with changes in the world. The
total development of the learners concerning the entire environments such as physical, social, economic,
political is enabled. The primary goal of Social Studies is to create awareness, encourage active interaction
with the situations, promotes the total way of life through the production of a functional and productive
citizens who would be problem solvers and not problem originators in the society and the world at large.
Whereas,Okunloye and Ogunlade (2018) stated that the catalytic role that the school curriculum plays is to
actualize the interest of the society through the means of its people. In its declaration, FRN (2014) pointed
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out that different subjects at all levels of Nigeria education are the course contents of our school
curriculum. The different subjects are to serve as excellent instrument for ensuring that individuals
are active and functional with different skills to compete with others around the world so as to
engendering national development. Hence, the relevance of Social Studies for the promotion of
environmental awareness for meaningful interactions that will aid the physical, social, geographical,
economical as well as technological development cannot be over-emphasized. As one of the core subjects
in the Religion and National Value Curriculum in Nigeria which is to serve as a building block for the future
of the Nigerian society, the teaching and learning of Social Studies continue to attract the attention of
scholars.

Furthermore, with the change in teaching and learning around the world, the use of electronic
technology or digital approaches to teaching and learning is now trending. The needs for Social Studies
teachers to embrace digital approaches more for preparation and as well as classroom application for
achieving the objectives of lessons becomes very vital. Jegede and Adesina (2022) reiterated that the new
generations of learners in the present Millennium are E-generation, while they spend a lot of time on the
computers, watching different games and films, playing digital music and so on. In short, this generation of
students are found of spending more time on the internet for different reasons. In fact, digital exposure is
one of the factors that enhance learning (Gonzales-vera, 2016).

The Concepts of E-learning, Critical thinking and Creativity in learners.

E-learning means electronic learning or digital approaches to teaching and learning which entail
transformational strategies that involve integrating digital technology into education. The transfiguration
in Digital technology is to aid teaching and learning not only in Social Studies but for instilling the
systematic process of preparation as well as practical classroom presentations or experiences too. In short
the wide varieties in digital approaches gives the teacher ample opportunities to choose and adopt the most
relevant for the particular topic. Adeniyi (2024) clarified that digital pedagogy is using technology in our
classroom as a supplemental tool to make our lesson more enticing and engaging to learners. Different
digital pedagogies or digital tools that are relevant to the attainment of the objectives of any topic deserved
to be provided and properly used in order to ease the work as well as to enhance the attainment of the
objectives of the lesson. O 'Neill (2024) defined e-learning as a technological mediated learning approach
that enables educational interactions through electronic means and digital environments.

While Critical thinking has to do with higher order of cognitive process that involves classifying,
analyzing, evaluating, interpreting and making reasonable conclusion or judgement based on evidences or
facts. Andreucci-Annunciata and Colleagues (2023) defined critical thinking as a combination of cognitive
skills and dispositions that allow individuals to assess information logically, reflect on alternative
viewpoints, and reach justified conclusions. The authors added that critical thinking is an essential
competency for learning, innovation and lifelong education.

Also, creativity in learners refers to the ability of learners to generate original, useful and
meaningful idea, solutions or products in response to learning tasks and real life challenges. It involves
imagination, innovation, flexibility of thoughts and the capacity to connect knowledge in different ways.
Almulla (2023) defined creativity as learners' ability to produce innovative ideas and solutions through
active knowledge construction and problem solving processes. Ahzari, Asrizal and Usmeldi (202)
described creative thinking as the capacity to generate diverse, original and effective solutions to academic
and real-world problems. It becomes imperative that Social Studies teachers too must begin to embrace the
digital approaches more for the teaching and learning of Social Studies because the discipline is a dynamic
and an environmental subject in which the curriculum must be reviewed to accommodate different
innovations that will enhance the growth and development of individuals and the society. Social Studies is
not a subject in which chemicals are mixed or considerations given based on formula applied but Social
Studies as an environmental study is for the production of active and critical thinkers that will be able to
contribute to the betterment of the people and the society.
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E-learning for Enhancing Critical Thinking and Creativity in Secondary School Students

With the trend in the world, teaching and learning has gone beyond the traditional setting within the
four walls of the classroom in which teaching is regarded as chalk and talk. With the different digital
approaches that are trending, they include individualized, problem oriented, motivational, creative and
innovative, tools strategies, inquiry, movable technologies, social media, real world activities, meta
cognitive skills, right relationships, child centered model, learning without boarder, life-long, open
education and accredit and credential non-traditional learning (Osuji &Awala, 2019). The various child
centered strategies are to enhance active participation, critical thinking and creativity among the students.
In fact, to really implement the various strategies above, there is the need for a conducive classroom with
the relevant digital / electronic tools to achieve the objectives of teaching and learning of Social Studies.
Social Studies teachers need to really embrace more of the different relevant digital strategies and tools that
may be useful and helpful for the achievement of the objectives of teaching any topic in Social Studies.
There are different tools that may be used by the teachers for teaching Social Studies, though some factors
are to be considered before the selection. Renner, Opong and Okeh (2022) highlighted some digital
mediated resources which can be used for teaching and learning as follows; WhatsApp Chat Group, Zoom,
Ipads, Computers, Facebook / Chat Group, Zoom, Electronic Whiteboard Projectors, Microphones,
Laptops. Interactive White boards or Smart boards according to Dash (2022) provides ways to show
students anything which can be presented on a computer's desktop like educational software and websites.
With the different presentations, students will be able to see while teaching and learning becomes more
meaningful and clearer than when teacher passes information without any clarification but teaching will be
based on assumption. With the innovations in teaching and learning, students are not expected to take
information dogmatically without any clear mindset about the concept. As a result, digital approaches help
the students to have a clear mindset with the presentations, this will aid students to reason and be able to
take bold steps in addressing issues.

Furthermore, Artificial Intelligence (Al) is another important digital tool which may be used.
Adeniyi (2024) added that artificial intelligence refers to computer systems capable of reasoning, making
decisions and solving problems. Social Studies is a problem solving discipline, hence, Artificial
Intelligence if included in the preparation and presentation by the social studies teachers at the secondary
schools, it will enhance reasoning and ease the work for both the teacher and students. With Al, the students
will be assisted to do different tasks without stress, Al is important to interpret human behavior and
decisions. With Al students will be motivate to explore more and find out more about how Al works.

Prospects of E-learning for the Teaching and Learning of Social Studies at the Secondary Schools
Different reports and findings revealed that there is a great change in the teaching and learning of
Social Studies as teachers now adopt the different technological tools to teach. For instance, Dere and Ales
(2020) discovered that Social Studies teachers follow the emerging technologies as they used the Smart-
board and materials for teaching courses. Chalk board or black board is no more commonly found in Social
Studies classrooms.The struggle for adjustment to digital approaches to teaching and learning of Social
Studies is evident with the effort of teachers, scholars, associations and groups that tried to create
awareness and educate people about the different modern strategies as well as digital tools that Social
Studies teachers may use in order to advance and improve the teaching and learning of Social Studies. For
instance, the SOSAN conference for year 2024 which was slated for Taraba state titled “Navigating beyond
the present realities through Social Studies”. Noticeably, this 2024 conference addressed the needs to
improve the status of Social Studies as well as teaching and learning of Social Studies beyond the present
state, it is hoped that different issues affecting the teaching and learning of Social Studies across the
different levels of education throughout Nigeria will be addressed. It is a step to put a stop to the challenges
facing the teaching and learning of Social Studies as well as the status of the Association across the country.
Moreover, these e-generation students are familiar with the use of digital, learners are conversant with
Phone, and Computer with applications / programmes on Facebook, YouTube, WhatsApp, Twitter and
others. Hence, it is easier for students to carry out different assignments online if well guided and it is hoped
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that the students will be more motivated to learn with the application of these digital tools in planning and
execution of teaching and learning. Hao and Lee (2015) found out that teachers who are technologically
inclined attach more importance to adoption of new applications of modern strategies and teaching aids in
the teaching and learning. As teachers embrace the digital approaches to planning and implementation, it
gives the students the opportunity to really find out beyond their immediate environment as they sit at their
comfort zone to find out about the different topics on the internet. It gives the students the chance to read
more, be better informed based on different ideas /different perspectives if positively used.

Challenges facing Social Studies Teachers from adopting E-learning for Teaching Social Studies in
Secondary Schools

As laudable and useful as E-learning and technological advancement to teaching and learning of

Social Studies is, there are some hindrances to it embracement and classroom application by the Social
Studies teachers, especially in Secondary School. Some of the challenges of digital approaches are as
follows;
To adopt e-learning, electricity is needed or electricity to charge but in availability of electricity or poor
access to the internet even when power is available is a general problem in Nigeria. The issue of electricity
remains a cog in the wheel of progress of the Nigerian society, up till now many of the schools are not
having provision for electricity at all. Without power supply or access to the internet, digital accessibility
cannot be possible and application of digital tool to planning and implementation of teaching at the
classroom becomes difficult. Low infrastructural facilities in school is one of the problems for the
application of digital devises in School (Dashtestant & Hojafpanah, 2020). In collaboration with the above,
Bingimlas (2010) reported that unavailability of electricity in many schools is still a challenge till today in
the Nigerian society.

Moreover, some teacher up till today have poor knowledge of computer and other digital devices,
some teachers are not able to apply digital tools or use E-learning for teaching and learning. Some of the
secondary school students too do not have access to the required electronics that may be used to teach such
as laptop, computer, phone and so on. Despite the trend in Information and Communication Technology
(ICT). The common saying” what you do not have, you cannot offer” is really applicable here as some
teachers who are not computer literate have nothing to offer the students through digital. Some are still
using the traditional methods, despite the different reports that the child centered strategies enhance better
performance of students.

Conclusion

Without mincing words, change is inevitable and the need for Social Studies teachers to embrace
digital approaches more for teaching and learning as different reports attributed the fluctuation in the
performance of students to the teacher centered methods commonly used by the Social Studies teachers.
The world is going digital, teaching and learning of Social Studies too must move with the world so that
functional students that Social Studies aimed to produce must not be passive right from the classroom.
Contributions and participations in the classroom should form the base for involvement of the students
even in the society. This is computer age and learners are naturally digital inclined as their involvement in
digital activities becomes easier than with adults. Therefore, Social Studies teachers are to embrace the
digital approaches more for preparation and presentation of lesson in order to enhance the achievement of
teaching and learning of Social Studies beyond just passing examination but for inculcation of skills which
will allow students to compete with others for different opportunities.

Recommendations
Based on the discussion so far, the following;
- Social Studies teachers must try as much as possible to use more of the child centered methods that
will involve active involvement of the learners
- Social Studies teachers should use the digital applications or approaches to give assignment to
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students and ask them to submit or contribute through the digital.

- There is the need to organize seminars and workshops for the Social Studies teachers on the use of
digital tools and approaches that will instill the competence in the Social Studies teachers.

- The schools' boards should move round to see how Social Studies teachers handle teaching and
learning in the classroom and provisions of the digital tools or approaches should also be provided.

- Social Studies teachers themselves should be ready to adopt the change and gradually implement it
in teaching and learning. Teachers should not be dogmatic with the traditional strategies which are
no more trending. Teachers must update their knowledge with active involvement of the students in
the classroom. Teachers themselves must be ready to learn and use digital for different activities.
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Abstract

Political inclusion is a fundamental principle of democratic governance that guarantees
the participation of all eligible citizens, regardless of gender, ethnicity, social status, or
disability. Despite legal and policy reforms aimed at protecting the political rights of
persons with disabilities in Nigeria, their effective participation in electoral processes
remains limited. This study examines the barriers to the implementation of disability-
inclusive electoral laws and reforms in Nigeria, with particular attention to the country's
commitments under Article 29 of the United Nations Convention on the Rights of Persons
with Disabilities (UNCRPD), the African Disability Protocol, the Discrimination Against
Persons with Disabilities (Prohibition) Act 2018, and relevant electoral regulations and
guidelines.Using a qualitative research approach, data were collected through interviews
with key stakeholders, including election management officials, leaders of organisations
of persons with disabilities, civil society representatives, political party officials, and
policy actors involved in disability and electoral governance. The findings reveal
persistent forms of political exclusion arising from implementation gaps, institutional
weaknesses, inadequate enforcement mechanisms, and external socio-political influences
that undermine the realisation of disability-inclusive electoral rights. These challenges
continue to limit the effectiveness of existing legal and policy frameworks designed to
promote the political participation of persons with disabilities. The study provides insights
into Nigeria's efforts to fulfil its obligations under Article 29 of the UNCRPD and offers
recommendations for strengthening institutional capacity, policy implementation, and
electoral accessibility to enhance the participation of persons with disabilities in future
elections.

Keywords: Political inclusion, persons with disabilities, disability laws, electoral
reforms, implementation.

Introduction

People with disabilities make up of 1 in 6 of the global population (WHO, 2023) and the number
keeps increasing daily due to a rise in chronic health conditions and population ageing. Therefore, disability
would continue to be part of human existence and that almost everyone will experience disability at some
point in life.Data further revealed that persons with disabilities are prevalent in developing countries due to
conflict, war, accidents, diseases, and malnutrition, among other factors (WHO, 2018).While there are no
accurate data on the total number of PWDs in Nigeria like many other African countries, the Joint National
Association of Persons with Disabilities in Nigeria (JONAPWD, 2017) reveals that more than 31 million of
Nigeria's population constitutes persons with disabilities. This population is a significant minority group
and a powerful voting bloc in any democratic society. Studies have shown that these individuals
increasingly face multiple violations of their fundamental rights, including marginalization in electoral and
representative politics worldwide (Schur et al, 2013; Evans and Reher, 2024). One possible way to address
this marginalization is through reforms in legislation and policies related to electoral and political
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processes. Involving all citizens in political decision-making is a fundamental aspect of democratic
governance. Denying this right undermines an individual's citizenship and personhood.

Given the above, several laws, policies and reforms have been enacted, including Article 29 of the
United Nations Convention on the Rights of Persons with Disabilities (UNCRPD), the International
Covenant on Civil and Political Rights (ICCPR), and the African Charter on Human and People's Rights
(ACHPR) aimed at promoting the right of persons with disabilities to participate in public and political
processes. Like many other African countries, Nigeria, is a signatory to many international and regional
agreements and also reformed some aspect of'its electoral laws including the ratification of Article 29 of the
UN CRPD, Article 21 of the African Disability Protocol, Section 54 (1&2) of the 2022 Electoral Act,
Chapter 30 of the Nigerian Disability Act 2018, as well as many other electoral regulations, frameworks,
and guidelines made available by the Independent National Electoral Commission in Nigeria at every
election aimed at facilitating broad inclusion of persons with disabilities in political processes.

However, despite several national, regional, and international laws and policies, persons with
disabilities, like many other politically disadvantaged groups in Nigeria and other sub-Saharan African
countries, have continued to experience difficulties in exercising their democratic rights (Policy and Legal
Advocacy Centre [PLAC] 2022; International Foundation for Electoral System [IFES], 2022;0lokor,
2022; Thompson, 2020; Haruna, 2017). Existing studies have highlighted prominent barriers limiting the
political participation of persons with disabilities, despite the existence of policies and reforms. In Europe
for instance, Priestley et.al (2016) examined the political participation of disabled people in within the
context of the UNCPRD and found that many disabled people are still denied the right to vote based on
psychosocial impairments and intellectual disability in many European Member states. In the US, (Schur
et al., 2002) discovered that disabled individuals had a lower voter turnout compared to non-disabled
individuals. This disparity was even more pronounced among older individuals, those with lower income,
or those with major mobility impairments. In Africa, Virendrakumar et al. (2018) reviewed the available
literature (both published and unpublished) in many African countries, including Nigeria, on equal rights
and inclusion of persons with disabilities in political life within the context of the United Nations
Convention on the Rights of Persons with Disabilities. The authors found that persons with disabilities
generally in Africa are often unable to exercise their right to vote during elections, and barriers such as
inaccessible physical infrastructure, a lower level of education, and limited financial resources, as well as
negative social attitudes, make their inclusion in the political process more difficult. The authors further
revealed that although most African countries ratified disability-focused legislation and proclaimed equal
opportunities, the implementation of the legislation varies across the continent. A recent study conducted
by Shittu et al. (2024) evaluated the impact of laws and reforms on the voting participation of persons with
disabilities (PWDs) during the 2019 general elections in Nigeria. The research, which involved disabled
students, identified several barriers that hindered PWDs from fully participating in Nigeria's electoral
processes. These barriers included inaccessible polling stations and societal perceptions of individuals
with disabilities, among others.

It is important to note that that both the global human rights framework of the CRPD and many
other regional treaties challenged many states' autonomy most forcefully to the extent that almost all
signatories' countries have now domesticated disability laws and policies in their respective countries
including Nigeria.Nevertheless, the authority over electoral and political processes primarily lies with
each signatory state, making it crucial to examine how persons with disabilities' political rights are
implemented and what challenges limiting its effective implementation in each country. To this end, this
paper explored the challenges impeding the full implementation of disability-electoral related laws in
Nigeria.This research is critical in analysing a fragile democracy like Nigeria, that is replete with a
declining voter turnout across successive elections of which experts and political actors often blame on
electoral violence, while ignoring the neglect of politically disadvantaged groups, including persons with
disabilities that constitute the largest minority groups in both developed and developing democracies
(Reher& Evans, 2024; Priestley, 2016).
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Conceptual and theoretical understanding of disability

The concept of disability in literature is ultimately a subject of debate, characterised by its ever-
changing and complex nature, and including various perspectives and frameworks. For this purpose, this
paper examines the meaning of disability using social and human rights models of disabilities. The social
model of disability posits that disability is not an inherent personal trait, but a social construct created by
barriers imposed by society (Oliver, 1983). Individuals with disabilities are excluded from social,
economic, and political participation by external factors such as inaccessible built environments, negative
attitudes towards disability, and discriminatory laws and policies. The human rights model of disability
frames disability as a human rights issue and guarantees the right to full and equal participation in all
aspects of society (Smith, 2012; (Degener, 2017). Both social and human rights models of disabilities have
played a complementary role in promoting the political mobilisation of disabled people, which
subsequently led to the formulation and implementation of disability-related laws globally (Lawson and
Beckett, 2021; United Nations, 2006).

Disability from the social model perspective is seen as a manifestation of 'socially constructed
oppression' (Oliver, 1983) by shifting the focus of disability from the individual to society. Social model of
disability distinguished between impairment and disability. As coined by Tom Shakespeare (2006)
'impairment is characterised by individual and biological factors, whereas disability is a product of societal
constructs.'Thus, disability is the factor that causes impairment to become a challenge. Human rights
model of disability, on the other hand, perceives disability as a human rights matter and seek legislation and
courts as a means of achieving equality. The concern of the human rights approach is to enable disabled
people aware of their rights and willing to fight for them (Chapman, 2002: 15). It also entails those
programmes, and policies should focus on social barriers rather than impairment. Therefore, the
government and relevant stakeholders can be held accountable for the failure to implement policy
programmes meant to accommodate disabled people in society. This is where the social and human rights
models intertwine. According to Degener (2017), human rights focus is on the person, but “disability”
arises from attitudinal and environmental barriers (discrimination). Degener further argues that as the
motto of the international disability movement, (nothing about us without us), implies, the social model
served as a powerful tool to demand legal reform which culminated in the development and making of the
United Nations Conventions on the Right of Persons with Disability in 2006. Given this, Article (1) of the
United Nations Convention on the Rights of Persons with Disabilities defines persons with disability as
individuals who have enduring physical, mental, intellectual, or sensory impairments in connection with
various environmental obstacles, can impede their complete and active involvement in society, on an equal
basis other (UNCRPD 2006, p. 1). Disability, therefore, is the resultant effect of the complex interaction
that exist between an individual with impairment, environmental factor, and societal attitudes.The vein
diagram below helps to visualise the key arguments in both the social and human rights models of
disability.

Overview of Legal Instruments and Reform Efforts for the Political Inclusion of Persons with
Disabilities in Nigeria

Nigeria has committed to promoting the political inclusion of persons with disabilities by ratifying
various international and regional treaties that guarantee equal participation in the electoral process.
Foundational documents like the Universal Declaration of Human Rights affirm the rights of all citizens to
take part in government and elections. Nigeria is also a party to several other key instruments, such as the
International Covenant on Civil and Political Rights, the African Charter on Human and People's Rights,
and the UN Convention on the Rights of Persons with Disabilities, among others.Domestically, Section 42
of Nigeria's 1999 Constitution protects citizens from discrimination, while the Electoral Act 2022 sets out
clear eligibility criteria for voter registration and participation. Together, these legal frameworks aftirm the
right of persons with disabilities to fully engage in the country's political and social life. Reflecting this
commitment, Nigeria's election management body has developed specific measures to enhance
accessibility and inclusion, ensuring that elections are free, fair, and accessible to all citizens, regardless of
disability.
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Data and Methods

This study employed a multi-method research strategy grounded in a qualitative approach to
gather both primary and secondary data. Primary data were collected through in-depth interviews and
document analysis.The researcher conducted twenty-five (25) interviews with participants selected from
relevant election stakeholders involved in disability electoral reform processes in Nigeria. This group
included representatives from civil-society organizations, election management officials, members of
Nigeria's 9th National Assembly Committee on disability matters, leaders of various disability clusters,
and political parties' officials in Abuja, Kwara and Oyo States respectively. Participants were chosen
using purposive and snowball sampling techniques. While Abuja was selected as the country's locus of
decision-making regarding PWDs and the headquarters of relevant policy actors and NGOs/CSOs, the
two states were specifically selected based on the condition of having domesticated the national disability
law or having local laws that cater for enhanced social inclusion of PWDs, making it easier to track its
implementation throughout the phases of the elections.In addition to the focus groups and interviews,
relevant documents were analysed, including the Nigeria Electoral Act, the Nigeria Disability Act, and
Article 29 of the UN Convention on the Rights of Persons with Disabilities (UNCRPD), to identify
sections related to disability inclusion and involvement in electoral reform processes. The qualitative data
were analysed thematically to identify key patterns and themes, using NVivo as the analytical tool.
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Table 1: Participants' sample and designation.

S/N | Location | Sample | Participants’ designation

1 Abuja 7 1. President, Joint National Association of Persons with
Disabilities.

2. Director, planning, research and statistics, National
Commission for Persons with Disabilities

3. Special Adviser to the Speaker on disability and
special needs (House of Representatives, 9 National
Assembly).

4. Acting Director, Gender and Inclusivity Department,

Independent National Electoral Commission.

Programme officer, Inclusive Friends Association

Programme Leader, The Albino Foundation Africa.

The president, Blind National Association of Nigeria.

Chairman, Joint National Association of Persons

with Disabilities (Kwara State Chapter.

2. FGD with seven members of the Joint National
Association of Persons with Disabilities (Kwara
State Chapter.

3. INEC Desk officer in charge of PWDs in Kwara
State.

3 Oyo 9 1. Chairman, Joint National Association of Persons
with Disabilities (Oyo State Chapter.

2. FGD with seven members of the Joint National
Association of Persons with Disabilities (Oyo State
Chapter.

3. INEC Desk officer in charge of PWDs in Oyo State.

i

2 Kwara 9

Results

This paper earlier stated to explore the challenges impeding the effective implementation of
disability electoral related laws and reforms in Nigeria. Using both descriptive and interpretative coding
strategies, the results show that three types of barriers to disability electoral inclusion exist. These include
disability exclusion (such as exploitation, and lack of representation), poor implementation (such as weak
replication, insufficient funding, and a focus on some disabilities), and external factors (such as global
actors and state actors).

1. Multiple forms of exclusion

a). Poor inclusion of PWDs as election administrators

Objective one item (ii) of the INEC strategic actions for the implementation of the framework stated
that the commission shall 'set a standard for the proportion of persons with disabilities to be hired as staff
members of the Commission.' However, this commitment was not followed to the latter, as considerable
evidence from participants' interviews, revealed that the majority of PWDs only participated in the electoral
process as voters rather than working as one of the INEC's polling officials or disability desk, among others.
There is compelling evidence from participants that when persons with disabilities are allowed to represent
themselves in various strategic positions during elections, barriers to electoral participation among persons
with disabilities will be minimal. Participants drew evidence from Kwara State, where the Resident

33



ATIBA Journal of Arts and Social Sciences Education Volume 9, Issue 1 2026

Electoral Commissioner (REC) happens to be a person with physical disabilities and uses his office to foster
greater inclusivity of persons with disabilities in the state under the auspices of JONAPWD. In an interview
with the JONAPWD chairman of state, it was revealed that:

We are very lucky in the State because the REC (Resident Electoral

Commissioner) Kwara happens to be a physically challenge person.

That makes us at least enjoy the full inclusiveness of PWDs in every

electoral process of the State. When he arrived in 2018, he said

everything for persons with a disability must be fully inclusive. So, for

all the programmes being done within and outside the State,

JONAPWD always participates in it.

Participants believed that persons with disabilities working at the polling units as either INEC staff
or ad hoc would significantly improve the implementation of the law because they believed that 'he who
wears the shoes knows where it pinches, and no one can claim to represent the interests of persons with
disabilities better than themselves. This scenario played out in Kwara State during an interview session
where a physically challenged participant who worked as INEC Ad hoc staff in the 2023 presidential and
governorship elections narrated how his presence and interventionhelped other persons with disabilities to
be treated according to the position of the law. The participant revealed that:

For instance, [ was given the privilege to work as an ad hoc staff.We had
three blinds and two physically challenged, one Albino and myself as
PWDs at the polling unit. They started that I should not give them special
treatment and I refused to answer them. So, I later asked for an excuse
from the presiding officer (PO) because he was the boss among the three
of us there. I asked the PO to stop the election which he did. One of the
party agents needed to call our SPO and when he arrived there, I told him
that what you trained us on was that; any disabled person who arrived at
the polling unit must be attended to, and they did not want to make use of
it that is why I said the election should be stopped. So, they later
addressed them and after they allowed us to attend to them. Assuming I
was not there on that day those people would not be able to vote on time.

One of the participants during an interview session in Oyo State stated that security reasons due to
the volatile nature of the Nigerian election, which is characterised by violence and ballot snatching, could
be the reason for not allowing PWDs to work as polling officials. In a related comment, another
participantnoted that PWDs did not participate in any other activities apart from voting at the polling unit
where [ voted; maybe in another state or local government, it may happen like that. Maybe what they used to
think is that, because I have someone who can do that work as INEC ad hoc staff, he told me that INEC told
them to willingly release the ballot box if they were attacked. So, they might think that for us not to be
injured, that's why they don't allow us to participate as their staff during elections.

b). Exploiting PWDs to fulfil quotas

Part of INEC commitment to disability inclusive election as stated in objective five items (i-vii) of
its strategic actions is to encourage political parties to ensure that PWDs are included in their activities,
including campaigning, having a membership register column for PWDs, as well as having quotas or sets of
affirmative action and percentages for PWDs in both elective and appointive positions. Part VI, Section 30
(c) of the Nigeria's 2018 Disability Act also encourages the participation of PWDs in public and political
life, including all activities and administration of political parties. Despite these commitments, reports from
participants suggest that political parties are not genuinely interested in the actual representation of PWDs
in elections; they only use PWDs to win an election and call them for political campaigns and meetings, but
when it comes to actual political office, PWDs are strategically side-lined by setting unrealistic conditions
and requirements. The above statement is credited to the national leader of the joint national association of
persons with disabilities in Nigeria.
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2. Problems with implementation of the law
a). Focus on specific disabilities
Someclauses have been identified in the existing laws that could be partly responsible for weak
implementation and poor compliance with disability inclusion during elections by the election management
officials. The first is the lack of a clear-cut section for different clusters of disabilities and their respective
assistive devices to be used during elections. For instance, while Section 56 (1&2) of the 2022 electoral act
made provisions for PWDs generally, emphasis was placed on visually impaired voters compared to other
types of disabilities. This has been partly responsible for INEC's concentration on the provision of brail
ballot guides during the recent elections. The second clause is the condition of the law that says PWDs,
especially the blind, can come with their trusted person to the polling unit to assist them in casting their vote
if they are unable to use the Brail ballot guide. Participants observed that this could weaken INEC's
commitment because there is an alternative means to vote. Participants further affirmed that INEC has tried
concerning the issue of inclusion of PWDs this time around, but most of their efforts were focused on the
blind voters; they did not consider many other disability types.' It is important to note that the position of the
law that allows PWDs, especially people with sensory impairments, to vote with proxy is consistent with the
practice of disability inclusion in many countries; however, choosing whom to assist them in voting is
always a challenge in Nigeria, as studies reveal a lack of trust among polling officials to vote according to
their choice (Shittu etal., 2024).
b). Insufficient Funding
The electoral management officials lamented that resources allocated to implementing policies and
plans are often inadequate. Several activities involving voter education, training, and sensitization
workshops for election personnel, PWDs, and other stakeholders require adequate funding to execute.
Participants reveal that insufficient funding resulted in insufficient provisions for assistive devices, as many
of the devices are very expensive, like magnifying glasses for people with albinism. One of the participants
noted that they had more than enough bold posters and a brail ballot guide, but that magnifying glasses were
not enough and that they had to manage the few that were made available because they are very expensive to
procure. Findings from this study cohere with the lived experiences of a voter with albinism who reported
the unavailability of magnifying glasses prevented him from voting independently in the 2023 general
election in Nigeria because he had to ask someone else to help check his details in the voter registration form
(Oladunjoye, 2023).
¢). Weak replication at sub national level
Nigeria is a federal country consisting of 36 semi-autonomous states that exercise powers
independently in their jurisdiction without coercion from the central government. The implementation of
the various legal frameworks aimed at ensuring the inclusion of PWDs in the electoral process has to do
with the capacity of individual state to domesticate and implement. As of August 2024, only 19 out of the 36
states of the federation has domesticated the Disability Act in their respective jurisdiction. This has
implications on inclusive electoral policy for PWDs in Nigeria because state cannot be forced to enact and
domesticate disability laws especially when it does not add to electoral value of the governing elites. This is
the reason why studies like this are carried out to unearth the core gaps that exist in the implementation of
electoral system, despite a series of reforms that have taken place over time.
3. External influences that exacerbated issues with exclusion and implementation
a). Rivalry between CSOs and NGOs
In the context of participatory development, the inclusion of marginalized social groups in
development processes is widely regarded as essential. Consequently, the involvement of Non-
Governmental Organizations (NGOs) and Civil Society Organizations (CSOs) has become a critical
component in the formulation and implementation of development policies. However, several tensions
have arisen within the disability sector in Nigeria. These tensions primarily concern the legitimacy of using
membership in non-governmental disability organizations as a criterion for inclusion in government
programs, as well as competition for foreign donor funding.For example, leaders of the umbrella body
representing persons with disabilities in Nigeria have expressed concerns that many civil society
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organizations advocating for disability inclusion are primarily motivated by personal financial gain. These
organizations often pursue foreign grants under the guise of promoting disability inclusion, but there are
allegations that the funds are misappropriated for personal use. In some cases, interviews revealed that, by
the time persons with disabilities was able to engage with the international community, civil-society
organizations have already secured the grants intended for them. This rivalry has led to significant mistrust
and friction between these groups, undermining efforts to achieve genuine inclusion for persons with
disabilities.
b). State actors' perception about disability

Various government ministries and parastatals in Nigeria still perceive disability from the point of
welfare and charity which negates the international understanding of disability from a social and human
right model that advocates for the restructuring of society for PWDs to thrive. The welfare and charity
model promote stigmatization and prejudices against persons with disabilities. In addition, disability in
Nigeria is still treated as a welfare matter governed by chapter two of the constitution rather than as a human
rights issue governed by chapter 4 of the Constitution. This is making it difficult to prosecute the violators of
disability rights in a court of law.
¢). Weak inter-agency collaboration

Section 2 of the Disability Act mandates that the Federal Ministry of Information take proactive
measures to foster awareness concerning several important aspects relating to individuals with disabilities.
Specifically, it highlights the need to promote (a) the rights, respect, and dignity of persons with disabilities,
and (b) their abilities, accomplishments, and contributions to society. However, according to the Centre for
Citizens with Disabilities (CCD), there has been a considerable lack of action in this area, with no initiatives
undertaken in the four years following the enactment of the Act. In a recent interview, a participant from
CCD expressed appreciation for the efforts made by the Independent National Electoral Commission
(INEC) in advancing its framework for ensuring access and participation of persons with disabilities
(PWDs) within the electoral process. The insights drawn from the last election organized by INEC suggest a
notable improvement in terms of inclusion and accessibility for voters with disabilities. Despite these
commendable strides by INEC, it is important to note that other government agencies appear to be operating
in silos, which hampers the effective implementation of disability legislation throughout Nigeria. This
siloed approach limits the potential for comprehensive change, making it essential for all relevant entities to
collaborate and embrace a unified strategy in supporting the rights and inclusion of persons with
disabilities.
D). Influence of global governance

As away of decolonising the idea of disability away from the global concept and model, the African
Union has come with a version of disability rights and inclusion known as African Disability Protocol. The
intersectionality approach that African Disability Protocol brings into force makes it significantly different
from the United Nations Convention on the Rights of Persons with disabilities. The ADP also developed its
protocol along with the lived experiences of persons with disabilities in Africa which aligns with the
national slogan of Nothing About Us Without Us. The ADP also takes into cognizance the African socio-
cultural life of communal society such as 'Ubuntu Mantra' rather than individualistic life as advocated by the
CRPD. In addition, the CRPD did not into account the place of Albinisms in its document who are also
experiencing series of discrimination in many parts of the African Countries. The African Disability
Protocol reconceptualise inclusion as a state of mind and not about the capacity of the state to implement.
This is sacrosanct because the biggest problem of disability is not impairment but impression which is
rooted in our mind and society. Additionally, various states in Nigeria have their own disability laws that
may differ from the national disability act.Multi-scalar governance has been found to challenge the
implementation of disability laws and policies. For instance, the study by Priestley et.al (2016) found
documented evidence of the problem of multi-scaler governance among the 28 European countries in
relation to the political rights of PWDs. For instance, there is CPRD, there is European Union law, there is
national law within each European country and there are sub-national laws. All these must be taken into
consideration in determining the successful implementation of disability laws and policies.
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Discussions

This paper has explored the barriers impeding the effective implementation of disability electoral
related laws and reforms, which, by implication, limit the capacity of the election management body to
effectively comply with the provisions of laws during elections concerning. Prominent among these are
poor representation of PWDs as ad-hocstaff, insufficient election personnel training, political parties using
PWDs to tick the box, weak interagency collaboration, societal perceptions of PWDs as neither holder of
rights nor objects of pity, among others. Previous studies related to issues affecting the political inclusion of
PWDs in Africa found that negative perceptions and discriminatory attitudes are the critical factors towards
these minority groups (United Nations Department for Social and Policy Development) [UN DSPI, 2016].
Previous studies have also identified an avalanche of barriers affecting the political participation of PWDs
across many African countries, including a lack of specific laws protecting the rights of PWDs in Botswana
(Moswela, undated); transportation and mobility restrictions on the day of the election in Nigeria (Shittu et
al., 2022); weak domestication of disability laws and social barriers in Nigeria (PLAC, 2022); and a
charitable model as opposed to a human rights approach to disability in Zambia (Banda, 2018). This present
study also contributes to body knowledge, especially in the political participation literature relating to
persons with disabilities. The study also provides information relating to the implementation laws and
policies put in place to enhance the electoral participation of PWDs in Nigeria by identifying challenges
limiting the implementation and suggesting ways of improvement to the election management body,
drawing examples from best practices across different democracies. The overall findings of this study
negate Nigeria's initial report submitted to the UN Committee on the Rights of PWDs by Article 35 of the
CPRD, which claimed that the INEC framework has effectively addressed the barriers such as social,
institutional, attitudinal, and environmental affecting the effective participation of PWDs in Nigeria's
political process (United Nations Human Rights Treaty Body, 2021).

Conclusion

Findings from this paper have unravelled issues and challenges limiting the effective
implementation of legislation and reforms in enabling a broad involvement of PWDs in the in Nigeria's
electoral process. In doing so, this paper contributes to widen the political participation literature on people
living with disabilities who constitute one of the largest minority groups in Nigeria, as against the numerous
existing studies which often favours other marginalised groups such as women, young people and minority
ethnic groups. Relying on the critical issues identified in this study, following practical recommendations
are offers information in line with best practices to strengthening the capacity of key election stakeholders
on the implementation of disability-electoral-related policies and reforms and if well implemented, it will
significantly influence the active involvement and participation of persons with disabilities in Nigeria's
subsequent elections.

Recommendations

To ensure effective implementation of disability election related laws and policies throughout
electoral cycles, a certain percentage of persons with disabilities should be recruited to work as INEC
personnel and ad hoc staff before, during and after elections. These election personnel either ad-hoc or
permanent staff should be sufficiently trained on the functions and usefulness of the various assistive
devices made available to support persons with disabilities to exercise their democratic rights
independently. At the point of deployment to various polling stations, election management body should
ensure that their deployment kit contains various assistive devices.

Persons with disabilities should be genuinely represented, rather than used to tick the box when the
need arises by the political parties. Political parties are urged to incorporate persons with disabilities into
their membership recruitment efforts due to the mutual benefit and societal importance of demonstrating
inclusivity.

The election management body should collaborate with various stakeholders to ensure the holistic
inclusion of persons with disabilities in the Nigerian political process. The Commission should form robust
alliances with essential stakeholders to enhance the accessibility and involvement of persons with
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disabilities in the electoral process.

There is an urgent necessity for robust collaborative efforts between associations representing
individuals with disabilities and various organizations advocating for the rights of persons with disabilities.
By joining forces, they can significantly enhance their advocacy programs and campaigns aimed at
eliminating stigmatization and discrimination against individuals with disabilities in Nigeria. Instead of
operating in isolation, it is crucial for these groups to work together harmoniously. Development partners,
donors, and supporters should focus on collective goals rather than personal interests, ensuring that
resources are directed toward meaningful change and empowerment for individuals with disabilities.

Again, CSOs should move beyond campaigning and advocacy to actionable by embracing multiple
strategies, including donating assistive devices to the election management body to support PWDs during
elections.

There is a need for a robust sensitisation and coordinated stakeholder engagement strategy to
compel various sub-national governments to domesticate and implement the national disability act in their
various jurisdictions.

Both print and online media should continue to educate the public on the rights of people with
disabilities during electionsto address the negative attitudinal barriers by moving towards a human rights-
based approach in which the state will endeavour to enable the capabilities of PWDs to participate in the
electoral process on an equal basis with others.

In conclusion, it is essential to decolonize Nigeria's approach to disability by moving away from
merely adopting global frameworks and instead developing tailored policies that address the unique local
challenges faced by persons with disabilities within the country. By focusing on the specific cultural, social,
and economic factors that impact these individuals, Nigeria can create comprehensive strategies that go
beyond superficial solutions. This localized approach will not only empower individuals with disabilities
but also enhance the enforcement of laws related to disability rights and electoral participation, ensuring
that their voices are not only heard but actively represented in the political landscape.

Limitations and suggestions for further studies

This paper focuses specifically on the challenges hindering the effective implementation of
disability electoral-related laws in Nigeria, as well as the broader barriers to the political participation of
persons with disabilities. While this study is crucial for assessing Nigeria's commitment to implementing
Article 29 of the United Nations Convention on the Rights of Persons with Disabilities, it is limited in scope.
The research covers only a few states out of the 36 in the Nigerian federation and involves a limited number
of participants. Future studies should expand beyond the current three states to include selected states from
all six geopolitical zones, particularly those that have domesticated disability legislation and established
commissions on disability issues. Such an expanded scope would enable a comparative analysis of state
capacities in addressing disability-related electoral matters.Again, it is also important to recognise that
political engagement for persons with disabilities extends beyond merely voting and participating in
elections. It includes standing as candidates for election, holding public office at all government levels,
engaging with elected representatives, and submitting petitions, among other activities. Therefore, further
research is necessary to explore the experiences of persons with disabilities as they navigate the processes of
political parties to become candidates, as well as the number of PWDs who are elected, appointed, or
currently holding various political offices in Nigeria.
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Abstract

Digital learning has become a value-neutral tool capable of serving as a knowledge
development platform for the present-day society. With the occurrence of COVID-19
pandemic, the deployment of e-learning in teaching-learning enterprise becomes a
necessity instead of an option. In the delivery of Arabic language related to speaking,
conversation, and qira'ah, the adoption of digital learning tools has been found to be
adequate and effective. It is believed that effective realisation of digital learning is
associated with the learner's positive attitude towards the lessons. Since the responsibility
of learning is largely on the student, this study aims to assess students' motivation and
attitudes towards the application of digital learning in Arabic teaching-learning situation.
The survey research design was adopted. The data of the study were obtained from 100 —
300level students of department of Arabic, Federal College of Education (Special), Oyo
(N=35). Two instruments were used and data collected were analysed using descriptive
statistics. Findings revealed that Arabic students' motivation was below average while
their attitudes towards the adoption of digital learning were positive. Digital learning
motivation and attitudes of the pre-service teachers showed a significant difference
according to level and gender variables.

Key words: Assessment, Motivation, Attitudes to Digital learning, Arabic Language

Introduction

In the delivery of Arabic, many ways and media can be used. In the delivery of Arabic language
related to speaking, conversation, and qira'ah, the adoption of digital learning tools has been found to be
adequate and effective. Moreover, learning during this post-pandemic era has been tailored towards the
adoption of e-learning platforms. In the past times, prior to the occurrence of Covid-19 pandemic, Kaira
(2021) submitted that learning has not been achieved according to the standards set because the method
does not innovate, which is only monotonous without varying according to the material being taught, even
though Arabic language is less desirable and feared by students. Nowadays, there is paradigm shift in the
delivery and acquisition of knowledge which favours digital learning and several media can be used online,
namely: Dualingo, MOODLE, Google Classroom, Zoom Meetings, Google Meet and YouTube.
E-learning had become an important method in education for its efficiency in providing education with
lower costs, for ease of accessibility at anytime and anywhere and for overcoming many traditional
educational problems, such as lack of classrooms and shortage of teachers (George, 2022). It has also been
found to satisfy different learning styles, which is considered a major success factor in teaching and
learning. Most higher education institutions are moving to implement online education in their programmes
(Allen, 2021).
The changes in our perspective on the world (Kuhn, 2012) cause the understanding of learning and teaching
to change and different paradigms to emerge in the field of education (Blaschke et al., 2021). The
multidimensional nature of learning has resulted in the emergence of non-linear asymmetric learning
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approaches in digital environments and online networks (Erdogdu, 2021; Shoaib and Pitt, 2022; Wulansari
et al., 2020; Zacher, 2020). Theories such as Connectivism (Downes, 2012; Siemens, 2004; Siemens,
2006) and Rhizomatic Learning (Cormier, 2008; Cormier, 2015) suggest that learning is not a linear and
mechanical process; learners connect to networks or create their own learning networks in line with their
learning needs.

In the digital information age, educational institutions have also had to reposition themselves in this
transformation process (AkourandAlenezi, 2022; Amaniampongand Hartmann, 2023; Arnado et al., 2022;
Duderstadt, 1998; Duderstadt, 2019). The change in learning processes actually shows a shift from
teaching to learning; from a teacher-centered approach to a learner-centered approach. Education is not
only a process that takes place between four walls, but actually a lifelong process. This understanding has
required teachers to adopt roles that enrich knowledge, facilitate the learning process, and guide learners in
the process of accessing knowledge rather than transferring knowledge. In the information age, it has
emerged as a fact that learners contribute to the learning ecology not only as receivers and consumers of
information, but also as producers. With digitalisation, virtual online projections of the physical offline
world have also started to be created, and with this trend, the concept of digital twin (Annand, 2007; El
Saddik, 2018) has emerged. In addition to digital twins, digital online ecosystems (Guetland Chang, 2008)
have started to be used for educational purposes as individuals started to express themselves with the
digital identities they created in online environments. Digital education is an umbrella concept that is an
extension of online distance education and is used to define learning approaches that have emerged to meet
new needs with developing technology as a whole and can often be defined with the concept of online
distance education (Grand-Clement, 2017; Vander Ark, 2017).

The internet is at the center of digital education. The effective use of the Internet and the development of its
possibilities are of prime importance in taking these steps. Internet-related technology has the capacity to
change the system of learning and educational production in three important ways. First, while the current
batch processing system offers many more teaching and learning possibilities, it is a system that can adapt
its teaching style and be adapted to the individualised learning needs of the learner. Second, technology can
help to make the learning system intelligent. Adaptive software responds to student activities, providing
options, help and solutions to challenges. It can also provide feedback to teachers and trainers, allowing
them to intervene, and this function can be set via the web. Third, internet-based technology has the
capacity to shift learning production from the traditional hierarchy to a much more open network
(Almeida, 2003; EynonandMalmberg, 2021; Kerchner, 2013).With the Internet, ICTs are more than ever
ready to serve all levels of education at a high level with the tremendous development in e-learning and
learning technologies. New learning and educational technologies obviously have the capacity to offer
new possibilities and opportunities that will change our lives. They can be realisedas long as the
pedagogical, technical, financial, administrative and socio-cultural dimensions of the issue are well
analysed (Sifeetal.,2007).

The increasing demand for access to education and training with the opportunities offered by technology
and the internet has replaced traditional educational environments with distance education applications.
The rapid development in communication technology and the widespread use of the Internet have also
increased digital learning opportunities. With the rapid development of the Internet and information
communication technologies, the Web offers a powerful, global, interactive, dynamic, economic and
democratic learning and teaching opportunity (Khan, 1997).

The main difference between digital learning and traditional learning is the medium through which
education is delivered. In digital learning, teacher and student are separated by cyberspace. There are many
differences in terms of time and space independence, transfer, fast and effective learning, learning
environment, ability and quality, flexibility, effectiveness, efficiency, utilisation, investment and operation
(Nalini et al., 2020; Peters,2000). Unlike the traditional classroom environment, digital learning provides
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learners with many advantages that make e-learning environments attractive, such as flexibility, speed,
time savings, reduced costs, and interactivity through information communication technologies and the
internet. Traditional educational processes are often criticised and often found dysfunctional due to their
structure, which requires a classroom environment that usually requires the instructor and participants to
be in the same place at the same time (Bates, 1997; Oiry, 2009;Rifelino et al., 2022).

Traditional methods and traditional classroom environments are insufficient to meet increasing
educational demands (Sims, 2021; Aslan, 2011). The desire of the information age individual to learn by
accessing information, the obsolescence of information in a very short time and the necessity of renewal,
the demands of the personnel of the institutions to constantly renew their knowledge and skills make
continuous learning, in short, lifelong learning compulsory. Lifelong learning, the obsolescence of
information and the desire for continuous renewal and the renewal of knowledge and skills and the
educational opportunities offered to almost all age groups increase the demand for training. Despite this
increasing demand, only a small portion of the demand is met due to inadequacies in trained personnel and
infrastructure (Corbett andSpinello, 2004; Solove, 2004). It has become widespread that the constraints in
traditional education can be solved by digital learning methods due to their flexible and time- and place-
independent nature through information and communication technologies. In this context, digital learning
processes are capable of solving all these disadvantages. The reasons such as the rapid development,
widespread use, low cost and ubiquitous accessibility of the Internet and information communication
technologies have started a digital learning transformation process by affecting not only people's lifestyles
but also institutions. Tools, materials and environments in education have also had to adapt to these
changes in technology (Tejasveeetal.,2021).

In order to design an effective digital learning environment, the issues of how the instructional content will
be created, how it will be distributed, and which components will be needed come to the fore. The
components of this learning include how students will interact with other students and teachers, how they
will access instructional resources, how assignments will be submitted, how the course will be evaluated,
how feedback will be provided, and what kind of help will be offered to students (Debeer et al., 2021;
Decherchi et al., 2012; Sousa, Cruz andMartins, 2017). Bruce et al. (2008) discussed the categories of
digital learning tools in five dimensions: rapid e-learning tools, aggregation and distribution tools, media
tools, simulation tools and e-learning development tools.Students in the higher institutions of learning,
who constitute the target audience of digital learning, are important building blocks in thislearning
ecosystem. The learner-oriented structure of digital learning has enabled students to manage and plan
thelearning process. In this context, students can determine the content, purpose, duration and speed of the
subjects they want to learn in line with their own interests and skills. In digital learning, preparing a
learning environment that takes into account the individual characteristics of students is among the most
important issues (Hiltz and Turoff, 2005; Noskova, Pavlova andYakovleva, 2021).

A digital learning programme prepared for learners' preferences and learning styles positively affects
motivation. Motivation, in turn, affects attendance and activeparticipation in education, positive
perception and learning success in a chain. In this context, student affectivefactors come to the fore.
Gaining positive affective characteristics of students towards digital learning is also very important for
academic success (Faridah et al.,, 2020; Lin et al., 2017; Noor et al., 2022; Van Loon, Rosand
Martens,2012). Adapting students to education before the digital learning process begins, determining
their thoughts and expectations, enriching the content related to digital learning, providing communication
and interaction, timely feedback and practices that will enable learners to actively participate in the e-
learning process significantly affect student motivation (Khan, 2005; Martin, Stamperand Flowers, 2020).
Oliver (2001) defines readiness for digital learning as a structure consisting of the ability to use
technological tools, access to technological tools, technology literacy and self-regulated learning
dimensions. Mcvay (2001) tried to explain students' readiness for online learning with their behaviours and
attitudes in the online learning environment and pointed out the importance of students' readiness for
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online learning. One of the variables that are very effective in the success of digital learning activities is
students' readiness and attitude levels towards digital learning (Ibrahim, SilongandSamah, 2012; Oliver,
2001).

Cognitive, affective and psychomotor domains in which learning takes place are important issues that both
the traditional education system and e-learning emphasise. It is known that there are many studies on the
cognitive domain in the literature, but there are not enough studies on the affective domain due to many
difficulties and limitations (O'regan, 2003; Santos, 2016). However, the fact that affective input
characteristics have the power to explain 25% of academic achievement shows that affective
characteristics should be emphasised more and more studies are needed (Boyce, 2001; Stronge, 2013). The
fact that digital learning is presented in an electronic environment, students and teachers are not necessarily
face-to-face, communication, interaction, timely feedback, sense of belonging, sense of distance and the
lack of sufficient technological knowledge or prior knowledge of the learner negatively affect the learner.
This will also affect the learner's affective characteristics such as interest, attitude, and motivation towards
digital learning processes. The effective realisation of digital learning is associated with the learner's
positive attitude towards the lessons. Since the responsibility of learning is largely on the student with its
learner-centered structure, the student's desire and attitude towards learning in electronic environment
gains importance. Therefore, more effective digital learning environments can be created by knowing
students' attitudes and motivation towards digital learning and the reasons affecting this (Capone and
Lepore, 2022; Trust, Maloyand Edwards, 2022). For the successful realisation of digital learning
processes, first students and then teachers, who are the key people who will adapt learning environments to
e-learning platforms, should be ready for this issue. Therefore, in this study, digital learning motivationand
attitudes of students is examined.

Objectives of the Study:

1. Toassess the extent to which pre-service Arabic teachers are motivated to adopt digital learning;

2. Toestablish the attitudes of Arabic pre-service teachers towards the adoption of digital tools for the
teaching and learning of Arabic Language;

3. To identify the effects of gender on the pre-serviceArabic teachers' motivation and attitudes
towards the adoption of digital tools for the teaching and learning of Arabic Language;

4. To identify the effects of class level on the pre-service Arabic teachers' motivation and attitudes
towards the adoption of digital tools for the teaching and learning of Arabic Language

Research Questions:
1. Whatis the level of digital learning motivation of pre-service Arabic teachers?
2. Whatis the attitude of pre-service Arabic teachers towards the adoption of digital learning?
3. Does pre-service Arabic teachers' motivation and attitudes towards digital learning differ

according to gender?
4. Does pre-service Arabic teachers' motivation and attitudes towards digital learning differ
accordingto level?
Methodology

In this study, the survey research design was adopted to determine the extent of pre-service Arabic teachers'
motivation and attitudes towards the adoption of digital learning. The research populationconsists of
thirty-five pre-service Arabic teachers. The respondents were selected by random sampling method. Two
instruments were used for data collection - Attitude Scale towards Digital Learning and Digital Learning
Motivation Scale. In order to measure students' attitudes towards digital learning, the “Attitude towards
Digital Technologies Scale” developed by Cabi1 (2015) was adapted by the researcher and its reliability and
validity were tested again. Cronbach's Alpha coefficient was used to examine the reliability level of the
Attitude Scale and 0.90 reliability coefficient was obtained. To measure Digital Learning Motivation
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Scale, the Academic Motivation Scale developed by Vallerand et al. (1992) was adopted. It is a 7-point
Likert-type scale with a total of 28 items. The scale consists of 7 different sub-dimensions. These
dimensionsare: 3 intrinsic motivation, 3 extrinsic motivation and 1 amotivation. Each of these dimensions
consists of four items. These dimensions are respectively: Intrinsic Motivation Knowing (IMBI), Intrinsic
Motivation Achieving(IMBA), Intrinsic Motivation Acting (IMA), Extrinsic Motivation Recognition
(DMT), Extrinsic Motivation Self-Proving (DMKI), Extrinsic Motivation Regulating (DMD), and
Amotivation (MS). The scores obtained from thesubtests vary between 4 - 28. A high average score in each
subtest indicates that the individual has a high score inthat dimension. The items are graded between 1 (not
at all) and 7 (exactly) and the participants mark among thesegrades. The amotivation dimension is inverse
to the other dimensions. However, during scoring, items in thisdimension are scored like other items.
Therefore, there are no reverse scored items in the scale. The items of thedimensions other than this
dimension are positive. When it is desired to obtain a single and general motivationvalue from the scale, the
item scores belonging to the amotivation dimension should be excluded from the wholetest score. In order
to test the reliability of the scale, Cronbach's alpha values of the subtestswere calculated between .73 and
.89, and Cronbach's alpha value of the total score of the scale was calculated as 0.88. The Cronbach alpha
value of the original form of the scale was found between .83 and .86 by (Vallerand etal., 1992). There is a
similarity between the related Cronbach's alpha values.

Results

Data analysis was carried out in line with the objectives of the study. According to Table 1, the mean score
of pre-service Arabic teachers' attitudes towards digital learning was found to be3.87 with a standard
deviation of 0.72. According to this mean value, it can be said that the pre-service Arabic teachershave
positive attitudes towards digital learning.

Table 1. Descriptive Analysis of pre-service Arabic teachers' Attitudetowards Digital Learning

N Minimum | Maximum | Mean Std. Deviation

35 1.00 5.00 3.87 0.72

Attitude Towards Digital
Learning

Table 2 shows the mean scores of the pre-service Arabic teachersin the subscales of the motivation scale.
According to the analyses, the arithmetic mean values were calculated as 5.41 in intrinsic motivation for
achievement subscale;5.11 in intrinsic motivation for achievement; 3.90 in intrinsic motivation for
experiencing stimulation; 4.02 in introjected extrinsic motivation; 4.17 in extrinsic motivation; 5.63
in determined extrinsic motivation; 1.97 in a motivation; and finally 4.87 in total scores of the
motivation scale. According to this mean value, it was found that the motivation levels of pre-service
Arabic teacherswere at a medium level, whereas their amotivation levels were at a low level.

Table 2. Descriptive Analysis of Motivation of pre-service Arabic teachers towards Digital Learning

N Min. Max. Mean ]S)ted‘;ia tion

Intrinsic Motivation to Know 35 1.00 7.00 5.41 1.43
Intrinsic Motivation for Success 35 1.00 7.00 5.11 1.42
In.trinsic.Motivation to Experience 35 1.00 7.00 4.90 151
Stimulation

Extrinsic Motivation Reflected Inward 35 1.00 7.00 4.02 1.47
Extrinsic Motivation-External Regulation 35 1.00 7.00 4.17 1.21
Identified Extrinsic Motivation 35 1.00 7.00 | 5.63 1.22
Lack of motivation 35 1.00 7.00 | 1.97 1.28
Total Motivation 35 1.25 7.00 | 4.87 1.10
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Table 3 shows the t-test analyses performed on the attitudes towards digital learning scores of pre-service
Arabic teachers according to their gender. According to the analysis, a t value of 2.28 was calculated
between the mean scores ofthe two groups. According to this value, a significant difference was found
between the digital learning attitudesof male and female students (p<0.05). According to the mean scores,
it was seen that male students' attitudestowards digital learning were higher and positive.

Table 3. Distribution of pre-service Arabic teachers' Attitude towards Digital Learning by Gender

Gender | N Mean Std'. .|t P
Deviation
Attitude Towards Digital Learning | Female | 6 3.79 0.71 2.28 0.023
Male 29 14.00 0.71

Table 4 shows the t-test analyses performed on the motivation scale scores of pre-service Arabic
teachersaccording totheir gender. According to the analyses, t values of 1.86 in intrinsic motivation for
achievement subscale; 1.54 t value in intrinsic motivation for achievement; 1.76 t value in intrinsic
motivation for experiencing stimulation;0.39 t value in introjected extrinsic motivation; 0.67 t value in
extrinsic motivation; 1.90 t value in identified extrinsic motivation; 2.17 t value in amotivation and finally
1.45 t value in total scores of the motivation scale were calculated. According to this value, a significant
difference was found only in the amotivation subscale according to gender (p<0.05). According to the
mean scores, it was seen that male students had a higher level of amotivation.

Table 4. Distribution of Motivation Scores of pre-service Arabic teachers towards Digital Learning

by Gender
Gender Std.
N Mean Deviation t p
Intrinsic Motivation to Know Female | 6 5.53 1.30 1.861 | 0.06
Male 29 5.19 1.62
Intrinsic Motivation for Success Female | 6 5.21 1.31 1.54 0.12
Male 29 4.93 1.56
Intrinsic Motivation to Female | 6 5.03 1.40 1.76 0.08
Experience Stimulation Male 29 4.69 | 1.67
Extrinsic Motivation Reflected Female | 6 4.05 1.45 0.39 |0.69
Inward Male 29 3.98 1.51
Extrinsic Motivation -External | Female | 6 4.14 1.24 -0.67 |0.50
Regulation Male 29 424 |1.17
. . . e Female | 6 5.74 1.12 1.90 |0.05
Identified Extrinsic Motivation Male 29 545 136
L. Female | 6 1.84 1.10 -2.17 10.03
Lack of motivation Male 29 719 151
e . Female | 6 4.95 1.01 1.45 10.14
Total Motivation Male 29 475 13
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Table 5 shows the F test analyses performed on the attitudes towards digital learning scores of pre-service
Arabic teachers according to their grade levels. According to the analysis, an F value of 1.68 was calculated
between the mean scores of the two groups. This value showed that there was no significant difference
between the digital learning attitudes of the students in terms of grade level (p>0.05).

Table 5. Distribution of pre-service Arabic teachers' Attitude Scores towards Digital Learning
According to Class Level

Class Std.

Level N Mean Deviation F P

1 12 3.73 0.77 1.68 |0.17
Attitude Towards Digital Learning |2 9 3.97 0.64

3 14 3.83 0.64

Table 6 shows the F test analyses performed on the motivation scale scores of pre-service Arabic
teachersaccording totheir grade levels. According to the analyses, F values of 1.40 in intrinsic motivation
for achievement subscale;1.36 F value in intrinsic motivation for achievement; 1.06 F value in intrinsic
motivation for experiencingstimulation; 1.15 F value in introjected extrinsic motivation; 1.30 F value in
extrinsic motivation; 3.00 F value inidentified extrinsic motivation; 1.06 F value in motivation and finally
2.13 F values were calculated in the totalscores of the motivation scale. According to this value, a
significant difference was found only in the identifiedextrinsic motivation subscale according to grade
level (p<0.05). According to the Scheffe test analysis, it was seenthat the extrinsic motivation of the 1st
grade students was higher than the other grade levels.

Table 6. Distribution of Motivation Scores of pre-service Arabic teachers towards Digital Learning
According to Class Level

Class Std.

Level N Mean Deviation ¥ P

1 12 5.64 1.35 1.40 0.24
Intrinsic Motivation to Know 2 9 5.50 1.35

3 14 5.27 1.50
Intrinsic Motivation f 1 12 5.28 1.45 1.36 0.25
Srlllcrclzss;c otivation for 5 9 575 13

3 14 4.99 1.54

1 12 5.07 1.55 1.02 0.38
Intrinsic Motivation to Experience Stimulation 2 9 5.04 1.43

3 14 4.73 1.62
Extrinsic Motivai 1 12 4.20 1.42 1.15 0.33
e R A —

3 14 3.98 1.59

1 12 441 1.23 1.30 0.27
Extrinsic Motivation 2 9 4.19 1.11
External Regulation

3 14 4.04 1.28

1 12 5.88 1.28 3.00 0.03
Identified Extrinsic 2 9 5.78 1.07
Motivation

3 14 5.49 1.30

1 12 1.73 1.22 1.08 0.36
Lack of motivation 2 9 2.07 1.25

3 14 2.00 1.35

1 12 5.08 1.15 2.13 0.10
Total Motivation 2 9 4.98 1.00

3 14 4.75 1.19
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Discussion and Conclusion

In this study, pre-service Arabic teachers' motivation and attitudes towards digital learning were assessed.
According to the research findings, the pre-service teachers' attitudes towardsdigital learning were found to
be positive and their digital learning motivation was found to be above average.Having information about
students' satisfaction levels in digital learning environment is important in the contextof revealing students'
thoughts about their educational experiences (Gtlilbahar, 2012). Student satisfaction andpositive attitudes in
digital learning environment is an important variable in determining the success or failure ofstudents,
courses and programmes (Bolligerand Martindale, 2004). Therefore, students' level of readiness for
onlinelearning and their level of satisfaction, high motivation and academic achievement are factors that
affect eachother. In a study, it was found that graduate students scored high in the sub-dimensions of self-
directed learninglearner control and motivation in digital learning environments (Unal, SanlierandSengil,
2021).

Digital learning provides students with flexibility in terms of where and when they learn. In the study
conductedby Adams, Sumintono, Mohamed, and Noor (2018), it was found that students under the age of 30
felt morecomfortable in the online environment because they interacted more with technology. This
situation positively affects students' attitudes towards digital learning. In the literature, there are mainly
findings that university students' attitudes towards digital learning are positive, but their readiness is low
(KibiciandSarikaya, 2021).AdewoleOdeshi (2014) concluded that students find it easy to use digital
learning tools and that they have apositive attitude towards e-learning because they think that it will be easy
to use these tools to access information.In another study supporting these findings, Liaw, Huang, and Chen
(2007) reported that participants found digitallearning environments enjoyable and effective.

In another finding of the study, digital learning motivation and attitudes of pre-service Arabic teachers were
examinedaccording to their gender and grade level. According to the gender of the participant, theirdigital
learning motivation differed in favour of males. On the other hand, digital learning attitudes did not
differaccording to gender and class variables. In a study conducted by Lyons (2012), it was found that there
weresignificant differences between genders in terms of the components of student behaviour in digital
learning. Again,in terms of self-confidence and competence in digital learning, Akaslan and Law (2011) and
Agboola (2006)concluded that males are more confident than females.

In fact, some studies have found that students in general have a high level of readiness for online learning.
Thesestudies also found that factors such as computer self-efficacy and internet self-efficacy are positively
related to digital learning motivation (Zabadiand Al-Alawi, 2016). The higher frequency of computer and
internet use amongmale students may have led to this result. However, more research is needed to fully
understand the nature andextent of these differences. These researches and studies show that pre-service
Arabic teachers'motivation for digitallearning is assessed in different dimensions and that they have
different experiences in adapting to online learningprocesses. Developing skills such as self-directed
learning, motivation and learner control can help students to bemore successful in digital learning
environments. In addition, teachers' use of practices that support online learningprocesses can also increase
students' motivation.

Recommendations

1. Interactive activities/studies can be organised to ensure positive attitudes and motivation towards
learning in digital learning environments, to increase participation in lessons and to ensure more
effective participation of students in the lesson/learning process.

2. In teacher training institutions, more activities that will provide digital competencies should be
included in the programmes.

3. Applications for the digital learning process should be supported by technology integration and
affective learning products.

References

Adams, D., Sumintono, B., Mohamed, A., & Noor, N. S. M. (2018). E-learning readiness among students
ofdiverse backgrounds in a leading Malaysian Higher Education Institution. Malaysian Journal of

48



ATIBA Journal of Arts and Social Sciences Education Volume 9, Issue 1 2026

L e a r n i n g
and Instruction, 15(2),227-256.

AdewoleOdeshi, E. (2014). Attitude of students towards e-learning in South-West Nigerian Universities:
Anapplication of Technology Acceptance Model. Library Philosophy and Practice (e-journal),
1035.

Agboola, A. K. (2006). Assessing the awareness and perceptions of academic staff in using e-learning tools
forinstructional delivery in a post-secondary institution: A case study. The Innovation Journal: The
PublicSector Innovation Journal, 11(3), 1-12.

Akaslan, D., & Law, E. L. C. (2011). Measuring teachers' readiness for e-learning in higher education
institutionsassociated with the subject of electricity in Turkey. IEEE Global Engineering Education
Conference:Learning Environments and Ecosystems in Engineering Education, 4-6 April (pp. 481-
490). A mman,
Jordan.

Akour, M., &Alenezi, M. (2022). Higher education future in the era of digital transformation.
EducationSciences, 12(11),784

Almeida, M. E. B. D. (2003). Distance learning on the internet: approaches and contributions from digital
learningenvironments. Educa¢do e Pesquisa, 29, 327-340.
Amaniampong, A. & Hartmann, M. D. (2023). Factors Affecting Technology Integration in
Colleges ofEducation. International Journal of Studies in Education and Science (IJSES), 4(2),
176-194.https://doi.org/10.46328/ijres.69

Annand, D. (2007). Re-organizing universities for the information age. The International Review of
Research inOpen and Distributed Learning, 8(3).
Arnado, A. A., Pene, A. J. P., Fuentes, C. J. F., &Astilla, K. M. (2022). Fostering Sustainable STEM
Education:Attitudes and Self-efficacy Beliefs of STEM Teachers in Conducting Laboratory
Activities. InternationalJournal of Studies in Education and Science (IJSES), 3(1), 54-74.

Aslan, Y. (2011). The Attitudes of the Students in SOFL Towards CALL. Ahi Evran University Kirsehir
Journalof Education Faculty (KEFAD). 12(2),255-257

Bates, T. (1997). Restructuring the University for Technological Change. London: The University of
BritishColumbia.

Boyce, D. A. (2001). The correlation of emotional intelligence, academic success, and cognitive ability in
master'slevel physical therapy students. Spalding University.

Capone, R., and Lepore, M. (2022). From distance learning to integrated digital learning: A fuzzy cognitive
analysisfocused on engagement, motivation, and participation during COVID-19 pandemic.
Technology, Knowledge and Learning, 27(4), 1259-1289.

Chiang, C. Y., Boakye, K., & Tang, X. (2017). The investigation of E-learning system design quality on
usageintention. Journal of Computer Information Systems, 59(3),256-265

Corbett, F., &Spinello, E. (2020). Connectivism and leadership: harnessing a learning theory for the digital ageto
redefine leadership in the twenty-first century. Heliyon, 6(1), 1-10.
Cormier, D. (2008). Rhizomatic education: Community as curriculum. Innovate: Journal of Online
Education,4(5), 2.http://davecormier.com/edblog/2008/06/03/rhizomaticeducation-community-
ascurriculum

Cormier, D. (2015). What was rhizol5. The Association for Learning Technology (ALT),
Newsletter.https://newsletter.alt.ac.uk/2015/07/what-was-rhizome15/

Debeer, D., Vanbecelaere, S., Van Den Noortgate, W., Reynvoet, B., &Depaepe, F. (2021). The effect ofadaptivity
in digital learning technologies. Modelling learning efficiency using data from an educationalgame.
British Journal of Educational Technology, 52(5), 1881-1897.

Decherchi, S., Gastaldo, P., Leoncini, A., & Zunino, R. (2012). Efficient digital implementation of
extremelearning machines for classification. IEEE Transactions on Circuits and Systems I1:
ExpressBriefs, 59(8), 496-500.

Downes, S. (2012). Connectivism and connective knowledge: Essays on meaning and learning networks.
StephenDownes: Knowledge, Learning,
Community.http://www.downes.ca/files/books/Connective Knowledge-19May2012.pdf

Duderstadt, J. J. (1998). Transforming the university to serve the digital age. Cause/Effect, 20(4), 21-32.

49


mailto:atibajournal2025.fcesoyo@gmail.com
mailto:afolabi.anifat1784@fcesoyo.edu.ng
mailto:imamdaud.t@gmail.com

ATIBA Journal of Arts and Social Sciences Education Volume 9, Issue 1 2026

Duderstadt, J. J. (2019). T The Future of the University in an Age of Knowledge. Online Learning, 1(2).

El Saddik, A. (2018). Digital twins: The convergence of multimedia technologies. I[EEE Multimedia, 25(2), 87-
92. https://doi.org/10.1109/MMUL.2018.023121167

Erdogdu, M. (2021). Development of Logistics Management and Relationship with Industry. Internationallournal
on Engineering, Science and Technology (IJonEST), 3(2),91-112.

Eynon, R., &Malmberg, L. E. (2021). Lifelong learning and the Internet: Who benefits most from
learningonline?.British Journal of Educational Technology, 52(2), 569-583.

Faridah, 1., Sari, F. R., Wahyuningsih, T., Oganda, F. P., &Rahardja, U. (2020, October). Effect digital learningon
student motivation during Covid-19. In 2020 8th International Conference on Cyber and IT
ServiceManagement (CITSM) (pp. 1-5). IEEE.

Grand-Clement, S. (2017). Digital Learning: Education and Skills in the Digital Age. RAND Europe.

Guetl, C., & Chang, V. (2008). Ecosystem-based Theoretical Models for Learning in Environments of the
21"Century. International Journal of Emerging Technologies in Learning (IJET), 3(1), 50-60.

Hiltz, S. R., &Turoff, M. (2005). Education goes digital: The evolution of online learning and the revolution inhigher
education. Communications of the ACM, 48(10), 59-64. Ibrahim, Silong and Samah, 2012;

Kaira I. (2021). Examining Student Perception of Readiness for Online Learning: Importance and
Confidence. Online Learning, 24(2), 38-58

Kerchner, C. T. (2013). Technology Policy for a2 1st Century Learning System. Policy Brief, 13(3),1-15

Khan, B. H. (1997). Web-based instruction: What is it and why is it? Web-based instruction. Educationallechnology
Publications. Englewood Cliffs

Kibici, V. B. &Sarikaya, M. (2021). Readiness Levels of Music Teachers for Online Learning during the COVID19
Pandemic. [International Journal of Technology in Education (IJTE), 4(3), 501-
515.https://doi.org/10.46328/ijte.192

Liaw, Shu-Sheng & Huang, Hsiu-Mei & Chen, Gwo-Dong. (2007). Surveying instructor and learner attitudestoward
E-learning. Computers & Education,49,1066-1080. 10.1016/j.compedu.2006.01.001

Lin, M. H., Chen, H. C., & Liu, K. S. (2017). A study of the effects of digital learning on learning motivation
andlearning outcome. Eurasia Journal of Mathematics, Science and Technology Education, 13(7), 3553-
3564.

Lyons, R. (2012). Investigating student gender and grade level differences in digital citizenship behavior.Doctoral
study submitted in partial fulfillment of the requirements for the degree of doctor of educationWalden
University.

Martin, F., Stamper, B., & Flowers, C. (2020). Examining Student Perception of Readiness for Online Learning:
Importance and Confidence. Online Learning, 24(2),38-58.

McVay, M. (2001). How to be a successful distance learning student: Learning on the Internet. New York:Prentice
Hall.

Nalini, G. K., Deepak, P., Neelamma, P., Sahana, G. N., & Jayashree, V. N. (2020). Effectiveness of digitallearning
versus traditional learning among undergraduate students—Prescription writing. NationalJournal of
Physiology, Pharmacy and Pharmacology, 10(01).

Noor, U., Younas, M., Saleh Aldayel, H., Menhas, R., &Qingyu, X. (2022). Learning behavior, digital platformsfor
learning and its impact on university student's motivations and knowledge development. Frontiers
inPsychology, 13,7246.

Noskova, T., Pavlova, T., & Yakovleva, O. (2021). A study of students' preferences in the information resourcesof the
digital learning environment. Journal on Efficiency and Responsibility in Education andScience, 14(1), 53-
65.

O'regan, K. (2003). Emotion and e-learning. Journal of Asynchronous learning networks, 7(3), 78-92.

Oiry, E. (2009). Electronic human resource management: organizational responses to role conflicts created by
e-learning. International Journal of Training and Development, 13(2), 111-123.

Oliver, R. G. (2001). Assuring the Quality of Online Learning in Australian Higher Education. Proceedings of2000
Moving Online Conference, (pp. 222-231). Gold Coast, QLD. Norsearch Reprographics

Peters, O. (2000). Digital learning environments: New possibilities and opportunities. /nternational Review
ofResearch in Open and Distributed Learning, 1(1), 1-19

Rifelino, R., Ambiyar, A., Syah, N., &Syahril, S. (2022). Transformation of Traditional Learning to DigitalLearning.
Edumaspul: Jurnal Pendidikan, 6(2),2713-2720.

Santos, O. C. (2016). Emotions and personality in adaptive e-learning systems: an affective computingperspective.

50



ATIBA Journal of Arts and Social Sciences Education Volume 9, Issue 1 2026

Emotions And Personality In Personalized Services: Models, Evaluation And Applications,263-285.

Shoaib, M., & Pitt, 1. (2022). Patent Documents: Facilitating Visually Impaired People in Mathematical
EducationThrough Innovative Solutions. International Journal on Engineering, Science & Technology
(IJonEST),4(2).

Siemens, G. (2004). Connectivism: A learning theory for the digital age. elLearnSpace.
http://www.elearnspace.org/Articles/connectivism.htm

Siemens, G. (2006). Knowing knowledge. North Carolina, Lulu Press.

Sife, A. S., Lwoga, E.T. & Sanga, C. (2007). New Technologies for Teaching and Learning: Challenges for
HigherLearning Institutions in Developing Countries. [nternational Journal of Education and
Developmentusing Information and Communication Technology (IJEDICT), 3(2),57-67.

Sims, L. (2021). Effective Digital Learning: Transforming Traditional Learning Models to a Virtual World.Apress.

Solove, D. J. (2004). The digital person: Technology and privacy in the information age (Vol. 1). NyU Press.

Sousa, M. J., & Rocha, A. (2019). Digital learning: Developing skills for digital transformation of
organizations. Future Generation Computer Systems,91,327-334.

Sousa, M. J., Cruz, R., & Martins, J. M. (2017). Digital learning methodologies and tools—a literaturereview.
Edulearnl7 Proceedings,5185-5192

Stronge, J. (2013). Effective teachers= student achievement: What the research says. Routledge.

Tejasvee, S., Gahlot, D., Poonia, R., &Kuri, M. (2021). Digital learning: A proficient digital learning
technologybeyond to classroom and traditional learning. In Advances in Information Communication
Technologyand Computing: Proceedings of AICTC 2019 (pp. 303-312). Springer Singapore.

Trust, T., Maloy, R. W., & Edwards, S. (2022). College student engagement in OER design projects: Impacts
onattitudes, motivation, and learning. Active Learning in Higher Education, 14697874221081454.

Unal, N., Sanlier, N. &Sengil, A. (2021). Evaluation of university students' readiness for online learning
andexperiences of distance education during the pandemic period. Journal of Inonii University
VocationalSchool of Health Services, 9(1),89-104. DOI: 10.33715/inonusaglik.812109

Vallerand, R. J., Pelletier, L. G., Blais, M. R., Briere, N. M., Senecal, C. veVallieres, E. F. (1992). The
academicmotivation scale: a measure of intrinsic, extrinsic and amotivation in education. Educational
andPsychological Measurement, 52(4),1003—-1017. https://doi.org/10.1177/0013164492052004025

Van Loon, A. M., Ros, A., & Martens, R. (2012). Motivated learning with digital learning tasks: what aboutautonomy
and structure?.Educational Technology Research And Development, 60,1015-1032.

Vander Ark, T. (2011). Getting smart: How digital learning is changing the world. John Wiley & Sons.

Waulansari, R., Wibowo, S., Arief, Z. A., &Madjid, T. A. (2020). The Relationship between Adjustment andLearning
Motivation with Learning Outcomes in Participants Basic Training of Prospective CivilServants Ministry of
Transportation. International Journal on Engineering, Science and Technology,2(3),103-121.

Zabadi, A. M. & Al-Alawi, A. H. (2016). University students' attitudes towards e-learning: University of Business&
Technology (UBT)-Saudi Arabia-Jeddah: A case study. International Journal of Business andManagement,
11(6),286-295.

Zacher, S. (2020). Digital twins for education and study of engineering sciences. International Journal
onEngineering, Science and Technology, 2(2), 61-69.

51



ATIBA Journal of Arts and Social Sciences Education Volume 9, Issue 1 2026

CURRICULUM TRANSFORMATION IN NIGERIAN MUSIC
EDUCATION: ALIGNING POLICY AND PRACTICE
WITH GLOBAL STANDARDS

EBENEZER OLUDARE AKANO
Music Department
Federal College of Education (Special) Oyo
akanoeo@gmail.com

Abstract

The Nigerian music industry has attained remarkable global recognition through genres
such as A fro beats, yet the country's music education curriculum continues to face
numerous structural and pedagogical challenges. This paper revisits the Nigerian music
education curriculum by examining existing frameworks, educational policies, and global
benchmarks that shape music teaching and learning. Drawing from historical analysis,
policy documents, and recent scholarly studies, the paper explores issues such as
curriculum marginalization, inadequate infrastructure, shortage of specialized teachers,
and limited inclusivity within music education. The study further evaluates the extent to
which the Nigerian curriculum aligns with international standards in music pedagogy,
technology integration, and inclusive education. Finding reveal that despite policy efforts
toward educational reform, the curriculum remains constrained by outdated practices and
insufficient adaptation to contemporary global realities. The paper argues for a curriculum
that balances indigenous musical heritage with modern technological and professional
demands. Recommendations include curriculum restructuring, integration of assistive
and digital technologies, teacher development programmes, and stronger alignment with
global benchmarks in music education.

Keywords: Music Education, Curriculum Reform, Educational Policy, Inclusive
Education, Music Pedagogy

Introduction

Music education occupies a central place in cultural preservation, artistic development, and national
identity formation in Nigeria. Traditionally, music has functioned as a medium of communication,
socialization, spirituality, and historical documentation across various ethnic groups. Despite this cultural
significance, formal music education in Nigeria has experienced persistent structural and curricular
challenges that undermine its effectiveness and professional relevance.

The emergence of Nigerian music on the global stage, particularly through Afro beats and related
contemporary genres, has intensified conversations surrounding the quality and direction of music
education. While Nigerian musicians continue to achieve international success, educational institutions
responsible for training future professionals often struggle with inadequate facilities, curriculum dilution,
shortage of qualified educators, and limited access to technological resources.

The need to revisit the Nigerian music education curriculum is therefore both timely and necessary.
Revisiting the curriculum involves critically examining the frame works, policies, and pedagogical
approaches guiding music education in order to ensure alignment with contemporary realities and global
standards. This processes quires evaluating not only academic content but also inclusivity, technological
advancement, cultural relevance, and professional preparation.

Globally, music education has evolved to emphasize creativity, inclusivity, interdisciplinary learning,
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digital literacy, and learner-centered pedagogies. International frameworks such as the Salamanca
Statement (UNESCO, 1994) and Universal Design for Learning (UDL) advocate accessible and inclusive
educational practices that accommodate diverse learners. Similarly, modern music curricula increasingly
integrate technology, entrepreneurship, music production, and collaborative learning environments.

In Nigeria, however, music education continues to operate within a framework heavilyinfluenced by
colonial legacies and policy inconsistencies. This paper therefore examines the Nigerian music education
curriculum within the context of educational frameworks, national policies, and global benchmarks, with
the aim of identifying areas requiring reform and repositioning.

Historical Development of Music Education in Nigeria

Before the introduction of Western education, music education in Nigeria was largely informal and
community-oriented. Knowledge was transmitted through apprenticeship systems in which younger
members of society learned through observation, imitation, participation, and oral tradition. This
indigenous pedagogical framework emphasized practical engagement, cultural immersion, collective
learning, and social responsibility.

The apprenticeship model emphasized oral transmission of knowledge, where learners
memorizedsongs,rhythms,andinstrumentalpatternsthroughrepeatedlisteningandparticipation. It also
promoted practical engagement, allowing learners to acquire musical competence through direct
performance experience rather than abstract theoretical instruction. Furthermore, music learning was
deeply connected to cultural immersion, ensuring that musical knowledge reflected social values, rituals,
and communal identity. Collective learning encouraged cooperation and ensemble participation, which
remain important characteristics of African musical traditions.

The arrival of Christian missionaries in the nineteenth century introduced formal music instruction based
on Western pedagogical principles. Mission schoolsemphasizedstaffnotation, hymn singing, and
European classical traditions, thereby creating a distinction between “academic music” and indigenous
musical practices. This dualistic structure continues to influence curriculum development and educational
priorities in contemporary Nigeria.

Overtime,tertiaryinstitutionsestablishedformaldepartmentsofmusicthatcombinedtheoretical instruction
with performance training. However, the curriculum remained predominantly Western-oriented, often
marginalizing indigenous knowledge systems and limiting opportunities for contextualized musical
learning.

Frameworks Guiding Music Education in Nigeria

The Nigerian music education curriculum operates within broader educational frameworks established
by national policies and curriculum guidelines. One of the major frameworks influencing music
instruction is the Cultural and Creative Arts (CCA) curriculum, under which music is combined with
drama, fine arts, and other creative disciplines. While this integration was intended to streamline arts
education, it has significantly reducedthe depth and specialization required for effective music training.
Music frequently receives limited instructional time, resulting in superficial engagement with
theoretical and practical concepts.

Another important framework is the National Policy on Education, which recognizes arts education as

essential for cultural development and national integration. However, implementation
challengessuchasinadequatefundingandweakinstitutionalsupportcontinueto hinder its effectiveness.
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Inclusive education frameworks have also become increasingly relevant in recent years. The National
Policy on Inclusive Education advocates equal learning opportunities for studentswith disabilities (Federal
Ministry of Education, 2017). Yet many music programmes remain inaccessible
duetovisuallydependentteachingmethods,lackofassistivetechnologies,andrigid assessment practices.

Universal Design for Learning (UDL) provides an important framework for improving accessibility in
music education. UDL encourages multiple means of representation,engagement, and expression to
accommodate diverse learners. Applying these principles in Nigerian music education would support
inclusive participation and improve learning outcomes.

Policy Issues and Curriculum Challenges

Curriculum Marginalization

One of the major challenges facing music education in Nigeria is curriculum marginalization.
Theincorporationofmusicintothebroader CCA frameworkhasweakeneditsidentityasaspecialized
discipline. This marginalization affects the depth of musical training, student engagement, and
professional skill development.

Students often receive insufficient exposure to critical areas suchasmusictheory,sight-reading,
composition, ear training, and instrumental performance. Consequently, graduates may lack the technical
competence required for advanced study and professional practice.

Shortage of Specialized Educators

The quality of music education depends heavily on the competence of instructors. However, many
schools rely on generalist teachers who possess limited musical training. This shortageof
specializedhuman capital weakens foundational learning and reduces instructional effectiveness.

Teacher preparation programmes must therefore be strengthened to include bothindigenousand Western
musical traditions, digital pedagogy, and inclusive teaching strategies.

Infrastructure and Technological Limitations

Many institutions lack adequate facilities such as music studios, rehearsal spaces, instruments, and
digital production tools. The absence of modern technological resources limits practical learning
opportunities and widens the gap between academic training and industry practice.

In contemporary global music education, digital literacy is increasingly important. Music students are
expected to understand Digital Audio Workstations (DAWSs), music software, online collaboration
platforms, and audio engineering. Nigerian institutions must therefore integrate technology into the
curriculum to remain globally competitive.

Inclusivity and Accessibility Challenges

Research indicates that visually impaired learners often face barriers in music education due to
inaccessible teaching materials and visual-based instruction. The lack of Braille music notation, assistive
technologies, and adaptive assessment systems limits their participation and academic performance.

Inclusive music education requires flexible pedagogicalapproachesthatincorporateaudio-based learning,
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tactile materials, and assistive tools. This aligns with global benchmarks promoting educational equity and
accessibility.

Global Benchmarks in Music Education

Globally, music education has shifted toward learner-centered and technology-drivenapproaches.
Countries with strong music education systems emphasize:

*Creativity and innovation

*Technology integration

*Inclusive education

*Cultural diversity

*Interdisciplinary collaboration

International best practices also prioritize entrepreneurship and industry relevance. Music curricula
increasingly include courses in music business, copyright law, digital production, and media studies.

Furthermore, inclusive education frameworks such as the Salamanca Statement advocate equal
educational opportunities for all learners regardless of disability. Nigerian music education must align with
these standards to remain relevant in the global educational landscape.

Repositioning the Nigerian Music Education Curriculum

To align with global benchmarks, the Nigerian music education curriculum must undergo significant
reform.

1. Curriculum Restructuring
Music should be separated from the broader CCA frame work to allow for specialized instruction and
deeper engagement with musical concepts.

2. Technology Integration
Institutions should incorporate:
*Digital Audio Workstations (DAWSs)
*Music notation software
*Online learning platforms
* Assistive technologies

These tools will enhance creativity, accessibility, and professional readiness.

1. Inclusive Pedagogy
Music education must adopt inclusive teaching methods that support learners with disabilities. This
includes Braille notation, tactile learning materials, and flexible assessments.

2. Professional Development
Continuous training programmes should be provided for educators to improve digital literacy,
pedagogical competence, and curriculum implementation.

3. Strengthening Indigenous Music Education
The curriculum should promote indigenous musical traditions alongside global musical practices. This
will preserve cultural heritage while encouraging innovation and global competitiveness.
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Recommendations
Based on the findings of this study, the following recommendations are proposed to enhancethe quality,
relevance, and global competitiveness of music education in Nigeria:

1.

10.

Separate Music from the Cultural and Creative Arts (CCA) Framework

Music should be restored as an independent subject within the curriculum to allow for
deeperspecialization,adequateinstructionaltime,andcomprehensiveskilldevelopment. This will
strengthen both theoretical and practical training in music education.

Review and Modernize the Music Curriculum
Thecurriculumshouldberevisedtoreflectcontemporaryglobalrealitiesbyintegrating digital music
production, music technology, entrepreneurship, copyright education, and interdisciplinary
learning. This will better prepare students for modern professional practice.

Promote Inclusive Music Education Practices

Educational institutions should adopt inclusive pedagogical strategies that accommodate learners
with disabilities. The provision of Braille music notation, assistive technologies, audio-based
instructional materials, and flexible assessment methods will improve accessibility and
participation.

Strengthen Teacher Education and Professional Development
Governmentandeducationalinstitutionsshouldorganizeregularworkshops,seminars, and training
programmes to equip music educators with modern pedagogical skills, digital literacy, and
inclusive teaching competencies.

Investing Infrastructure and Technological Resources

Schools and tertiary institutions should be equipped with functional music studios, rehearsal
spaces, instruments, digital audio work stations (DAWs), and internet-enabled learning facilities to
enhance practical learning experiences.

Encourage the Integration of Indigenous Musical Knowledge
Indigenous music traditions and African musical practices should be given greater prominence
within the curriculum to promote cultural preservation, identity, and contextualized learning.

Strengthen Policy Implementation and Monitoring

Educational policies relating to arts and music education should be effectively
implementedandcontinuouslymonitoredtoensurecompliance,qualityassurance,and sustainable
development.

Promote Collaboration between Academia and the Music Industry

Partnerships between educational institutions and music industry professionals should be
encouraged through internships, mentorship programmes, workshops, and collaborative projects.
This will bridge the gap between academic training and professional practice.

Increase Government Funding for Arts Education
Adequate funding should be allocated to music education programmes to support
curriculumdevelopment,infrastructureprovision,research,andteacherrecruitment.

Align Nigerian Music Education with Global Benchmarks

Nigerian institutions should adopt international best practices in music pedagogy, technology
integration, assessment, and inclusive education while maintaining the uniqueness of Nigerian
cultural heritage.
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11. Encourage Research and Innovation in Music Education
More scholarly research should be conducted on curriculum reform, music technology,
indigenousmusicpedagogy,andinclusiveeducationpracticestosupportevidence-based policy
decisions and innovation.

12. Introduce Entrepreneurship Education in Music Programmes
Music students should be trained in entrepreneurial and business skills such as music
marketing,digitalbranding,copyrightmanagement,andcreativeenterprisedevelopment to improve
employability and self-reliance.

Conclusion

Revisiting the Nigerian music education curriculum is essential for addressing contemporary educational,
technological, and professional challenges. While the current curriculum has contributed to the
development of formal music education, it remains constrained by marginalization, inadequate
infrastructure, weak policy implementation, and limited inclusivity.

To meet global benchmarks, the curriculum must embrace technology, inclusivity, and cultural relevance
while preparing students for contemporary professional realities. Strategic reforms in policy, curriculum
design, teacher training, and institutional support are necessary to reposition Nigerian music education for
sustainable growth and global competitiveness.
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Abstract

Post-conflict communities often experience deep social fragmentation, trauma, and
weakened relationships among individuals and groups affected by violence. While formal
reconciliation mechanisms such as truth commissions and judicial processes address
political and legal aspects of post-conflict recovery, they may not sufficiently address the
social and emotional dimensions of healing within communities. In recent years,
community performance, including participatory theatre, storytelling, music, and cultural
rituals, has emerged as an important tool for fostering dialogue, healing, and rebuilding
social relationships in conflict-affected societies. This study examines how community
performance contributes to processes of social repair in post-conflict communities
through a qualitative secondary analysis of existing literature and documented case
studies. Using thematic analysis, the study identified key forms of performance used in
reconciliation initiatives and analyses how these practices facilitate dialogue, emotional
expression, and collective reflection among community members. The findings indicate
that participatory and culturally grounded performance practices create inclusive spaces
for storytelling, empathy-building, and collaborative engagement, which support the
rebuilding of trust and social cohesion. The study concludes that community performance
represents a significant cultural approach to peace-building that complements formal
reconciliation processes by addressing the relational and emotional dimensions of post-
conflictrecovery.

Keywords: Community performance, social repair, post-conflict reconciliation,
participatory theatre, peace-building

Introduction

Post-conflict communities are often marked by deep social fragmentation, lingering trauma, and weakened
interpersonal relationships among communities that were once divided by violence. While the cessation of
armed conflict may signal political stability, rebuilding social trust and repairing damaged relationships
remain significant challenges. Peace-building scholars emphasise that sustainable peace requires
addressing not only institutional reforms but also the social and emotional wounds left by conflict. Trust,
social cohesion, and reconciliation are therefore central components of long-term recovery processes in
post-conflict settings (Casas-Casas, Mendez, and Pino0,2020). These processes involve rebuilding
relationships between former adversaries and fostering a shared sense of belonging within communities
that have experienced violence.

Traditional reconciliation strategies in post-conflict contexts have often relied on institutional mechanisms
such as truth commissions, criminal tribunals, and transitional justice processes. While these approaches
contribute to accountability and the documentation of past atrocities, they may not fully address the
everyday realities of trauma and mistrust among ordinary citizens. Increasingly, Aguiar, (2019) argues that
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community-based initiatives are essential for complementing formal reconciliation mechanisms because
they provide opportunities for direct engagement and dialogue among affected populations. Bottom-up
approaches that prioritise local participation are therefore increasingly recognised as crucial elements of
peace-building and reconciliation. Such approaches allow communities to actively participate in
rebuilding relationships and addressing the social consequences of conflict.

Within this evolving framework, arts and cultural practices have emerged as important tools for promoting
peace-building and reconciliation. Artistic expressionincluding theatre, storytelling, music, and visual
artscan create spaces where individuals reflect on shared histories and express experiences of violence that
may be difficult to communicate through conventional political or legal forums. Hawksley and Mitchell
(2020) argue that artistic practices allow communities to confront painful memories, articulate diverse
perspectives, and imagine alternative futures beyond conflict. Indeed, the arts have increasingly been
recognised as capable of fostering dialogue, empathy, and collective reflection in societies recovering from
violence.

Community performance, particularly participatory and applied theatre, has gained growing attention as a
practical method for facilitating dialogue and social transformation in post-conflict contexts. Participatory
theatre approaches engage community members directly in the creation and performance of narratives
based on lived experiences of conflict. These performances often encourage participants and audiences to
critically reflect on the causes and consequences of violence while exploring possibilities for
reconciliation. Recent research highlights how drama-based methods such as Forum Theatre for
Reconciliation can foster “rehumanising the self and other” while enabling communities to co-create
narratives that address conflict and envision collective responses (Miramonti, Fontana, and Johnston,
2025).

Across various global contexts, performance-based initiatives have demonstrated their potential to
facilitate dialogue and social repair. Theatre-based interventions have been used in numerous post-conflict
settings to encourage storytelling, reflection, and engagement with collective memories of violence. These
initiatives often provide safe spaces where communities can examine contested histories and confront the
emotional legacies of conflict. Premaratna (2021) suggests that theatre for peace-building offers creative
platforms through which individuals and communities can engage with conflict narratives and emotional
cultures associated with violence, thereby contributing to broader processes of reconciliation and social
healing.

Despite the increasing scholarly interest in arts-based peace-building and community performance,
research on the relationship between performance practices and social repair remains scattered across
disciplines such as peace studies, performance studies, anthropology, and cultural policy. This
fragmentation limits a comprehensive understanding of how community performance contributes to
reconciliation processes in post-conflict societies. Therefore, this study aims to examine how community
performance functions as a mechanism for fostering dialogue, healing, and the reconstruction of social
relationships in post-conflict communities through a systematic analysis of existing scholarly literature
and documented case studies.

Purpose of the Study

The purpose of this study is to examine how community performance contributes to processes of social
repair in post-conflict communities. Specifically, the study analyses existing scholarly literature and
documented case studies to understand how performance practices facilitate dialogue, healing, and
reconciliation. Through a secondary analysis of existing research, the study synthesises knowledge on the
role of community performance in rebuilding social relationships after conflictwhile the specific
objectives are:

1. To identify and examine the different forms of community performance used in post-conflict
reconciliation initiatives.

2. To analyse how community performance facilitates dialogue, healing, and the rebuilding of social
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relationships among conflict-affected communities.
3. To examine documented case studies of performance-based peace-building initiatives to

understand how they contribute to processes of social repair in post-conflict settings.

Research Questions
1. What are the different forms of community performance used in post-conflict reconciliation
initiatives?
2. How does community performance facilitate dialogue, healing, and the rebuilding of social
relationships among conflict-affected communities?
3. Do documented case studies demonstrate how performance-based peace-building initiatives

contribute to processes of social repair in post-conflict settings?

Methodology

This study adopts a qualitative secondary research design to examine how community performance
contributes to processes of social repair in post-conflict communities. Secondary research allows for the
systematic review and synthesis of existing scholarly literature and documented case studies to generate
new insights from previously published data. Data for the study were collected through document and
literature analysis, drawing on peer-reviewed journal articles, academic books, edited volumes, and
reports from peace-building organisations that examine arts-based interventions and community
performance in post-conflict contexts. Relevant sources are identified through academic databases such as
Google Scholar, JSTOR, Scopus, Web of Science, and Taylor and Francis Online, using search terms
including community performance, participatory theatre, applied theatre, arts-based peace-building, post-
conflict reconciliation, and social repair. To ensure relevance and credibility, only sources written in
English, published in reputable academic outlets, and addressing community-based performance practices
within conflict or post-conflict contexts are included in the analysis.

The collected literature is analysed using thematic analysis, a qualitative method used to identify patterns
and recurring themes within textual data. Through this process, the study examines how existing
scholarship describes the role of community performance in facilitating dialogue, healing, and
reconciliation among conflict-affected communities. Key themes such as storytelling, collective memory,
trauma healing, community dialogue, and identity reconstruction are identified and analysed to understand
how performance contributes to rebuilding social relationships. The findings from the thematic analysis
are then synthesised to provide a comprehensive understanding of how community performance functions
as a mechanism of social repair in post-conflict settings, highlighting common approaches and insights
documented across different scholarly studies and case examples.

Results and Discussion

Research Question 1:What are the different forms of community performance used in post-conflict
reconciliation initiatives?

The review of the literature reveals that a variety of community performance forms are utilised in post-
conflict reconciliation initiatives across different cultural and political contexts. These forms include
participatory theatre, forum theatre, storytelling performance, music and dance, community rituals, and
commemorative cultural festivals. Among these, participatory theatre and applied theatre appear most
frequently in documented peace-building initiatives. Participatory theatre involves community members
actively engaging in the creation and performance of narratives based on their lived experiences of
conflict. Such approaches often draw inspiration from Augusto Boal's Theatre of the Oppressed
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methodology, which transforms audiences into ‘“spectators” who intervene in performances and
collectively explore solutions to social problems (Aguiar, 2019; Limpf, 2019). These participatory
frameworks allow communities to examine conflict dynamics through performance while encouraging
collaborative dialogue and reflection.

Storytelling-based performances also emerge as a widely used approach within post-conflict peace-
building initiatives. In many societies affected by conflict, storytelling traditions form a core part of
cultural expression and collective memory. Performance-based storytelling allows individuals to share
experiences of violence, displacement, and resilience within communal settings, enabling audiences to
reflect on diverse perspectives and emotional experiences. For example, arts-based peace-building
programmes in Rwanda have incorporated storytelling performance as a method for enabling youth and
community members to engage in dialogue about historical trauma and reconciliation (Breed
andUwihoreye, 2023). These storytelling practices provide opportunities for participants to narrate
personal experiences while fostering empathy and mutual understanding among listeners.

In addition to theatre and storytelling, cultural rituals and artistic expressions such as music, dance, and
festivals are commonly used in community-based reconciliation initiatives. These cultural forms often
draw on local traditions and symbolic practices that resonate strongly with community members.
Participatory arts initiatives frequently incorporate traditional songs, dances, and ceremonial
performances that reinforce shared cultural identities and collective belonging. Research on participatory
arts for peace-building demonstrates that these culturally grounded practices play an important role in
strengthening community engagement and supporting reconciliation processes by reconnecting
individuals with cultural traditions disrupted by conflict (Breed, Marambio, Pells, and Timalsina,2022).

Table 1: Forms of Community Performance Used in Post-Conflict Reconciliation Initiatives

Form of Description Role in Reconciliation

Performance

Participatory / Interactive theatre involving Encourages dialogue and collective

Applied Theatre community participation reflection on conflict experiences

Forum Theatre Audience-intervention performance | Enables participants to explore solutions
model to social conflicts

Storytelling Oral narratives are dramatised or Facilitates sharing of memories and

Performances performed publicly perspectives

Music and Dance Cultural artistic expressions through | Promotes unity and emotional expression
collective performance

Cultural Rituals / Traditional ceremonies and Restores communal identity and cultural

Festivals symbolic performances continuity

Overall, the results indicate that community performance initiatives typically combine both modern
participatory theatre techniques and traditional cultural practices. This hybrid approach allows peace-
building programmes to engage participants through culturally meaningful and accessible forms of
expression.

The findings highlight the diversity of performance practices employed in post-conflict reconciliation
initiatives and demonstrate the increasing importance of arts-based approaches within peace-building
strategies. Participatory theatre emerges as one of the most widely used forms of community performance
because of its interactive structure and ability to involve community members directly in addressing social
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issues. Scholars argue that participatory theatre enables individuals to critically reflect on social realities
while collaboratively exploring potential pathways for transformation (Limpf, 2019). Through this
participatory engagement, theatre becomes both a reflective and transformative tool within peace-building
contexts.

The prominence of storytelling-based performances also underscores the importance of narrative in
processes of reconciliation and social repair. Storytelling allows individuals to articulate personal
experiences and emotions associated with conflict while creating opportunities for listeners to engage
empathetically with those narratives. Research suggests that storytelling performance contributes to
reconciliation by validating experiences of suffering and enabling communities to acknowledge diverse
perspectives within collective memory (Breed andUwihoreye, 2023). In this way, narrative performance
serves as an important mechanism for addressing historical trauma and fostering dialogue.

Furthermore, the integration of cultural rituals and traditional artistic practices within performance-based
peace-building initiatives reflect the importance of culturally grounded reconciliation processes. Cultural
performances such as music, dance, and festivals often hold symbolic significance within communities and
provide familiar frameworks for collective expression. (Breed, Marambio, Pells, and Timalsina,2022)
emphasise that culturally embedded artistic practices can strengthen community participation and
legitimacy within peace-building initiatives because they resonate with local values and traditions. The use
of such practices, therefore, enhances the accessibility and effectiveness of performance-based
reconciliation efforts.

Research Question 2:How does community performance facilitate dialogue, healing, and the
rebuilding of social relationships among conflict-affected communities?

The literature review identifies several mechanisms through which community performance contributes to
dialogue, emotional healing, and the rebuilding of social relationships. These mechanisms include
dialogue facilitation, collective storytelling, emotional expression, empathy development, and
collaborative participation. Community performance initiatives frequently create safe spaces where
individuals can openly discuss conflict experiences and engage with sensitive topics that may otherwise
remain unaddressed in formal public settings.

Participatory theatre programmes are particularly effective in facilitating dialogue because they encourage
audience interaction and collaborative problem-solving. In Forum Theatre, for example, audience
members are invited to interrupt the performance and suggest alternative actions for characters facing
conflict situations. This interactive process enables participants to critically examine social dynamics and
collectively explore strategies for addressing conflict-related challenges (Miramonti, Fontana, and
Johnson, 2025). By actively engaging audiences in discussions about conflict scenarios, participatory
theatre fosters dialogue and encourages communities to reflect on their own roles in reconciliation
processes.

In addition to facilitating dialogue, community performance enables emotional expression and
psychological healing among individuals affected by conflict. Artistic activities provide participants with
creative outlets for expressing grief, trauma, and resilience in ways that may not be possible through
conventional verbal communication. Research on theatre for peace-building indicates that performance-
based initiatives often function as symbolic spaces where individuals can process painful memories and
collectively acknowledge shared experiences of suffering (Premaratna, 2022).

Table 11: Mechanisms Through Which Community Performance Facilitates Social Repair

Mechanism Description

Dialogue Facilitation Creates safe spaces for discussing conflict experiences

Collective Storytelling | Encourages sharing of narratives and memories

Emotional Expression | Provides outlets for processing trauma and grief

Empathy Development | Encourages understanding of diverse perspectives

Relationship Building Strengthens cooperation and trust within communities
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The results demonstrate that community performance operates not only as an artistic activity but also as a
social process that facilitates communication and interaction among individuals who may previously have
been divided by conflict. Participatory theatre, in particular, encourages collaborative engagement and
critical reflection on social issues, enabling participants to collectively examine the causes and
consequences of conflict. Scholars note that theatre-based peace-building initiatives often provide
opportunities for communities to “rehearse” alternative forms of social interaction and conflict resolution
(Miramonti, etal, 2025).

The role of artistic expression in emotional healing is another important finding. Creative activities allow
individuals to process traumatic experiences within supportive communal environments. Theatre, music,
and storytelling provide symbolic forms of communication that enable participants to express emotions
that may be difficult to articulate through conventional dialogue. Research indicates that such creative
processes can contribute to collective healing by allowing communities to publicly acknowledge grief,
loss, and resilience (Premaratna, 2022).

Moreover, community performance contributes to rebuilding social relationships by fostering empathy and
mutual understanding among participants. Through collaborative artistic engagement, individuals from
previously divided groups are able to share experiences and perspectives, which can help reduce hostility
and rebuild trust. Participatory arts initiatives have therefore been recognised as effective tools for
strengthening social cohesion and supporting reconciliation in conflict-affected societies.

Research Question 3:Do documented case studies demonstrate how performance-based peace-
building initiatives contribute to social repair in post-conflict settings?

The literature identifies several case studies demonstrating the role of community performance in peace-
building and reconciliation across different regions. One notable example is the use of community theatre
in Rwanda following the 1994 genocide. Theatre initiatives were used alongside transitional justice
processes to facilitate dialogue between survivors and perpetrators while addressing themes of forgiveness
and accountability. These performances enabled communities to reflect on painful memories and engage in
discussions about rebuilding social relationships (Shim, A., Lee, J., & Patel, R. 2025).

Another example comes from Kenya, where participatory theatre was used following the 2007-2008 post-
election violence to promote reconciliation among communities affected by ethnic conflict. Theatre
performances were developed collaboratively with community members and addressed themes such as
ethnic tensions, political manipulation, and peace-building. By dramatising conflict experiences,
participants were able to reflect on their roles in the violence and discuss strategies for preventing future
conflict.

Community arts initiatives have also played an important role in peace-building efforts in northern Uganda
following decades of civil war involving the Lord's Resistance Army. Theatre performances, storytelling
events, and cultural festivals were organised to support dialogue among community members and promote
reconciliation between former combatants and civilians. These initiatives created opportunities for
participants to publicly address experiences of violence and collectively explore pathways toward
coexistence.

Table 111: Selected Case Studies of Performance-Based Peace-building

Country Performance Approach Contribution to Social Repair
Rwanda Community theatre and storytelling | Encouraged dialogue and reflection after the
genocide

Kenya Participatory theatre initiatives Facilitated discussions about ethnic conflict
Uganda Community arts and theatre Promoted reconciliation and reintegration

projects
South Forum theatre programmes Strengthened dialogue among divided communities
Sudan
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The case studies demonstrate that performance-based peace-building initiatives can operate effectively
across diverse cultural and political contexts. In Rwanda, theatre initiatives provided communities with
opportunities to engage emotionally and socially with the legacy of genocide. These performances
complemented transitional justice mechanisms by addressing social and psychological dimensions of
reconciliation that legal processes alone could not resolve.Similarly, participatory theatre projects in Kenya
illustrate how community performance can function as a practical conflict-resolution tool. By dramatising
real-life conflict scenarios, theatre performances encourage participants to critically examine the causes of
violence while collaboratively exploring alternative solutions. Such initiatives demonstrate how
performance can facilitate dialogue and strengthen community resilience in societies recovering from
political violence.

The experiences from Uganda and other post-conflict contexts further highlight the importance of locally
driven cultural initiatives in rebuilding social relationships. Community arts programmes often involve
collaboration between local artists, community leaders, and peace-building organisations, ensuring that
reconciliation initiatives are grounded in local cultural practices. These culturally embedded approaches
increase community participation and contribute to sustainable processes of social repair.

Conclusion

This study examined how community performance contributes to processes of social repair in post-conflict
communities through a secondary analysis of existing literature and documented case studies. The findings
indicate that forms of community performance such as participatory theatre, storytelling, music, and
cultural rituals serve as important platforms for dialogue, emotional expression, and collective reflection
among communities affected by conflict. These performance practices create participatory spaces where
individuals can share experiences, acknowledge trauma, and develop empathy toward others, thereby
fostering healing and rebuilding social relationships. By addressing the social and emotional dimensions of
reconciliation that formal mechanisms may not fully capture, community performance emerges as a
culturally grounded and participatory approach to peace-building. Overall, the study highlights the
potential of performance-based initiatives to strengthen social cohesion, rebuild trust, and support
sustainable reconciliation in post-conflict societies.

Implications of the Study

The findings of this study have several important implications for scholarship, peace-building practice, and
policy development.

1. The study contributes to academic scholarship by synthesising interdisciplinary literature on
community performance, peace-building, and social repair. By bringing together insights from
performance studies, peace and conflict studies, and cultural policy research, the study highlights
the need for greater integration of arts-based approaches within theoretical discussions of

reconciliation and post-conflict recovery.

2. The study as well demonstrates the practical value of community performance as a tool for
grassroots peace-building. Peace-building practitioners, non-governmental organisations, and
community leaders may consider incorporating participatory theatre and other artistic practices into

reconciliation programs as complementary strategies for promoting dialogue and healing.

3. The study underscores the importance of culturally sensitive approaches to peace-building.
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Community performance initiatives that draw on local traditions and artistic expressions are often
more accessible and meaningful for participants, thereby increasing community engagement and
sustainability of reconciliation efforts.

Recommendations

Based on the findings of'the study, the following recommendations are proposed:

1.

Integration of arts-based approaches in peace-building programmes: Governments,
international organisations, and peace-building institutions should integrate community
performance and other arts-based methods into reconciliation initiatives, recognising their potential

to facilitate dialogue and social healing.

Support for community-led performance initiatives: Local artists, theatre groups, and cultural
organisations should be supported through funding and capacity-building programmes to develop
community-based performance initiatives that address conflict-related issues and promote

reconciliation.

Further interdisciplinary research: Future research should explore the long-term impacts of
community performance initiatives on social cohesion and reconciliation outcomes. Comparative
studies across different post-conflict contexts could provide deeper insights into how cultural

practices influence peace-building processes.

Policy recognition of cultural peace-building: Policymakers should recognise the role of arts and
cultural practices in peace-building and incorporate them into national and international

frameworks for post-conflictrecovery and reconciliation.

Community participation in reconciliation initiatives: Reconciliation programmes should
prioritise participatory approaches that allow communities to actively engage in storytelling,
performance, and cultural expression, ensuring that reconciliation processes are inclusive and

locally meaningful.
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Abstract

This research study examined the impact of changes in climatic condition on the food
production in Nigeria. Using agricultural output as a proxy for food production in Nigeria,
the study established a relationship between variability in climatic factors such as the
frequency of precipitation and temperature, and food production as well as the effects on
the economy. The research based its validity on reliable data collected from the Central
Bank, World Bank, etc., that covered year 1981 t0 2024, and adopted the use of both
descriptive and inferential statistics to authenticate its findings.

Findings showed that there is a positive relationship between food production and climate
variability in Nigeria indicating that the severity of the menace of climate change has not
affected food production adversely due to the resilience of farmers as well as their
commitment to mitigation and adaption strategies, despite the fact that majority of them
are small and medium scale farm holders and are more than 70% of the total population of
producers in this sector of the economy. Therefore, the study recommended that urgent
actions are still required to be taken by governments and non-government organizations to
promote mitigation and adaption strategies in order to sustain the resilience of the farmers
and save the nation from food insecurity in the long run.

Keywords: Climate change, Food Production, government, temperature, precipitation,
Adaption, Mitigation, economy.

Introduction

Climate change is a global phenomenon and Nigeria is not an exception in the environmental quagmire.
However, Nigeria stands to be more adversely affected in Africa, considering the huge population as well as
its growth rate, and coupled with the fact that Nigeria is still an agrarian nation with over 60% of its people
engaged in various aspects of agriculture.In June 2025, the Nigeria's Minister of Environment raised
concern that there had been 75% desertification in Northern states of Bauchi, Borno, Gombe, JIgawa,
Katsina, Kebbi, Sokoto, Yobe and Zamfara. He described desertification as the most pressing
environmental issue in dry land areas, stating that the States, which account for about 38% of the country's
total land area and home to nearly 27 million people, are becoming increasingly vulnerable to poverty, food
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shortages, and migration due to harsh environmental conditions (The Guardian, 2025).

The Intergovernmental Panel on Climate Change (IPCC),earlier in 2007, released its fourth assessment
report. It concluded that the developing world, particularly the poorest countries, can expect major
consequences from global warming, involving larger and more severe heat waves and higher average
temperature, hurricanes, floods from heavy rains, prolonged droughts, losses of valuable species, and crop
and fishing losses (IPCC, 2007). The report further projected that agricultural production, including access
to food, in many countries and regions in Africa is projected to be severely compromised by climate
variability and change. The area suitable for agriculture, the length of growing seasons and yield potential,
particularly along the margins of semi-arid and arid areas, are expected to decrease. This would further
adversely affect food security and exacerbated malnutrition in the continent. In some countries, yields from
rain-fed agriculture could be reduced by up to 50% by 2020 (FAO, 2010).

Prolonged droughts; expanded desertification; increased severity of storms with heavy precipitation and
flooding and consequent erosion; longer and more severe heat waves; reduced summer river flow and
water shortages; decreased grain yields; climate-induced spreading ranges of pests and diseases; lost and
contaminated groundwater; deteriorated freshwater lakes, coastal fisheries, mangroves, and coral reefs;
and coastal flooding-one or more of these impacts are expected to affect most of the world's poorest
countries during this century, and sooner than once believed (Todaro et al. 2015). The greenhouse gas-
induced climate change has arrived and much more is coming may beyond expectation. The 2006 Stern
Review on the Economics of Climate Change concluded that “the poorest developing countries will be hit
earliest and hardest by climate change, even though they have contributed little to causing the problem.
Their low income makes it difficult to finance adaption. Agricultural productivity in Nigeria depends
largely on climatic variables such as temperature, rainfall, relative humidity, wind, sunshine, cloud cover
and a handful of other factors. An excessive or inadequate occurrence in some of these climatic variables
often leads to catastrophic consequences and a great threat to agriculture in Nigeria, and consequently on
food security.

Human activities have immensely contributed to an increase in the accumulation of heat-trapping
“greenhouse gases” in the atmosphere thereby contributing to increase in temperature in the global climate
(UNFCCC,2007).

According to Adefolalu (2007), there are evidences that Nigeria is already being plagued with diverse
ecological problems which have been directly linked to the on-going climate change. It has been observed
that Southern ecological zone of Nigeria largely known for high rainfall is currently confronted by
irregularity in the rainfall pattern. The Northern zone faces the threat of desert encroachment at a very fast
rate per year occasioned by fast reduction in the amount of surface water, flora, and fauna resources on land
(FME, 2004; Obioha, 2008). Over a couple of years, Nigeria witnessed recurring excessive flood over
River Niger environs which resulted in the destruction of farmlands, fish ponds, houses and even animal
and human lives. Putting aside the menace of COVID-19, impact of the Russian-Ukraine War, as well as
the recent crisis in the Middle-East, climate change has already assumed a worrisome emergency
phenomenon threatening food and agriculture production as well as human development and survival.
Food production in Nigeria depends highly on climate because temperature, sunlight, water, relative
humidity are the main determinants of agricultural yield. Climate determines the quantities and varieties of
crops produced in most parts of Nigeria (Sowunmi & Akintola2010).

The rise in average temperature and related destructive climatic events are consistently threatening. Since
2011, Nigeria has witnessed destructive and massive floods on annual basis which has affected more than 9
million people over these periods (Umar etal. 2022). Floods in 2011, 2013, 2015, 2022, 2023 and 2025 are
the most severe ones. Nigeria is currently ranked 8" globally in the climate Risk Index for 2025. (CRI
index, 2025). In 2022, heavy flooding struck the country following torrential rainfalls from July to the end
of October. The floods were among the country's worst ever, causing widespread devastation. More than
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600 people died, and more than 3.2 million were affected across 34 states. The disaster displaced 1.4
million people, submerged entire communities, and damaged or destroyed more than 300,000 homes (CRI,
2025). Critical infrastructure, including roads and farmlands was severely impacted, exacerbating food
insecurity and economic hardships. Heavy rainfall, worsened by climate change and the release of water
from Cameroun's Lagdo Dam, contributed to the crisis. Many areas, such as Kogi, Bayelsa and Jigawa
States were especially hard hit, with considerable loss of life and displacement. The total damage was
estimated at over USD 4.2 billion (CRED, 2024).

Nigeria, just like many other countries in the world, is a producer of an increasing amount of greenhouse
gases, such as carbon dioxide and methane, which are continuously released into the atmosphere in order to
provide energy for its industry and homes. Electricity distributed through the national grids has been
dominated by fossil fuels among the major sources of electricity which include coals, natural gas,
petroleum, nuclear, hydroelectricity and renewables (Adebisi, 2017). Combustion of fossil fuels to unlock
the energy stored in them has paved way for emission of greenhouse gases which contribute to global
warming (IEA, 2014). This consequently leads to climate change that is becoming a serious threat to
human development and survival (White etal, 2013). In Nigeria, the amount of fossil fuels consumed daily
is alarming. This is because most Nigerians and industries typically rely on electric generators to augment
their low energy supply (Adebisi, et al, 2017). Despite the threat of climate change globally, ambition for
reducing emissions of greenhouse gases is alarmingly low. Fossil fuel companies and government,
including Nigeria, continue to make billions in profits each day, only to reinvest it into fossil operations and
lobbying to undermine climate action (Carrington, 2022). In 2018, 89% of global CO” emissions came
from fossil fuels and industry (IPCC, 2025).

LITERATURE REVIEW

According to the Intergovernmental Panel on Climate Change (IPCC, 2011), climate change is any
variability in climate over time, whether as a result of human activities or because of the natural variability.
Greenhouse gases, such as carbon dioxide (CO,), methane (CH,) and nitrous oxide (N,O) in the atmosphere
have increased substantially through human actions. Greenhouse gases reduce heat radiation from getting
back to space and thereby causing climate warming. The upper atmosphere is cooling, because greenhouse
gases are trapping heat near the Earth's surface, and so less heat is radiating into space (NASA, 2010).
Global warming reduces snow cover and forces the retreat of glaciers. At the same, global warming also
causes greater evaporation from the oceans, leading to more atmospheric humidity, more and heavier
precipitation (Kennedy et al. 2010, US GCRP, 2017). Plants are flowering earlier in spring, and thousands
of animals have been permanently moving to cooler areas (IPCC ARG, 2022).

Before industrialization, prior to 1750, the concentration of carbon dioxide remained constant for
thousands of years according to values determined from ice cores spanning .The global atmospheric
concentration of carbon dioxide has increased from the value of about 280ppm before industrialization to
397 ppm in the 2005 (EL Oumari, 2011). The implication is that the changes of greenhouse gases in the
atmosphere affect the balance of the climate system. The World Economic Forum ranked extreme weather
events (climate change) as the second most pressing short-term global risk for 2025, projecting them to
become even more severe and the leading threat within the next decade (WEF, 2024). As the world
approaches the +1.5°C temperature threshold sooner than expected by the latest Intergovernmental Panel
on Climate Change (IPCC) report, the associated irreversible impacts and risks are increasingly evident
and disproportionately affecting the most vulnerable people and countries(Kotz et al. 2024). There are
increasingly clear indications that the planet earth is entering a “critical and unpredictable phase” of the
climate crisis. It is critical because in the past two years, various historical air and sea surface temperature
records and ice extent records have been broken many times over (Ripple and Wolf, 2024). The earth
recorded its hottest day ever on 22™ July 2024, and 2024 was the hottest year ever recorded and the first
year with an average temperature above 1.5°C (Copernicus, 2025). Projections of economic losses due to
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climate change are also highly alarming. By 2050, climate change could cost the global economy up to
USD38 trillion annually. This cost is primarily through losses in agriculture, infrastructure, and public
health (Kotz et al., 2024). Income losses in countries least responsible for climate change, such as Nigeria
and many developing nations, are likely to be higher than in higher income countries (UNEP, 2024). It has
been quite difficult to secure the commitments of many governments and organizations in this regard
because their main revenue targets are solely on fossil fuel sales. Phasing out fossil fuels remains the first
line of defense in the face of escalating climate impacts. Countries must immediately halt new fossil fuel
projects, eliminate fossil fuel subsidies, and strengthen their commitments, such as by tripling renewable
energy capacity, doubling energy efficiency by 2030, and drastically reducing methane emissions(
IPCC,2024).

Available data showed that Nigeria is already being plagued with diverse ecological problems which have
been directly linked to climate change (Adefolalu, 2007). The Southern ecological zone of Nigeria largely
known for high rainfall is currently confronted by irregularity in the rainfall pattern while the Northern
zone faces the threat of desert encroachment at a very fast rate per year occasioned by fast reduction in the
amount of surface water, flora and fauna resources on land (FME, 2004). Incidences of drought, which is a
consequence of deficiency of rainfall over a long extended period of time, has been so alarming and
worrisome in the Sahel states of the North and severely impacted on economic activities such as crops and
livestock farming. Nigeria is said to be losing about 351,000 square kilometers of its landmass to
desertification which is rapidly advancing southward at the rate of 0.6 kilometers per year (Emeka, 2009).
According to Amobi and Onyishi (2015), climate change will affect societal classes, income groups,
occupations, age, and gender in different ways. The economy of Nigeria is highly affected by climate
change especially in sectors such as agriculture that heavily rely on annual precipitation and temperature
for its productivity (Ogbuabor and Egwuchukwu, 2017). Nigeria resides in a semi-arid region which is
affected by changes in temperature and rainfall, causing drought and floods, thus agriculture in these
regions is predicted to be unsustainable (Ludwig et al. 2007). Therefore, climate change events such as
flood and drought can undermine economic growth through losses in production and infrastructure, and a
need for extraordinary spending on mitigation and adaption (Ogbuabor and Egwuchukwu, 2017).

CHALLENGES OF SUSTAINABLE FOOD PRODUCTION IN NIGERIA

A 'sustainable'’ food production is assumed to be a situation in which food supply available to the present
generation meet its needs on a reliable basis and is 'sufficient, nutritionally adequate and safe at household,
regional and global levels', without compromising the ability of future generations to meet their own food
needs (FAO, 2006). Achieving this clearly requires much more than an instant solution to immediate food

shortages, and is likely to involve policy measures that go beyond the agriculture sector itself (Anthony, et
al.2009).

One of'the greatest challenges faced by successive administrations in Nigeria is how to sustainably feed the
teeming population which grows by about 2% annually. According to a World Bank Report in 2024,
Nigeria loses approximately N3.5 trillion annually, which is about 40% of its agricultural output due to
climate-related disruptions. It has also been observed that most efforts to ensuring increased agricultural
productivity do impact climate change, and in turn, climate change as well impacts agricultural
productivity. This is because to agricultural productivity, more farmlands are required thereby leading to
destruction of forests and natural ecosystems, which has, often times, significantly contributed to loss of
ecosystem services (Idris et al. 2020). So, as agriculture productivity is promoted, its impact on climate
change must be reduced to ensure sustainability. This has added more significance to the realization that
future increases in food supply need to be met without increasing the agricultural land area, for example,
deriving more yields from the same quantity of land.

The population of Nigeria is projected to reach 401 million by 2050 (NPC, 2018). More than 50% of the
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Nigeria's populations live in extreme poverty living on less than $2 (N3000) per day (World Data Lab,
2020). Consequently, Nigeria's ranking Global Food Security Index has continued to increase since 2013
when Nigeria ranked 86 out of 107 countries with a score of 33/100. In 2018, Nigeria overtook India to
become the World Poverty capital having the highest number of people (86.9 million) living in extreme
poverty (World Data Lab, 2018 & 2020). The practice of subsistence farming by vast majority of farmers in
the rural areas coupled with lack of basic infrastructure have been some of the major reasons for low
productivity among these farmers thereby aggravating the incidence of poverty in the rural areas ( [FAD,
2012 ; FAOSAT, 2019). Also, many households were negatively affected by farmers/herders conflicts in
central and northern states of Zamfara, Katsina, Kaduna, Taraba, Plateau, Benue, Nassarawa and
Adamawa. The conflicts did not allow the households to engage in their normal daily livelihood activities
including farming with no access to markets and income opportunities (FEWS NET, 2020). Successive
administrations in Nigeria had initiated programmes and policies towards ensuring sustainable
development of agriculture as an important sector of the Nigerian economy. These programmes and
policies include: Farm settlement Scheme,NationalAccelerated Food Production Programme ( NAFPP),
Operation Feed the Nation, River basin and Rural Development Project, Green Revolution, World bank
Assisted Agricultural Development Project (ADP) as well as the Directorate For Food, Road and Rural
Infrastructure (DFRRI).

Empirical Review

Nelson et al, 2009 investigated the overall impacts of climate change on agriculture and found that the
impacts are expected to be negative and will threaten global food security. In a landmark assessment of the
potential impacts of climate change on agriculture, Nelson et al. concluded that despite gains in some crops
in some regions, under future climate change, increased temperatures will eventually reduce crop yields
but will encourage weed and pest proliferation, while changes in precipitation patterns will increase the
likelihood of crop failures in the short term, and decline in production in the long term. Their analysis
shows that populations in developing countries, which are already food insecure and vulnerable to climate
change, are likely to be the worst affected. The results of the analysis of Nelson et al. suggest unequivocally
that despite gains in productivity in some regions, agriculture and human well-being will be negatively
affected by climate change. The impacts of climate change on agriculture and human well-being are
complex and include (a) the biological effects on crop yields; (b) the resulting impacts on outcomes
including prices, production and consumption; and (¢) the impacts on per capita energy consumption and
child malnutrition. In summary, Nelson et al. found that: (i) climate change will cause yield declines for the
most important crops in Less Developed Countries, with South Asia being affected particularly badly, (ii)
climate change will have varying effects on irrigated yields, but yields for all irrigated crops in South Asia
will experience large declines, (ii1) climate change will result in price increases for rice, wheat, maize and
soyabeans (the most important agricultural crops) with higher feed prices resulting in higher meat prices,
reducing the growth in meat consumption slightly and causing a more substantial fall in cereal
consumption, (iv) food energy availability in 2050 will decline relative to 2000 levels throughout the
developing world, which will increase child malnutrition by 20% relative to a world with no climate
change; climate change will eliminate much of the improvement in child nourishment that would occur
with no climate change. Nelson et al. therefore, concluded that aggressive agricultural productivity
investments of (7.1-7.3 billion US$) are required to raise energy consumption enough to offset the
negative impacts of climate change on the health and wellbeing of children. Climate extremes associated
with future climate change (e.g. droughts, heat waves and storms) are also expected to adversely affect
food production, but the impacts to date remain largely un-quantified.

In a separate study, Adewuyi et al. (2015) investigated the size of household vulnerability to climate
change and how will affect cassava and yam production in Oyo State, Nigeria. They analyzed the collected
data using trending, regression analysis tools. Their findings indicated that the length of sun exposure had a
significant effect on sweet potatoes yield.
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Firdaus et al. (2020) revealed in their research study on rice production and climate change that rice
production is severely threatened by climate change, which has an impact on food security. They showed
that there is a strong correlation between food security and climate risk, especially in the world's poorest
regions. They attempted to briefly discuss the climate change effect in Malaysia regarding rice production
and food security. Their analysis used Mann-Kendall and Sen Slopes, showing the lowest (T-min) and
highest (T-max) temperature rises in the stall area, respectively 3°C every 10 years. The amount of
precipitation, which ranged from 133 mm to 200 mm, was also increasing at the same time. The research
demonstrates that climate change poses a significant risk to rice production, which is connected to and
consequently affects food security.Raza et al. (2019) stated that the only way to lessen the harmful effects
of climate change is climate-smart agriculture, because climate change has a dramatic impact on global
crop production. Researchers list the factors that contribute to climate change, the stress that climate
change has caused, their impact on crops, the latest breeding techniques, and biotechnology strategies to
face climate change and develop climate-tolerant crops.Mirzaei et al. (2021) gathered information on
climate change issues, their probable causes, near-term projections, impacts on crops, impacts on plant
growth and productivity, and impacts on the agricultural sector, including plant breeding strategies and
crop adaptations to climate change.

Climate change could also have a severe effect on the prices of food crops. Bandara and Cai (2014)
revealed that climate change's effects on agriculture may have a severe negative impact on food prices and
production.

Also, Masipa (2017) demonstrated how food availability, accessibility, use and affordability are impacted
by climate change. Mirzaei et al. (2021) gathered information on climate change issues, their probable
causes, near-term projections, impacts on crops, impacts on plant growth and productivity, and impacts on
the agricultural sector, including plant breeding strategies and crop adaptations to climate
change.However in another research conducted on climate change impact on food security, Aggarwal,
Vyas, Thornton, Campbell, et al. (2019) found that climate change impact assessments have a greater
positive influence on yield than negative consequences. This discrepancy is due to technical advances in
climate impact assessment and large differences in yields of these countries, uncertainties correlated with
methodologies used, and incomplete consideration of regional differences.

DATAAND METHODOLOGY

The study explored the relationship between food production and changes in temperature and precipitation
(climate change) in Nigeria. a secondary source of data was employed to select forty-one (41) years' annual
average temperature and precipitation from World Bank Climate knowledge Portal as well as data on
Nigerian government spending on agriculture, commercial banks' loans to agriculture sector and the total
output of the agriculture sector from Central Bank of Nigeria. The statistical methods used are descriptive
statistics and regression analysis. The null hypotheses were tested at 5% level of significant.

Model Specification

The relationship between the dependent and independent variables was analyzed using the Keynesian econometrics model as
mathematically expressed below:

Yit=B,+ B, Xit+ ¢t

The study expanded the model above in the following econometric form:
AGROP=8,+B,GEA+B,CBLA+ ,TEM+ ,PREP ¢itWhere:

AGROP=Agriculture sector production in Nigeria which is a proxy for food production.
GEA=Government Expenditure on Agriculture in Nigeria.

CBLA=Commercial Banks loan to agriculture sector in Nigeria.

TEM = Annual Average Temperature in Nigeria.

PREP=Annual average Precipitation (Rainfall) in Nigeria.

¢it= Stochastic error term
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A priori expectation

This is determined by principles and theories of economics and they consist of expected theoretical
relationship between economic variables. The coefficient of the econometric model defines the signs of
these coefficients and their magnitudes. From our model, the expected theoretical relationship between the
explanatory variables and the dependent variable are as follows;

B1>0, B2>0,B3<0,p1<0

To determine the variables 'coefficients with their signs and magnitudes, the Ordinary Least Square (OLS)
technique is used. Ordinary Least Square technique is fairly simple in application and the estimates
obtained from the technique are optimal.

RESULTS AND DISCUSSIONS OF FINDINGS
Table 1: Descriptive statistics

AGROP GEA CBLA TEMP PREP
Mean 8966.37 154.01 172.98 27.30 1160.51
St. Error 916.07 137.60 33.65 0.062 12.72
Median 7817.08 9.99 49.39 27.34 1166.43
St. Deviation 6007.08 902.29 220.67 0.41 83.40
Kurtosis -1.42417 42.96358 -0.699178 4.665031 1.189599
Skewness 0.4358976 6.553375 1.0191344 1.033125327 -0.84926
Range 16996.49 5931.99 599.95 2.52 408.81
Minimum 2303.51 0.01 0.59 26.36 887.82
Maximum 19300 5932 600.54 28.88 1296.63
Count 43 43 43 43 43

The descriptive statistics in table 1 showed the mean, minimum and maximum values, range, spread and
normality of the variables. The dependent variable (AGROP) indicates a slightly positively skewed
distribution which is somewhat asymmetric, with a longer tail (0.435897591). So also, temperature
indicates a leptokurtic distribution, though les extreme with a kurtosis of 4.6650307. Similarly,
precipitation is close to a normal distribution kurtosis of 3. All the explanatory variables are positively
skewed except precipitation with a value of -0.84926. the mean values of all explanatory variables are
positive. The ranges of all the explanatory variables are relatively large except temperature which shows a
range of 2.52 with a maximum temperature of 28.88 and minimum 0f26.36.

Table 2: Model Summary
Multiple R 0.9475428
R Square 0.89783733
Adjusted R-square 0.88708337
Standard Error 2018.561442 Log-likelihood  -157.88
Observations 43 Akaike info criterion 15.12
F 83.488959 Schwarz Criterion  15.32
F (Prob) 0.00000 Hannan-Quinn 15.19
Durbin-Watson 1.51
Table 3: Coefficients' statistics of the variables
Coefficients St. Error t-stat P-value
Intercept -48339.70254 22734.87843 -2.126235365 0.04003882
B, (GEA) -0.200841158 0.35279749 -0.569281708 0.572514912
B, (CBLA) 23.75773051 1.561866951 15.21111033 0.00000
B; (TEMP) 1654.616852 811.9830626 2.037747988 0.086966068
B, (PREP) 6.93874818 3.949107071 1.757042302 0.086966068
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Bo+ BiGEA + B,CBLA + B TEM+ B,PREP

Decision hypotheses

Hy=B;=0 : There is no significant effect of government expenditure in agriculture on food production in Nigeria.
H,=p,# 0 :There is significant effect of government expenditure in agriculture on food production in Nigeria.
Hy=B,=0 : There is no significant effect of commercial bank lending to agriculture on food production.

H,=p,# 0 :There is significaffect of commercial bank lending to agriculture on food production.
Hy=B;=0 : There is no significant effect of temperature on food production.

H,=B;# 0 :There is significant effect of temperature on food production.

Hy=p,=0 : There is no significant effect of precipitation on food production.

H;=B,# 0 :There is significant effect of precipitation on food production.

To identify which variable have significant effect on the dependent variable, we use the p-value of each
explanatory variable by comparing to level of significance of 0.05. if the p-value of an explanatory variable
is less than 0.05, we reject the null hypothesis (H,) and accept the alternative hypothesis (H,). On the other
hand, if the p-value of the explanatory is greater than 0.05, we accept the null hypothesis (H,) and reject the
alternative hypothesis (H,).and make a conclusive decision.

We observed that from Table 3, the p-value of GEA 1s 0.572514912 which is greater than 0.05. Therefore,
we accept the null hypothesis (H,) that government expenditure in agriculture (GEA) has no significant
effect on food production in Nigeria. Also, the p-value of commercial bank lending to agriculture (CBLA) is
0.0000 which is less than 0.05. Therefore, we reject the null hypothesis (H,) and accept the alternative
hypothesis (H,) that commercial banks' lending to agriculture has significant effect on food production in
Nigeria. The p-value of temperature (TEMP) is 0.048581271 which is less than 0.05. Therefore, we reject
the null hypothesis (H,) and accept the alternative hypothesis (H,) that temperature has significant effect on
food production in Nigeria. Lastly, the p-value of precipitation (PREP) is greater than 0.05. Therefore, we
accept the null hypothesis (H,) that precipitation has no significant effect on food production in Nigeria.
Table 3 also showed that there is a negative intercept of 48339.70 in the regression. This signifies that when
all the explanatory variables have values of zero, a food deficit of 48339.70 units would exist in Nigeria in
the short run. And this deficit is significant at 5%. The impact of government expenditure in agriculture is
also negative as indicated by the coefficient of X, ( -0.200841158), though statistically significant. That
means that a unit increase in government expenditure in agriculture will lead to a decrease in food
production in Nigeria by 0.200841158 units.

Also, there is a positive effect of commercial banks' lending to agriculture (CBLA) on food production in
Nigeria. A unit increase in CBLA will lead to an increase in food production by 23.7577 units. The impact is
statistically significant at 1%. The impact of temperature on food production is positive as a unit increase in
temperature will lead to an increase in food production of about 1654.616852 units, and it is statistically
significant at 5%. Lastly, precipitation will lead to an increase in food production of about 6.938 74818 units,
and it is statistically significant at 10%. The R-square obtained revealed that 90% variations in food
production in Nigeria can be explained by the independent variables in the model. The F-statistics is
83.4889533 which is statistically significant at 1%. The model selection is good as the sum of the three
criteria is less than 50. Lastly, there is absence of serial correlation in the explanatory variables as the
Durbin-Watsonis 1.51.

Interpretation of the findings

The research findings revealed that the effect of government expenditure in agriculture is negative on food
production which does not conform to our apriori expectation. The effect of commercial banks' lending to
agriculture on food production is positive and conforms to our apriori expectation. Also, the effect of
temperature on food production is positive. However, it does not conform to our apriori expectation
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considering the various literatures asserting the negative impact of climate change on agriculture. Lastly,
the effect of precipitation on food production is positive and does not conform to our apriori expectation as
far as the issue of climate change is concerned.

Conclusion and Recommendations

This study revealed that the effect of temperature and precipitation, which are the critical factors in climate
change are positive on food production in Nigeria. This indicates that Nigeria still have the capacity to adapt
to climate change through resilience and to mitigate it through innovative actions. The study therefore ,
recommends that enlightenment programmes on climate change adaption and mitigation be intensified by
the Federal Ministry of Environment and that government should formulate policies that would reduce the
consumption of fossil fuels which generate greenhouse gases through the supports and adoption of clean
energy sources such as solar and wind energy as well as electric vehicles in Nigeria which are in line with
various conventions and treaties signed by Nigeria. The study also suggests that reclaiming of arid and
semi-arid lands be given adequate attention while the ban on tree cutting in the forest region should enforced
in order to promote conservation of forest resources in Nigeria.

In conclusion, the study has confirmed that Nigeria's food production is less vulnerable to climate change in
the short run. And that the resilience of millions of the Nigerian farmers who are determined to survive the
harsh economic policies and reforms of previous and present governments maybe the reason for this feat.
The farmers had for many years adapted and mitigated against the challenges posed by climate change
through the promotion of sustainable agriculture thereby averting the menace of climate change in the short
run. However, as populations grows, there is an urgent need for supports and assistance from both the
government, private sector and multinational organizations to empower most especially the small scale
farmers in order to build their capabilities to practice sustainable agriculture in the long run.
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Abstract

Migration and its attendant growth in remittances globally has been an important tool for
development in different developing countries. The potentials inherent in harnessing
migrants remittances as captured in sustainable development goals makes it readily
important as a developmental tools in an economy. However, most developing countries
particular Nigeria have not adequately harness this potential, thus making them to lag behind
in some development strides. This paper looks at the potentials inherent in the migration-
remittances nexus in contributing to sustainable development in Nigeria. Drawing on
secondary literature and relevant migration reports, this paper established that the high rate
of migration and the corresponding increase in remittances can have a multiplier effect on
development both at the short and long term. For a sustainable development in the polity,
some direct measures have to be put in place in order to ensure the harnessing of the
potentialities in remittances. Among other measures are the need for the government to
ensure a well corroborated effort in putting in place a pool of investment bank from which
funds can be drawn for various developmental programs in the country. Similarly,
information on possible areas of investment at all levels across the country should be readily
available to Nigerians at the diaspora. In conclusion, if effort can be made in educating and
enlightening the Nigerian household on the best profitable way of investment, it will help in
enhancing the sustainable development of Nigeria despite its political system.

Key words: Migration-remittances, Sustainable, Development, and Nigeria

Introduction

Migration and its attendant growth in remittances globally has become an important tools for development
worldwide. The potentials of remittances as an aftermath of migration as captured in goals four and five
targets in the Sustainable Development Goals (SDGs) makes it a prominence as a developmental potentials
in different countries. Moreover, one of the goals in the SDGs are the Global Compacts on migration that
calls on different countries to create enabling conditions for migrants and diasporas to fully contribute to
sustainable development in their countries.

Worldwide, migration has been an important tools to reduce poverty and inequalities within and across
nations (Adams and Page, 2003). Migration in Nigeria has grown rapidly since 1990 and has become a
major factor in enhancing development. Similarly, the various pull and push factors in the country has
contributed to the growing number of potential migrants in the country. Furthermore, the International
Organization for Migration (IOM, 2023) maintained that higher demand for labour in the developed
economies and availability of labour in underdeveloped economies increase global labour migration. This
huge global labour market has offered employers the chance to higher migrant workers in order to reduce
cost. In addition, globalization with its attendant forces has increased labour mobility across borders
(Ngene, Nnaji & Okorie, 2024).
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More importantly, the gap between domestic savings and investment is wide in Nigeria. Though savings
has risen steadily in real terms from N2,776,675.1 in 1996 to N7,763,511.2 in 2014 (CBN Statistical
Bulletin, 2015), domestic savings still fall short of investments which stood at N9,284,945.38 in 2014
(CBN Statistical Bulletin, 2015). The dearth of capital for financing developmental policies and project has
been a major problem plaguing the country and has forestalled projected growth in Nigeria (Thimodu,
2005). Furthermore, the inability of government in Nigeria to generate sufficient foreign exchange due to
heavy reliance on a mono-product export which is prone to negative price shock in the case of oil at the
international market has led to many years of instability in government revenue and consequently served as
checks on import demand and a constraint to effective implementation of national development plans
(Adewuyi and Adeoye 2003). This problem of inadequate capital for development financing has led the
government into huge deficit financing through borrowing both domestic and external debt with domestic
debt more than tripling; rising from N419, 975.6 in 1996 to N5, 228,032.5 in the first half of 2014 alone,
and external debt also rising four times over from N617,320.0 in 1996 to N5, 695,072.2 in 2015 (Migration
and Development Brief, 2015). Although it declined in 2016, it rose again in 2017.Presently, according to
the Debt Management Office (DMO), Nigeria's public debt stock, which includes external and domestic
debt stood at #153.29 trillion, that is, 99.65 billion in US Dollars in Quarter 2 of 2025. According to the
DMO, total public debt rose from #152.40 trillion as of June 30, 2025 to #153.29trillion at the end of
September.Domestic debt stood at #81.82trillion in September, this account for 53.37 per cent of total
while the debt from the International Development Association (IDA)- the concessional lending arm of the
World Bank, the African Development Bank Group and other multilateral institutions, amounted to
$23.41bn, representing 48.31 per cent of total external debt (Nigeria Bureau of Statistics, 2025., The
Punch, Feb21,2026).

Recently, remittances of Nigerians in the diaspora have become a major contributor to the country's Gross
Domestic Product (GDP) and its overall socio-economic development. According to Darkwah& Verter
(2020), diaspora remittance to Nigeria has surpassed both Foreign Direct Investment (FDI) and Net
Official Development Assistance (ODA) inflows, thus, making it a major sources of foreign earnings to
Nigeria. Furthermore, the advent new information and communication as well as money transfer
technologies has contributed greatly in facilitating contacts between migrants and those left behind.

Also, since 1990 total Overseas Development Assistance (ODA) has dropped by more than half (Sims &
Lake, 2010) and foreign direct investments are dwindling. Given the above scenario greater importance is
now being placed on alternative sources of finance such as remittances for national development (Ratha,
(2003).

Remittances now represent a major part of international capital flows, surpassing foreign direct investment
(FDI), export revenues, and foreign aid for many developing countries (Giuliano and Ruiz-Arranz (2005)
in Bichaka and Christian (2008).The assertion by Nightingale (2003) indicates that a well-articulated
remittance management regime will aid economic growth and development as an alternative source of
foreign exchange earnings and as a source of liquidity and palliative for balance of payment deficit. Among
others, remittance have boosted the socio-economic welfare of domestic recipients through cash support
from foreign based relatives which are invested into commercial ventures thereby contributing to the
overall development in the livelihood of the recipients back home (Ngene, Nnaji & Okorie, 2024).

While migrants remittances have been acknowledged to be increasingly important to develop the country,
little incentives seems to have been put in place to strengthen them as a result of the week policy interest in
migrant remittances in Nigeria despite high human capital migration from the country over the years. It is
in this light that this paper will contribute to the week and recent literature with respect to remittances and
sustainable development in Nigeria.

Definition of some Terms:

Remittances: This refers to money that is sent or transferred to another party. It is the money sent to
households or family members back in a persons' home country. It is the money and goods that are
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transmitted to households by migrant's workers working outside of their origin. This paper defines
remittances in terms of personal transfers. This means all current transfers from resident to non-resident
households independently of the source of income of the sender, relationship between the households and
purpose for which the transfer is made. Remittance which is a consequence of migration is also defined
broadly as monetary transfers that a migrant makes to the country of origin, in other words, financial flows
associated with migration. Most of the time, remittances are personal, cash transfers from a migrant worker
or immigrant to a relative in the country of origin. They can also be funds invested, deposited or donated by
the migrant to the country of origin (IOM, 2006).

Migration: This refers to the movement of persons away from their place of usual residence either across an
international border or within a state (IOM, 2015). This paper defines it as any persons that has moved
away from their place of usual residence (in Nigeria) across an international border. This movement that
has taken place across an international border thus facilitate the inflows of remittances back to the country.
Migration is a result of wage differences between developed and developing countries caused by
differences in availability of physical, social and human capital. According to Todaro (1969), migration is
an economic phenomenon, fueled by differences in expected, and not necessarily, actual earning
opportunities and this has remained a landmark in the analyses of migration and remittances.

Sustainable Development: Sustainable development is the idea that human societies must live and meet
their needs without compromising the ability of future generations to meet their own needs. It the way of
organizing society so that it can exist in the long term. This means taking cognizance of the present and
those of the future (Brundtland, Report, 1987). Sustainable development is as a result of the impact of
human on the environment and how it was related to economic development. The goal was to guide the
world's population to preserve the human environment. Sustainable development goals addressed the
global challenges of poverty, inequalities, climate change and environmental degradation.

Migration Trend in Nigeria:

Nigeria has an age-long history of migration that has existed from the pre-colonial period with trade
relationship among the settlement within the country. This later metamorphosed into migration across the
national borders. According to IOM (2015) in National Policy on Labour Migration, five different patterns
of migration were distinguished within this history. These are the pilgrimage to mecca through the Hausa-
Transnational link; the slave trade across the trans-Atlantic routes; the migration which occurred during the
colonial period due to the pull-push factors of better wages and living condition; the intra-regional
migration characterized by movement to African countries with a thriving economy and the south-north
migration of Nigerian professionals especially to countries such as Germany, Italy, Spain, United States of
America and the United Kingdom due to the downtown in the Nigerian economy in the 1980s.

Further, Theanacho and Ughaerumba (2015) also posited five periods of migration pattern in Nigeria.
These are pre-colonial, colonization, urbanization, industrialization and globalization. According to them,
the pre-colonial era coincides with the slave trade era. This period is marked by the operation of the
kingdom and empire structure in the various parts of the country. Here, the migration of citizens is either
forced or voluntary.

Traditionally, it was reported that men migrated living behind their wives and children (Adepoju, 1995).
Similarly, in the colonial era, the entire family seldom migrate. However, depending on the condition of the
destination, men leave the household while the left behind household members may join later (Adepoju,
1995) or women and children were left behind while the men migrated to a new destination (Oyeniyi,
2013).

Migration in Nigeria is either internal or international in nature. Internal migration in Nigeria which is
defined as the movement of people from one area of the country to another area within the same country to
establish new residence (IOM, 2011) occurs in the form of rural-rural, rural-urban, urban-rural and urban-
urban (Mberu, 2005; Oyeniyi, 2013; Ekpenyoung& Daniel 2015; Amrevurayire&Oje, 2016). Further, it
can also be in the form of one-way, temporary, and circular or stepwise in pattern (Awumbila, 2017).
Temporary migration involves movement to urban areas seasonally while still maintaining a permanent
link with the origin (Awumbila, 2017). On the other hand, circular migration involves migrants moving to a
new location and returning after a few months or year. This occurs between census counts (Potts,
2012).The initial movement of migrants to nearby villages and towns before going to large cities as their
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final destination is classified as the stepwise pattern of internal migration. This type of migration often
serves as an impulse to international migration (Bakewell & Jonsson, 2011). Conversely, the movement of
people across national boundaries has been termed international migration. This type of migration is often
carried out nationally (between Nigeria and other countries), regionally (between Nigeria and her Africa or
West African neighbours), and permanent or temporary.Mberu&Pongou (2010) posited that the slave trade
which occurred in the 15" century originate from west, central and eastern Africa. Further, during the
colonial period (between 1891-1960), the movement was typically the United Kingdom bound labour
migrants. This is because the mines, plantation and public administration in Britain required a large labour
force to work in these sectors. Aside labour migration to the United Kingdom, movement from Nigeria was
towards Africa particularly neighbouring West Africa countries of Benin, Cote d 'Ivoire, Ghana and North
African countries of Mali and Sudan (Mberu&Pongou, 2010). After independence, as part of the human
development plan, some Nigerians were sent abroad for educational purposes in order to provide the
skilled workers needed for national development (Afolayan,Ikwuyatum&Abejide, 2008; IOM, 2015).
Before Nigeria's independence, international migration was mainly within African countries, it only
spread to Europe, the United Kingdom after independence (DeHaas, 2006). However, in 1950, it was
revealed that many Nigerians emigrated to the United Kingdom for educational and administrative
purposes. This pattern was said to continue even after independence though limited to those that are highly
skilled but were migrating for education, work and business (Mberu&Pongou, 2010).

Importantly, the scale of international migration data in Nigeria has been characterized by poor registration
process and ineffectiveness in the collection and management of migration data. Thus resulting in
inconsistencies in the reportage on the scale of international migration in the country (UNDP, 2009) and
additionally resulting in conflicting account in the volume of international stock of migration in Nigeria
(The Federal Republic of Nigeria, 2013). Although data by United Nations (2013) reveal the low rate of
international migration in Nigeria when compared with other countries in the region-0.35/1000 persons,
there is still some historic revelation on the volume of international migration from Nigeria.
Approximately, 15 million Nigerians were estimated to be living abroad in 2000 (Gordon, 2003). Also,
according to UNDP (2009), over 15 per cent of the Nigerian population left to settle abroad between 1980
to 2005. Nworah (2005) in his works reported an estimated 15 million Nigerians living abroad. Recent
reports noted that the number of Nigerians emigrants in 2005 was 836,832(Adepoju and Van der Weil,
2010). Federal Republic of Nigeria (2013) estimates in 2009, show that over 5 million Nigerian lived
abroad with more than half of them in Sub-Saharan Africa and West Africa. As of 2015, the UNDESA
International Migration Stock reports reveal that 1,093,644 Nigerian migrated internationally with the
largest share going to North America. Eurostat (2017) further stated that Nigerian nationals who applied
for asylum in Europe is 48,725 in 2016 alone. The distribution of Nigerian migrantsin this continent are
Italy (26,975), Germany (12.910), France (1930), Austria (1850), United Kingdom (1,835), Switzerland
(1,105) and others with 2,120. Further disaggregation on gender basis shows a distribution of
predominantly male-dominated migrants to Europe (67%) as against 33 per cent for females. In addition,
the migrants' who are in aged group 18-34 comprising of 74 per cent are the larger part (Eurostat, 2017).
Documented evidence shows that there are 1.24 million migrant from Nigeria in the diaspora (United
Nations, 2017).

Nigerians in the diaspora are scattered throughout Economic Community of West African State States
(ECOWAS) such as Ghana, Niger, Chad and Ivory Coast and in other African countries such as South
Africa, Cameroon and Gabon (Ngene, Nnaji & Okorie, 2024). Outside Africa, Nigerians are found mostly
in the United States, The United Kingdom, Ireland, Canada, Saudi Arabia, Japan, China, South Korea and
Brazil. The distribution of these migrants shows that 1.18%, 1.06% and 0.95% are in Europe, United States
of America and Asia respectively. Other locations including Canada, Middle East, Africa and South
America make up 36.91% of receiving countries (Agene, Nnaji & Okorie, 2024). Official statistics reveals
that there are 1.24 million migrants from Nigeria in the diaspora (UN, 2024; Nevin &Omosomi, 2022).
Remittance Trends in Nigeria

Remittances represent household income from foreign land arising mainly from migrants in these
countries. It includes cash and noncash items that flows through formal channels such as electronics wire
or, through informal channels, such as money on goods carried across borders.

81



ATIBA Journal of Arts and Social Sciences Education Volume 9, Issue 1 2026

Nigeria account for over a third of migrants remittances flows to sub-Saharan Africa (PWC, 2019).This
amounted to United States (US) Dollars- US $23.63 billion (2017:US $22 billion) in 2018, and represented
6.1% of Nigeria's GDP. Furthermore, the 2018 migrants remittances translate to 83% of the Federal
Government Budget in 2018. That is, Nigeria's remittances inflows was also 7.4 times larger than the net
official development assistance (foreign aid)) received of US $3.4 billion. Between 2017 and 2018,
remittances inflows represent growth of 14% year-on-year from $22 billion in 2017. It amounted to 83% of
the Federal Government's budget for the year. Furthermore, it was reported that over the last 6 years, over
17 million Nigerian experts have made international money transfers to Nigeria to the tune of US $96.5
billion. This represent a surge of over 126%. Also, it was reported that a significant share of these
remittances comes in from the US, Switzerland, UAE, Cameroon, Russia and China (expressmoney.com,
2020)

In 2017, Nigeria lead the continent in terms of remittances receipts. Remittances from the United States
(US) amounted to US $6.19 billion in 2017. This total translated to 9% of the total remittances outflows
from the country in the same period (PWC, 2019). Also, remittances per capital from the Nigerian diaspora
inthe US to Nigeriais US$22,107per emigrants.

The US is the single most significant contributor of money transfer to Nigeria accounting for about 3% of
all remittances along with Europe and Cameroon as the other notable contributors. In 2018 alone, Nigeria
is the 5" largest remittances recipient nation, 5.74% of the GDP (Sahara
reporters.nairametrics,2019).Furthermore, it was discovered that in 2022, diaspora remittances to
Nigeriaequaled US$25 billion representing 6.1% of the Gross Domestic Product (World Bank, 2023). This
translate to 83% of the Federal Government budget in 2022 and 11 times the Foreign Direct Investment
(FDI) flows in the same period. Also, Nigeria's remittance from diaporanigrants is 7.4 times larger than the
net official development assistance (foreign aid) received in 2022 which stood at US$3.4 billion (Knomad,
2023).

Limitations to the Sustainable Use of Remittances

Lack of Trust: The long years of lack of trust as a result of bad governance has impeded the proper
harnessing of remittances for the sustainable development of the country. The diaspora

Level of poverty: The increase level of poverty in the country has made many Nigerian to spend
remittances on basic consumable rather than investing in long term venture that can lead to the sustainable
development of the country. This poverty level has made spending to be tailored towards meeting
basic/immediate needs of food, clothing and shelter rather than saving for the future.

Inadequate information/Data: The Central Bank of Nigeria is uncertain about the actual amount of money
remitted to the country due to its lack of method to measure informal/ unofficial ways through which
remittances enter the country.

Government policy: Though there is an increase in remittances inflow into Nigeriathe country has no
extant policy to regulate its use for national development. The usual use has been on consumption by
recipient household. The lack of policies to channel or encourage remittances through formal channel to
investment sectors overtime has probably impacted negatively to the overall contribution of remittances to
sustainable development.

Inequalities in the country: The long years of inequalities in the country due to neglect has pitched the
socalled disadvantaged region against the advantaged region. As a result, people were pessimistic on
sending money for the general wellbeing of the country. Instead, they believe in sending money to their
household for their betterment.

Unpatriotic nature of Nigerians: The level of patriotism in the country is still at the low ebb. Many
Nigerians in the diaspora do not believe in the Nigerian system

Harnessing Remittances for a Sustainable Development in Nigeria

Itis evident that remittances inflow in Nigeria is high and can have a strong impact on development both on
short and long term especially with its multiplier effects on consumption, investment and economic growth
in both the rural and urban areas in Nigeria. In order to ensure that remittances are being utilized in a way
that will be beneficial and bring sustainable development to the Nigerian economy, there is the need to
harness its potential especially now when the country is experiencing lower growth, declining standards of
living, rising insecurity and increased poverty.
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To ensure a sustainable development in the country, Nigerianin the diaspora should be directed through a
well corroborated effort with the relevant ministry in areas of likely investment in different locality with
associated incentives and assured returns on their hard earn earnings and savings. This information
platforms on possible areas of investment should be on Local Government basis, states, and regions to give
the diasporas ample areas of choice of investment in the different locality in the country.

As aresult of the fact that the diaspora constitutes semi-skilled, skilled and highly skilled professionals in
different works of life globally, they should be encouraged to create pooled investment bank in the country.
This investment bank will be managed by themselves for efficiency and accountability from which funds
can be drawn for various development programs in areas of critical needs in the country. This will thus,
encourage greater investment in critical sectors in the country. Moreover, the pooled moneyshould be
channeled towards creating solutions for specific deficiencies in the local infrastructures such as schools,
hospitals and roads

Government can also encourage the diaspora in engaging in investment on small scale and medium scale
enterprises. In addition, joint ventures and micro credits will be a viable opportunity for the diaspora in
order to ensure sustainable development. This is because, developed economy of the world thrives and are
being sustained by the development of their small-scale enterprises.

In order to increase investment and make it sustainable in the country, government should reduce
transaction cost of migrant remittances to encourage more inflow of remittances into the economy.

Public enlightenment should be intensified across the regions. This should include the rural and urban
households on the need for the sustainable use of remittances since individual and households are the
greatest recipients of remittances in the country. When these is well done it will help in enhancing the right
choice of investment whether individually or on household basis.

The coverage of mobile money technology should be expanded to the rural areas to increase the inflows of
remittances to such areas. Good governance should be ensured in order to engender trust among the
diaspora on the country.

Conclusion

This paper has looked at how migration, remittances can be harnessed for the sustainable development of
the Nigeria political system. The paper examined the trends in migrant remittances over the years. The
literature established the increase in the rate of migration in relation to their remittances over the years.
Some key challenges identified are inadequate information, improper usage of remittances by household/
individuals such as spending it on consumables. Therefore, to ensure the sustainable use of remittances for
development, concerted and sustained effort by the government must be ensured. This could include
providing proper information on areas of possible investment, good governance that will built trust among
the diaspora on the ruling government, and the creation of diaspora bank for the pooling of resources that
can be used in various development programs in different parts of the country.
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Abstract

In Nigeria, despite the development of inclusive education policies, students with disabilities
continue to face significant challenges in accessing quality education. Barriers such as
inadequate infrastructure, limited teacher training, and pervasive cultural stigma prevent
many children with disabilities from enrolling and fully participating in formal education.
These systemic issues are particularly pronounced in rural and under served regions, where
government support is often insufficient. As a result, students with disabilities remain at a
disadvantage in terms of educational opportunities and outcomes. This study adopts a
descriptive research design using secondary data analysisto examine the role of civic
engagement and faith-based organisations (FBOs) in improving special education for
students with disabilities in Nigeria. By analys in grelevant existing reports, academic
literature, and data from various community-driven and faith-based initiatives, the study
aims to understand how these sectors contribute to inclusive education. It explores the impact
of community involvement in improving enrolment rates and academic engagement, as well
as how FBOs provide crucial resources such as specialised teachers, materials, and financial
assistance. The study found that civic engagement has a positive impact on education
outcomes, with increased community participation leading to better accessibility and
integration for students with disabilities. The study also found that faith-based organisations
play a critical role by filling gaps in government services, particularly in rural areas.
However, the study identifies several barriers, including funding limitations, lack of
coordination between civic, faith-based, and governmental efforts, and cultural stigma
surrounding disability that continues to impede broader inclusive education efforts. The
study recommends among others, the need forpolicy alignment, formalised partnerships, and
greater resource allocation to support inclusive education. It calls for the integration of civic
and faith-based initiatives into national educational frameworks, emphasising the need for
teacher training and improved infrastructure to support students with disabilities. Future
research should focus on the long-term impact of these initiatives and explore regional
variations to better understand how these efforts can be scaled and sustained across Nigeria.

Keywords:  Civic engagement, Faith-based organisations, Special education, Disability
inclusion

Introduction

Inclusive education for students with disabilities remains a critical challenge in Nigeria, despite
the development of national policies aimed at promoting equity and access. Research indicates that
although Nigeria has adopted inclusive education frameworks, implementation gaps persist, particularly
at the operational and community levels (James et al., 2025). These challenges include a shortage of
inclusive infrastructure, limited teacher preparedness, and inadequate policy execution (James et al.,
2025). Consequently, children with disabilities often experience marginalisation, poor access to learning
resources, and inconsistent engagement within mainstream classrooms. This reality underscores
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persistent inequities that hamper genuine inclusion in the Nigerian educational system. Further
complicating this issue is the lack of funding for special education services, particularly in rural areas,
which exacerbates the educational divide between urban and rural populations. The need for
comprehensive community involvement is thus paramount in addressing these systemic challenges.
Collaboration across different sectors, including faith-based and civic organisations, is critical for
bridging these gaps in education and fostering a more inclusive environment.

The concept of inclusive education emphasises equitable access to quality education for all learners,
regardless of ability, and is premised on the removal of barriers to participation (Isaac, 2025). As a result,
stakeholders including government actors, civil society organisations, and local communities are
encouraged to collaborate in the inclusive education process. For example, community mobilisation and
advocacy campaigns that involve parents, local leaders, andsociety organisations are identified as
essential strategies for debunking negative stereotypes about disability and improving support networks
for learners with special needs (Isaac, 2025). These initiatives reflect broader efforts to strengthen civic
engagement in educational inclusion and signal a shift toward multisectoral involvement in special
education policies and practices. Additionally, while policy frameworks exist, the practical
implementation remains inconsistent, particularly in the absence of localised and community-driven
solutions. These inconsistencies highlight the need for further research on how civic and community
organisations can effectively collaborate with governmental bodies to support inclusive education.

Faith-based organisations (FBOs) also play a notable role in supplementing gaps left by state systems,
particularly in the Nigerian context where public provision of special education is uneven. Contemporary
media reporting highlights how Nigerian Christian schools and church-led programmes are stepping in to
provide tailored educational support for students with disabilities, especially where public schools lack
formal special education services (Erameh, 2026). Such efforts often include community support,
volunteer teacher involvement, and grassroots fundraising to address resource shortfalls that inhibit
meaningful participation for students with diverse learning needs. Furthermore, these faith-based schools
have been instrumental in fostering social inclusion by promoting positive attitudes towards students with
disabilities. However, while their impact is notable, these initiatives remain fragmented and are often
confined to specific communities or denominations, limiting their broader reach. As a result, there is a
need to examine how these organisations could collaborate more effectively across communities to
amplify their impact on the wider educational system in Nigeria.

In addition, studies conducted within faith-based educational settings demonstrate that support services
for special needs students are present but remain inconsistent and largely contingent on external aid,
community donations, or NGO involvement. In Islamiyah schools in Southwest Nigeria, for instance,
support services such as specialist teachers, peer support, and learning materials are available sporadically
and often linked to community or religious groups rather than systematic institutional policy (Yahyaetal.,
2025). These findings illustrate how religious educational environments interact with broader civic and
community systems to influence access, inclusion, and sustainability of support services for learners with
special needs. While the contributions of faith-based institutions are undeniable, the overall impact on
student outcomes has been under-researched, particularly in relation to the effectiveness of community-
driven initiatives in promoting long-term inclusion. This underscores the importance of studying how
civic engagement and faith-based initiatives can work synergistically to overcome barriers in the
educational experiences of students with disabilities.

While faith-based institutions contribute tangible educational support, existing research suggests that
their engagement is shaped by the strength of community involvement, local leadership, and civic action
(Yahya et al., 2025). Thus, civic engagement—operationalised through parental advocacy, community
initiatives, and civil society mobilisation—intersects with faith-based efforts in ways that can expand or
limit the effectiveness of inclusive education for students with disabilities. Collectively, these dynamics
underscore the need to examine how civic and faith-based organisations shape educational opportunities
for learners with disabilities within Nigeria's special education landscape, particularly using secondary
data to map patterns of engagement, support trends, and policy interactions. The gap in the existing
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literature lies in a comprehensive, data-driven analysis that systematically evaluates the role of civic and
faith-based organisations across various regions in Nigeria. This study aims to address this gap by
analysing secondary data to explore the influence of these initiatives on the educational outcomes of
students with disabilities in Nigeria.

Purpose of the Study

The purpose of this study is to examine the role of civic engagement and faith-based initiatives in
supporting special education for students with disabilities in Nigeria. By analysing secondary data, the
study seeks to evaluate the effectiveness of community involvement and faith-based efforts in improving
educational outcomes for students with disabilities. The purpose of this study are;

1. Toassess the impact of civic engagement on the educational outcomes of students with disabilities
in Nigeria.

2. To investigate the role of faith-based organisations in providing educational support for students
with disabilities in Nigeria.

3. To examine the intersection of civic engagement and faith-based initiatives in enhancing the
effectiveness of special education for students with disabilities.

4. To identify the barriers and challenges faced by civic and faith-based initiatives in supporting
special education in Nigeria.

5. To explore policy implications for strengthening the involvement of civic and faith-based
initiatives in Nigeria's special education system.

Literature Review
Overview of Special Education in Nigeria
Special and inclusive education in Nigeria continues to face significant structural and implementation
challenges, despite policy frameworks designed to support learners with disabilities. Research shows that
inclusive education remains in its developmental stage, constrained by insufficient resources, poor
infrastructure, and limited teacher preparedness (Angwaomaodoko, 2023). Angwaomaodoko's study
found that teachers in mainstream primary schools lacked adequate training, while awareness of inclusive
practices was generally low among school communities, hindering meaningful inclusion for learners with
disabilities. Other empirical evidence from Lagos State indicates that educational policies positively
influence inclusive education in practice, yet barriers such as teacher training deficits, scarce resources
and cultural stigma limit full implementation (Isaac, 2025). Overall, these studies underscore persistent
gaps between policy intent and actual practice, especially in providing access and quality learning
environments for students with special needs in Nigerian schools. These conditions are reflective of
broader systemic issues that hinder equity and educational participation for learners with diverse abilities
inboth urban and rural areas.
The Role of Civic Engagement in Education
Civic engagement in education refers to the meaningful participation of community
stakeholders—parents, volunteers, local leaders, civil society groups, and non-state actors—in
educational processes that uplift marginalised learners. Empirical research on civic engagement in
Nigeria has shown that community involvement can strengthen accountability in education and shape
school outcomes positively (Obiagu, 2022). Obiagu's sociopolitical perspective on civic engagement
illustrates how citizen participation in civic life fosters collective responsibility for public goods,
including education. While most civic engagement research in Nigeria focuses on broader political or
social participation rather than disability-specific education, the principles of community advocacy,
volunteering, and stakeholder involvement are relevant to how communities can support education for
students with special needs. In the context of inclusive education, civic engagement can influence
awareness campaigns, local resource mobilisation, and advocacy for policy implementation that affects
learners with disabilities. However, there is limited academic literature directly connecting civic
engagement activities with measurable improvements in special education outcomes in Nigeria,
highlighting a research gap this study addresses.

88



ATIBA Journal of Arts and Social Sciences Education Volume 9, Issue 1, 2026

The Role of Faith-Based Organisations in Special Education

Although direct scholarly research on faith-based organisations (FBOs) and special education in Nigeria
is limited in current education literature, broader research on faith-based schooling provides insights into
how religious actors contribute to educational access. Scholarly work on faith-based education
demonstrates that religiously affiliated schools and organisations often play significant roles in local
schooling, particularly in contexts where state provision is insufficient (D'Agostino & Asadullah, 2025).
This research, though not specific to disability education, highlights how faith-based schools mobilise
resources, shape community attitudes, and influence educational participation. In many educational
systems, including Nigeria's, faith-based actors operate alongside public systems and serve as key
providers of schooling services, sometimes reaching underserved populations. While this research does
not exclusively examine special education, it suggests that faith-based initiatives are important societal
actors whose potential contributions to inclusive practices warrant investigation. The gap remains high-
quality empirical studies documenting measurable FBO contributions to inclusive or special education in
Nigeria, which this paper explored through secondary data analysis from broader civic, nonprofit and
educational datasets.

Previous Studies on Civic Engagement and Faith-Based Initiatives in Special Education

Much of the existing research on inclusive education in Nigeria focuses on policy-practice gaps,
implementation challenges, and classroom realities rather than large-scale analyses of civic or faith-based
contributions to special education specifically. For example, James et al. (2025) critically examined how
inclusive education policy is translated into practice in Nasarawa State, revealing that despite policy
frameworks, infrastructure and teacher capacity remain weak, which significantly limits inclusive
outcomes for learners with disabilities. Their findings highlight that community efforts and external
support often arise to fill systemic gaps, yet these contributions are rarely documented at scale or in
relation to civic or faith-based engagement. Other studies show that inclusive practices can positively
affect academic performance and attitudes among learners with disabilities, but these investigations focus
primarily on classroom pedagogy and curriculum rather than community collaboration models. For
instance, research on inclusive education and cognitive development in Nigerian primary schools' reports
that effective inclusive implementation relates to curriculum adaptation and teacher responsiveness, yet
barriers persist without community support. These studies confirm that while inclusive education is an
active research area, the specific roles of civic engagement and religiously affiliated organisations in
promoting inclusive education remain under-researched within academic journals.

Gapsin the Existing Literature

The literature reveals several important gaps that this study intends to address. First, while research
confirms that inclusive education policies exist and identifies implementation challenges in Nigeria, there
is limited academic evidence quantifying how civic engagement activities influence educational
outcomes for students with disabilities. Studies such as James et al. (2025) document policy constraints
but do not explore community-level engagement metrics or civic actions that may contribute to improved
inclusive practices. Second, although religion and faith-based schooling are identified as influential in
educational access more broadly, peer-reviewed studies on how faith-based organisations specifically
support special education in Nigeria are scarce. Third, the literature lacks secondary data analyses that
synthesise national, state or multi-site datasets to compare the impact of both civic and faith-based
initiatives on special education outcomes (enrolment, retention, academic achievement, social inclusion).
Addressing these gaps through secondary data will generate evidence on how multidimensional
community actors contribute to the education of learners with disabilities and inform policy
recommendations for more holistic inclusive systems in Nigeria.

Methods

This study employeda descriptive secondary data analysis research design to investigate the role of civic
engagement and faith-based initiatives in supporting special education for students with disabilities in
Nigeria. The study will rely on existing data from academic publications, government reports, surveys,
and case studies published between 2020 and 2026. Data will be collected from reputable sources such as
government education departments, NGOs, and faith-based organisations that are involved in special
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education and disability advocacy. The study focused on identifying patterns and trends in the data related
to the involvement of civic and faith-based actors in special education and their impact on outcomes such
as student access to education, retention, academic performance, and social inclusion. Secondary data
analysis were used to provide a comprehensive view of how these initiatives have contributed to the
educational experiences of students with disabilities across different regions of Nigeria.

The analysis will be conducted using qualitative content analysis to identify key themes and insights from
the secondary data sources. The study will also incorporate comparative analysis, examining how the
involvement of civic and faith-based initiatives varies across different regions of Nigeria and its
correlation with educational outcomes for students with disabilities. This will help in identifying any
significant relationships between the extent of community and faith-based participation and educational
success indicators such as enrolment rates, dropout rates, and academic achievement. By synthesising and
interpreting the findings from multiple secondary data sources, this research aims to provide a deeper
understanding of the current role of these non-state actors in supporting special education in Nigeria and
offer recommendations for future policies and practices in inclusive education.

Results and Discussions

This section presents the key findings from the secondary data analysis of the role of civic engagement and
faith-based organisations in supporting special education for students with disabilities in Nigeria. The
findings highlight the positive impact that community involvement and faith-based initiatives have on
educational access, inclusion, and outcomes for students with disabilities. However, several challenges
persist that hinder the scalability and sustainability of these efforts. The table below summarises the main
findings across four key areas: the impact of civic engagement, the role of faith-based organisations,
collaboration between sectors, and the barriers faced by these initiatives. The Table 1 introduces the
analysis of the themes assessed in the study

Table 1: Key Findings on Civic and Faith-Based Support for Special Education

Focus Area Key Findings
Impact of Civic - Increased community involvement leads to higher enrolment and social
Engagement inclusion of students with disabilities (James et al., 2025).

- Disparities in engagement exist between urban and rural areas, with urban
areas having more resources (Isaac, 2025).
- Civic advocacy supports infrastructure improvements and resource allocation

in schools.
Role of Faith-Based - FBOs provide essential resources, such as trained teachers, materials, and
Organisations scholarships, for students with disabilities in underserved areas (James et al.,
2025).

- The services offered by FBOs are often inconsistent due to reliance on local
resources and donations (Yahya et al., 2025).
- FBOs complement government services, particularly in rural areas.

Collaboration Between | - Collaborations between civic and faith-based organisations can enhance
Sectors awareness, reduce stigma, and mobilise local support for inclusion (James et
al., 2025).

- Lack of formalised frameworks and coordination often limits the
effectiveness of joint efforts (Isaac, 2025).

- Funding and resource competition between sectors hinder long-term impact.

Barriers and - Limited funding and reliance on external donations create sustainability
Challenges challenges for both civic and faith-based initiatives (James et al., 2025).

- Cultural stigma surrounding disability remains a major obstacle to inclusive
education (Adenigbagbe, 2025).

- Inadequate infrastructure and teacher training gaps continue to impede
effective support for students with disabilities (Manir, 2025).
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Impact of Civic Engagement on Educational Outcomes

Civic engagement, defined as active participation by families, communities, and civil society actors in
educational processes has been linked with improved implementation of inclusive education policies in
Nigeria. Studies reveal that community involvement helps bridge gaps between policy and school
practice, especially by influencing awareness and attitudes about disability inclusion among parents,
teachers, and community leaders (James et al., 2025). Secondary research shows that when stakeholders
such as parents and local education advocates are engaged, schools tend to adopt more inclusive practices,
which can lead to increased school attendance and engagement by learners with disabilities (Isaac, 2025).
Moreover, descriptive analyses indicate that civic engagement supports the establishment of disability-
friendly infrastructure and learning materials in some communities, addressing logistical barriers that
disproportionately affect students with disabilities (James et al., 2025).

However, civic engagement in Nigeria's education system still faces significant structural limitations that
constrain its impact on measurable outcomes such as retention or academic performance. Research on
policy implementation highlights that while civic actors often push for inclusive practices, inconsistent
coordination with formal education authorities leads to fragmented efforts (James et al., 2025). Where
civic involvement is present, its effects are sometimes localized rather than systemic, meaning
improvements in one community do not necessarily translate to sustainable change across broader
regions. Furthermore, disparities in civic activism with urban communities often better resourced and
organised than rural counterparts result in uneven access to support for students with disabilities. These
contextual and structural factors temper the positive influence of civic engagement on educational
outcomes and point to the need for integrated, policy-aligned approaches that can amplify local civic
efforts.

Role of Faith-Based Organisations in Supporting Students with Disabilities

Academic literature on the specific role of faith-based organisations (FBOs) in special education in
Nigeria is limited; however, existing research on inclusive education highlights the broader ecosystem in
which FBOs operate. For instance, policy analyses that discuss community and NGO support for
inclusion often include faith-associated civil society efforts as part of the wider stakeholder landscape
improving learning environments for all students, including those with disabilities (James et al., 2025).
Faith-based organisations often mobilise resources, provide schooling opportunities, and advocate for
education access in underserved communities where public provision is limited. Faith-related groups
such as Christian NGOs or Islamic educational associations have historically established schools and
community programmes that reduce educational exclusion and support vulnerable children's access to
schooling.

Although specific peer-reviewed studies quantifying the impact of FBO educational programmes for
students with disabilities in Nigeria remain scarce, evidence from policy documentation and development
reports suggests that FBOs contribute indirectly to inclusive environments. Research on educational
development in Nigeria underscores that external organisations, including those with religious affiliations
have promoted teacher training, advocacy workshops, and parental engagement efforts that enhance
inclusion (James et al., 2025; Inclusive Futures, 2024). These efforts, while not always disability-specific
in the literature, reinforce broader educational participation goals that benefit students with special needs.
The presence of faith-based schools and community programmes often complements state services,
particularly in rural or marginalised areas where government resources are stretched. Consequently,
FBOs form part of a mosaic of non-governmental actors supporting the educational ecosystem that can
influence the experiences of students with disabilities, even if direct evidence on their impact is limited.

Collaboration Between Civic and Faith-Based Organisations

The literature on inclusive education in Nigeria highlights the conceptual value of multisectoral
collaboration including between civic actors and faith-based groups in strengthening inclusive practices.
Policy analyses of inclusive education implementation emphasise that leveraging diverse stakeholder
strengths (advocacy by civic groups, resource provision by NGOs) can help mitigate gaps in public
education systems (James et al., 2025). When communities, civil society organisations, and informal
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networks (often including faith-based actors) work in tandem, there is greater potential for advancing
local understanding of disability, reducing stigmatizing attitudes, and mobilising support for marginalised
learners. Such collaborations contribute to broad awareness campaigns and community engagement
activities, which are foundational to aligning inclusive education goals with societal values.

Despite the potential benefits, research also points to significant coordination challenges that hinder
effective collaboration between civic and faith-based organisations. Studies on policy implementation
reveal that many well-intended cooperative efforts are informal and lack structured frameworks to sustain
joint action or scaling (James et al., 2025). The absence of clear collaborative platforms and formal
partnerships means that joint civic—faith initiatives often operate in parallel rather than synergistically,
reducing their relative impact. Funding limitations and resource competition also constrain partnership
opportunities, limiting the capacity of groups to mount coordinated advocacy or support programmes that
consistently affect educational outcomes. These findings suggest a need for systematic frameworks to
guide and strengthen cooperation between civic and faith-based actors in special education support
systems, aligning them with national inclusive education policies.

Barriers and Challenges Faced by These Initiatives

Despite documented positive effects of civic engagement and the presence of faith-related support within
Nigeria's broader education landscape, persistent barriers undermine sustained impact on inclusive
education outcomes for students with disabilities. Multiple studies on inclusive education implementation
identify core obstacles such as limited infrastructure, poor training for educators, and weak enforcement
of policies designed to support learners with diverse needs (James et al., 2025; Manir, 2025). These
systemic issues create environments where both civic actors and faith-aligned organisations struggle to
sustain effective interventions without significant external support. Challenges such as inaccessible
school buildings, lack of adaptive technologies, and insufficient teacher preparedness contribute to
ongoing exclusion and lowered participation rates for students with disabilities.

In addition to structural barriers, sociocultural stigma and misconceptions about disability continue to
impede inclusive education efforts. Research on educational policy and inclusion in Nigeria reveals that
culturally rooted beliefs often shape negative attitudes towards disability, reducing community buy-in for
inclusive practices and discouraging families from enrolling children with disabilities in formal education
(Adenigbagbe, 2025). Deep-seated stigma can also limit civic engagement, as community actors may
prioritise other issues over disability inclusion or lack motivation to confront entrenched biases.
Furthermore, inadequate funding both for inclusive infrastructure and for civic/faith-based programmes
remains a major challenge, with many organisations unable to scale successful local interventions beyond
small, resource-dependent projects (Manir, 2025). These intertwined barriers highlight the complexity of
achieving meaningful inclusion and underscore the need for coordinated, well-resourced approaches that
integrate civic engagement, faith-based contributions, and policy implementation.

Conclusion

This study highlights the significant role of civic engagement and faith-based organisations (FBOs) in
supporting special education for students with disabilities in Nigeria. The findings suggest that both
sectors contribute positively to inclusive education, particularly in terms of increasing access to
education, improving educational outcomes, and providing supportive networks for students with
disabilities. However, challenges such as limited resources, regional disparities, and inadequate
coordination between civic and faith-based groups, as well as between these sectors and the government,
continue to limit the overall impact of these efforts. The need for more formalised collaborations, policy
alignment, and sustainable funding is evident. This study underscores the necessity for integrated
approaches that combine the strengths of civic, faith-based, and governmental sectors to enhance the
inclusivity and quality of education for students with disabilities in Nigeria.

Study Implications

The findings of this study have important implications for policy and practice in Nigeria's educational
landscape. First, the government should recognise and formalise the role of faith-based organisations and
civic groups in supporting inclusive education, offering partnerships and funding opportunities to help
scale their efforts. Policymakers should also focus on creating frameworks that facilitate better
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coordination between community groups, faith-based organisations, and the educational system, ensuring
a more unified approach to addressing the educational needs of students with disabilities. Further,
addressing regional disparities through targeted interventions, such as providing resources to rural areas
and improving accessibility in schools, is essential for ensuring that all children with disabilities can
benefit from inclusive education. Finally, cultural stigma surrounding disability must be challenged
through awareness campaigns that encourage positive perceptions of disability within communities.
Essentially, this study contributes to the field of inclusive education by providing an in-depth analysis of
how community involvement and faith-based initiatives influence educational outcomes for students with
disabilities in Nigeria. It is one of the first to highlight the specific roles these sectors play in bridging gaps
between formal education policies and practice. The study also fills a gap in the existing literature by
highlighting the collaborative potential between civic and faith-based organisations and how these
collaborations can amplify their collective impact on inclusive education. Additionally, the findings bring
attention to systemic barriers that limit the full potential of these initiatives, contributing to a deeper
understanding of the challenges and opportunities within Nigeria's education system.

Recommendations for Future Research

Future research should aim to address the gaps identified in this study, particularly in the area of
longitudinal studies that evaluate the sustainability and long-term impact of civic and faith-based
initiatives on educational outcomes for students with disabilities. Further investigations could focus on
systematic mapping of how collaboration between these organisations influences specific educational
metrics, such as retention rates and academic achievement. Additionally, studies could explore the
effectiveness of policy reforms that integrate the work of civic and faith-based actors into national
frameworks. Research should also examine the role of teacher training in improving the delivery of
inclusive education and explore how cultural attitudes towards disability can be shifted within the broader
educational system. Finally, comparativestudies across different regions of Nigeria and other countries in
the Global South would be useful to understand regional variations and the broader applicability of the
findings in different cultural contexts.
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